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Welcome to the Scholastic Knowledge Library



Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

	 Knowledge Library Implementation Guide: 3–5   5



Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

6    Knowledge Library Implementation Guide: 3–5

About the Scholastic Knowledge Library
The Scholastic Knowledge Library 
Informed by best practices in learning science, the Scholastic Knowledge Library 
integrates knowledge building with the essential literacy skills students need to become 
strong readers. Placing content in the foreground, the Knowledge Library includes 
decodable texts and award-winning trade books organized into text sets that dive deep 
into high-interest topics across Social Studies, Science, ELA, and Arts and Culture. The 
Knowledge Library’s text-centered instruction engages and empowers students with 
the knowledge and skills they need to read and learn. 

The Science of Learning
As the Science of Reading movement has grown and evolved, so has the understanding 
that learning to read requires instruction in systematic and explicit phonics, as well 
as language comprehension. As students move through the grades, they encounter 
increasingly complex texts that they must not only decode, but also comprehend. 
Students build these comprehension skills by engaging with content-rich, knowledge-
building materials.

Why Knowledge Building Matters
The principles of learning science underscore the critical role that content knowledge 
plays in reading comprehension. In their 2024 book Know Better, Do Better: Comprehension, 
educators David and Meredith Liben relate a story about a classroom of students and 
their struggle to understand Cynthia Rylant’s short story “Boar Out There.” Although the 
students could decode the text, they didn’t know much about boars,” the Libens recall, 
and this lack of knowledge “got in the way of the students’ understanding.” According to 
the Libens, the students “knew they were confused but did not know why, or what to do 
about it. . . . Their lack of wide-ranging knowledge created a ceiling effect on their ability 
to make sense of what they were reading” (p. 19).

Research has repeatedly affirmed the importance of knowledge building as a key to 
reading comprehension. Knowledge lays the foundation for a reader’s understanding of 
a text, provides an anchor for the retention of new information, and boosts students’ 
vocabulary and their motivation to read and learn. (Catts & Kamhi, 2024)

Elevating Small-Group Instruction
Research also indicates that expert teachers often use small groups to differentiate 
instruction (Taylor et al., 2000; Valiandes, 2015; Vaughn et al., 2001). When implemented 
effectively, small-group instruction can help accelerate reading achievement (Puzio et 
al., 2020; Slavin, 1993; Slavin et al., 2010). Accordingly, Knowledge Library is designed for 
small-group differentiated instruction, enabling teachers to address individual students’ 
needs in critical areas of literacy development: vocabulary, academic language and 
discussion, reading fluency and comprehension, writing, critical thinking skills, phonemic 
awareness, phonics, and word study. 
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Author
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senior research scientist at Johns Hopkins University 
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ensure every student receives the excellent equitable 
education they deserve.
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into practice.
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Materials for Teaching and Learning
Each grade features seven knowledge-building, 
topically aligned text sets. Topics are high interest and 
span the subject areas of Social Studies, Science, ELA, 
and Arts and Culture. Each topic includes a suite of 
student and teacher materials to facilitate instruction.

Student Materials for Each Topic

Knowledge Library Books  
4 titles; 6 copies per book

Advanced Decodables Student Cards  
2 cards; 6 copies per card

Teacher Materials for Each Topic

Topic Launch Card 
1 card per topic

Knowledge Library Book Teacher Cards 
1 4-page card for each of the four books

Advanced Decodables Teacher Cards  
1 card for each of the two Advanced 

Decodables Student Cards

Instructional Routines Card  
1 card per topic

4

Integrate Differentiated Instruction 
You may use formative assessment or data from available assessments to match students to appropriate instruction.

Word Study: Multisyllabic Words With 
Morphemes
Introduce Explain that words can have many different parts. 
Parts can include base words, roots, prefixes, and suffixes.

Show Write the word unreliable. Have a volunteer circle the 
prefix un- and the suffix -able. Notice that the prefix and suffix 
surround the based word rely. Point out that the y in rely was 
changed to i when the suffix was added.

Discuss what it means to rely on someone. Explain that the 
suffix -able means “capable of,” so someone reliable can be 
relied on, or trusted. Explain that the prefix un- means “not.” 
So, someone unreliable cannot be relied on, or trusted.

Try It! Ask students to analyze the following words from the 
text. They may begin by breaking a word into syllables and 
then reading it. Work together to identify familiar base words 
and added parts. Identify what each word means.
Section 1: returning (p. 4), impressive (p. 4), Declaration (p. 8), 
defeated (p. 10)
Section 2: enslaved (p. 12), infamous (p. 15), unfamiliar (p. 16), 
misleading (p. 21)
Section 3: industriously (p. 29), entitled (p. 29)

Oral Language: Asking Clarifying Questions
Introduce Explain that discussions can become more 
interesting and engaging when students ask each other 
questions to clarify their ideas. 

Show As students respond to a question in the During Reading 
discussion, model asking clarifying questions. You can share 
this example for the Section 1 Deep Thinking questions: How 
were General Cornwallis and General Lafayette similar? How were 
they different?

Student: They both fought in the war, but on different 
sides. One of them won and the other one lost. 
Teacher: Which side did each man fight for? What was their 
role or job in the war? Who won and who lost?

Explain that your questions are intended to clarify the 
students’ ideas and gather more specifics about them. You can 
ask your classmates questions, too, to help everyone understand 
each other’s ideas. 

Try It! Sections 1–3 Encourage students to ask clarifying 
questions throughout the During Reading discussions. As 
needed, prompt for the action: Would someone please ask a 
question to clarify and learn more about [student]’s ideas? 

Fluency: Prosody and Expression
Introduce Explain that when we read aloud, punctuation 
and other clues in the way text is presented help us better 
understand and express the meaning of the text. 

Show Model how to use punctuation to reflect the text’s 
meaning. Read aloud page 6. Take a brief pause at each 
comma, a longer pause at the colon, and make your voice 
trail off at the ellipsis. Explain that the author used an ellipsis 
to show that there are other names not included in the list. 
It’s another way to say “and others.” Have students echo-
read the page with you.

Try It! Organize pairs. Have partners pick a passage from 
below or elsewhere in the book. Encourage them to read it 
aloud to each other several times, following punctuation. 
Listen in when possible and provide coaching and feedback. 
Section 1: p. 3
Section 2: p. 21
Section 3: p. 26 

Supported Reading: Microreads
Use this routine with students for whom this book is a stretch 
to help them improve self-monitoring and comprehension. 
For the First Read, read the selection aloud. For the Second 
and Third Reads, choose from choral reading, echo reading, 
or read-and-retell. 

Introduce Explain that you will read the selection together 
three times, each time noticing something different.

Try It! Section 1: pp. 3–7 
First Read: Big Ideas I’m going to read the text aloud. Follow 
along and listen for the big idea. After reading: Who was fighting 
at the Battle of Yorktown?

Second Read: Vocabulary During this read, notice important 
words. Point out this word on page 3: victory. Share a definition. 
After reading: The text says the Battle of Yorktown ended with an 
“American victory.” Who won the battle?

Third Read: Deep Thinking Let’s read the text one more time 
and think about who was leading each army. After reading: What 
was the relationship between General Lafayette and General 
Cornwallis? 

You may wish to use this three-part routine with other 
selections. A few suggestions are below:
Section 2: pp. 12–17
Section 3: pp. 26–31
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Write as You Read 
Throughout this book, you may pause after any of the sections of During 
Reading listed below and ask students to respond to what they’ve read.

Activity Students will imagine that their town is adding statues to celebrate 
heroes from the Revolutionary War. The students’ job is to voice their 
opinion. (Opinion/Argument)

Prompts After completing each section of the book, guide students to write 
about one of the people listed, arguing whether the person should be honored 
with a statue. Here’s an example: James Lafayette deserves a statue because he 
showed bravery by spying on the British. He knew that if he had been caught, he 
would have been killed.
Section 1: Charles Cornwallis, 1st Marquess and 2nd Earl Cornwallis, Viscount 
Brome, Baron Cornwallis of Eye (p. 4)
Section 2: James Lafayette (p. 23) 
Section 3: Marie-Joseph-Paul-Yves-Roch-Gilbert du Motier, Marquis de Lafayette 
(p. 30)

Revise If time allows, ask students to trade their writing with a classmate. Have 
them check to see that each opinion statement includes details from the text to 
support it. Students may then revise their writing. 

Grammar Tip Remind students of correct capitalization and punctuation. The 
first word of each sentence and proper nouns, like the person’s name, should 
be capitalized. Each sentence should end with a period.

MLs Allow students to draft their responses in their home language, and then 
help them transfer their ideas into English. You may also challenge MLs to use 
new words from the book.

After Reading: Wrap Up
• Knowledge Notes Ask students to review and update their Knowledge Notes and 

share them with friends and/or families. 

• Essential Question Invite pairs or small groups to discuss how this book adds 
to or changes students’ perspectives from prior discussions of the Essential 
Question for this topic.   

• Topic Projects Students may wish to work on a project throughout the topic. See 
ideas on the Topic Card.

Skills Focus: Write to Support 
Opinion Statements
 
Introduce Explain that a written opinion 
is a statement describing what someone 
thinks about a topic. An opinion should be 
supported by details that explain why the 
writer thinks the way they do. 

Show Model an opinion statement with 
supporting details from the book. 

  Opinion statement Lafayette was a 
great general. 

  Supporting detail He helped win the 
Battle of Yorktown. 
 Supporting detail Lafayette didn’t 
forget about the contributions of one  
of his men, the spy who became  
James Lafayette.

Try It! Guide students to include supporting 
details for their opinions as they respond to 
the prompts.

KL_TBC_G4_SS_C4_Revolution_ASpyCalledJames.indd   3KL_TBC_G4_SS_C4_Revolution_ASpyCalledJames.indd   3 11/14/24   11:11 AM11/14/24   11:11 AM2

Deep Thinking Ask students to retell the story of James’s spying operation. How did 
James get valuable information from the British? What did James do when the British asked 
him to spy for them?  

Reflect James’s work as a double agent was risky and dangerous. Do you think he should 
have taken the risk? Why or why not?

 MLs On page 15, draw attention to the word infamous, which the author uses to describe 
Benedict Arnold. This word comes from a Latin word that means “negative fame.” 
Someone who is infamous is famous for negative, or bad, reasons.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Oral Language, 
Supported Reading

Section 3: pp. 24–31 
  Big Ideas After page 26: Why does the author say there was no victory for James at the end 

of the war? 

Deep Thinking Why was Lafayette mad when he learned about James’s circumstances? What 
did he do about it? 
  Hint Help build engagement by asking students: How did James help Lafayette 

during the war? What did Lafayette do in return?

Reflect Why do you think it took the involvement of a general like Lafayette for James to get 
what he wanted?
  Don’t Miss! The copy of the real letter Lafayette wrote about James on the last 

page of the book. Can you read the old-fashioned handwriting? (A more legible 
version appears on page 29.) Explain that biographies often include primary 
sources, created by people at the time—such as letters, journal entries, and 
photographs.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Oral Language, 
Supported Reading

Section 4: Revisit the Text
Big Ideas Revisit pages 10 and 11. Now that you’ve read the book: What did Cornwallis 
realize at Lafayette’s camp? If you were telling James’s story chronologically (in order), would 
this event come first? Explain your thinking.

Deep Thinking On page 9, the author says, “America would not have won independence 
without the courage of thousands of people whose names never became famous.” Why do you 
think people like Lafayette and Cornwallis became famous, while James did not?
  Hint Refer students to the descriptions of the three men on pages 4, 5, and 12. 

What do their names say about them? Which men were already rich, famous, and 
powerful?

MLs On page 11, the author notes that James “was known by one name.” Explain that 
enslaved people at the time generally had only a first name and no last name. After 
becoming free, many slaves gave themselves last names. On page 30, the author 
explains that James chose the last name Lafayette to honor the general.
  Don’t Miss! The Author’s Note on pages 32 and 33, which gives additional 

information about James and his story.

2

James wanted to sign up to fight in the American Revolution 
because he was an enslaved man. He heard that he could 
win his freedom if he fought for the colonies.

James helped make the British army’s surrender possible by 
passing information to Lafayette. This information helped 
the colonial army trap Cornwallis at Yorktown, leading to 
his surrender.

James got information from the British by pretending to be 
an escaped slave. He got the British to trust him by helping 
to guide them on unfamiliar roads. They asked James to 
spy on the Americans. Instead, he passed on secret plans 
to General Lafayette. He brought back false information to 
the British.

Sample response: I can understand why James took the risk. 
Freedom was the most important thing to him.

There was no victory for James at the end of the war, 
because only enslaved men who had worked as soldiers 
were freed. Since James worked as a spy, he was not freed.

When he heard about James’s situation, Lafayette was mad 
because he thought that James did important work as a 
spy and had earned the right to be free. He wrote a letter 
arguing his point. Two years later, the letter helped James 
win his freedom.

Sample response: It took the involvement of a general 
like Lafayette to get James his freedom because Lafayette 
had power. He could get attention from people who 
made decisions.

3

Cornwallis recognized James in Lafayette’s camp, and he 
realized that James had been passing secret information 
to the colonial army all along. No, this event, which 
followed the Battle of Yorktown in 1781, would not come 
first chronologically. First we learn about Benedict Arnold 
going to spy for the British in 1780. Then James start spying 
for General Lafayette. Then Lafayette wins the Battle 
of Yorktown, and finally, Cornwallis recognizes James in 
Lafayette’s camp.

Enslaved people had no rights. Their accomplishments were 
likely to go unnoticed. James won his freedom. But he was 
still poor. He may not have known how to read or write. 
Lafayette and Cornwallis, on the other hand, were powerful, 
wealthy people. They made big decisions. They commanded 
men on the battlefield.

Comprehension Support: 
Identify Text Evidence  

Introduce Explain that to find out 
about James’s spying, students can 
look for text evidence.  

Show Read page 16 aloud. James 
told the British he was a runaway 
slave. He gained their trust by guiding 
them and helping them find food. 

Try It! Have students review pages 
18 to 21. What did James do when the 
British asked him to spy for them?  (He 
gave real information to Lafayette 
and fake information to the British.)

2

Comprehension Support: 
Identify Sequence  

Introduce Explain that sometimes 
authors start a book, like this one, 
at an exciting point that is not the 
beginning of the story. 

Show Ask students to look for an 
earlier event in the book. On page 
14, we learn about Benedict Arnold 
going to spy for the British in 1780. 

Try It! Ask students to name other 
events in the sequence. (James starts 
spying for Lafayette; Lafayette wins 
at Yorktown; Cornwallis recognizes 
James in Lafayette’s camp.) Have 
students discuss the chronology with 
a partner or the group. 

 3
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British soldiers were everywhere. 
There was no escape. 

Nathaniel Fox never imagined he’d find himself in the 
middle of a blood-soaked battlefield, fighting for his life.  
He was only eleven years old! He’d barely paid attention to the 
troubles between America and England. How could he, while 
being worked to the bone by his cruel uncle, Uriah Storch? 

But when his uncle’s rage forces him to flee the only home 
he knows, Nate is suddenly propelled toward a thrilling and 
dangerous journey into the heart of the Revolutionary War. 
He finds himself in New York City on the brink of what 
will be the biggest battle yet. 
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Yesterday & Today
Revolution!
The Birth of American 
Democracy 

I Survived: The American Revolution, 1776
by Lauren Tarshis | 138 pages | Historical Fiction

It’s the dawn of the American Revolutionary War, and eleven-year-old Nate is 
stuck living with his mean uncle. Nate escapes, but then he sets off on a journey 
that leads him straight into the heart of the war. To survive, Nate must work 
hard, battle enemy fighters, and rely on some creative inspiration from a pirate!
 
Text Complexity 

Lexile® Measure:  660L  Qualitative: Moderate 2

Essential Question
What motivated people to fight 
for independence?

Knowledge Notes Download 
one per topic per student for 
observations about the topic.

Read With Purpose Use one 
per student with each section of 
During Reading. These organizers 
guide students’ note-taking and 
preparation for discussion.

Show What You Know Check 
students’ comprehension of  
this book. 

Suggested Answers for 
questions are included online.

On the Platform

KNOWLEDGE LIBRARY BOOK • TEACHER CARD

GRADE 4 • KNOWLEDGE LIBRARY BOOK • TEACHER CARD

Before Reading
Book Hook Display the book cover and read the title. Have students look at the 
illustration. What is happening in the background? How do you think the boy feels at this 
moment? Based on this illustration, what do you predict will happen in the story?

Preview Content Vocabulary Let students know they’ll be encountering these words as 
they read. 

• traitors (noun) people who help an enemy of their country
• independence (noun) freedom from control by other people or another government

Options for Accessing the Text This book may be shared with all students. Choose the 
option that works best for the needs of students in each small group.

•  Individual/Partners: Students read independently or with partners and then discuss the 
book in small groups. Use the During Reading questions to guide discussion.

•  Teacher-Supported: Read aloud together with students who benefit from extra support, 
using the During Reading questions for discussion.

During Reading: Build Comprehension and Vocabulary 
The book may be discussed in sections. As you and your students read a section, use the 
accompanying questions to drive discussion.

Section 1: Chapters 1–3 (pp. 1–18)
Big Ideas After page 7: How does Nate feel about living with Storch as opposed to living  
with Papa?

  Vocabulary After page 15: Why does Storch say Washington has an army of traitors? 

Deep Thinking The American colonies are in the middle of a war for independence from 
England. How does Nate think it will affect him and the people around him?
  Hint Help students look for text evidence by rereading pages 16 and 17. 

 MLs On page 9, Nate said that Papa was “swallowed up by the sea.” Discuss what this 
phrase means. (Papa died when the sea washed him away.) Explain that in this phrase the 
author gives human traits or actions to something that isn’t human—in this case the sea.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Oral Language, 
Supported Reading

Section 2: Chapters 4–7 (pp. 19–41)
Big Ideas After page 22: What does Nate do to protect Theo? 

Vocabulary After page 40: The American soldiers cheer and shout as they launch cannonballs 
toward a British ship. They say things, such as “Sink those cowards!” Why do you think the 
American soldiers call the British cowards? 
  

1

Nate doesn’t like living with Storch as much as he liked living with 
Papa. Nate thinks Storch is mean and treats him more like a stray dog 
than like family. He has great memories of his time at sea with Papa.

Storch calls Washington’s army traitors because he still supports 
England, not the American colonies. Storch thinks Washington and 
his army are traitors against England, the country that rules them.

Nate doesn’t pay much attention to the war. It doesn’t matter to him 
who wins because he thinks it won’t change his life. Eliza and Theo 
will still be slaves. Papa will still be dead. Nate will still be stuck living 
with Storch.

Comprehension Support: 
Compare and Contrast
 
Introduce The author compares 
and contrasts Nate’s life with Storch 
to Nate’s life when his father was 
alive. 

Show Review page 10. Here we read 
that Storch treats Nate like a stray dog.  

Try It! Reread pages 7 and 8. What 
does Nate remember about living with 
his father? 

1
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Spelling: Writing From Dictation
Have students write these sentences with words with 
diphthongs ou, ow, oi, and oy and familiar high-frequency 
words. You may want to model the writing.

Although females could not join the army, Deborah found  
a way. 
She enjoyed speaking to crowds about her choice.

MLs  Meaning informs spelling. To help students understand 
each sentence before they write it: read it out loud, have 
students read it with you, and discuss the meaning of 
concrete words or phrases.

Write About Reading
Invite students to respond to this prompt. Guide them to use 
writing skills and strategies they’ve been working on.

•  How did Deborah Sampson help pave the way for women in 
the military? (Informative/Explanatory)

Wrap Up the Reading
•  Essential Question: Discuss how this text helps shape 

students’ perspectives on the Essential Question for this topic. 
Invite pairs or small groups to discuss how the text adds to 
or changes their perspectives from prior discussions of this 
question. Ask students to record individual responses.

•  Knowledge Notes: Ask students to review and update their 
Knowledge Notes.

Focus on Differentiated Instruction
You may use your observations, formative assessment, or data from available assessments to match students  

to appropriate instruction. If you’re working with multilingual learners, you may want to prioritize the top boxes. 

ADVANCED DECODABLES • TEACHER CARD

Review: Distinguishing Sounds
Introduce Tell students that they will play the game “Match 
the Sound.” In this game, they will listen for words that have 
the /ou/ and /oi/ sounds.

Show Say: I’ll say a sound and then two words. Show thumbs-
up when you know which of the words has the target sound. Our 
target sound is /ou/ as in now. Our words are cut and count. 
After students show thumbs-up, invite them to chorally say 
the word. (count)

Try It! Use these words in mixed order, and write or have 
students write the words after each turn. 

/oi/: toes, toys; spill, spoil; chose, choice; boy, boss
/ou/: pride, proud; down, done; town, toon; scout, scoot

Text Features: Informational Images
Introduce Explain that images in informational texts can 
provide additional information about the topic. Guide 
students to use the images on page 2 of the text to compare 
how women dressed for combat then and now.

Show Identify the title, the illustration and photo, and the 
captions. The title helps me understand that the images show 
what a soldier wore during the American Revolution and what 
soldiers are wearing today. 

Try It! Ask students to look at the two images and read the 
captions. Then guide them to compare and contrast details 
in the ways soldiers dressed for combat during Deborah’s 
time and today.

Review: Segmenting Words
Introduce Tell students that they will be segmenting, or 
separating, the sounds in words. This practice can help them 
with reading and spelling. Explain that you will say words 
that have the /ou/ or /oi/ sound for them to segment.

Show Say: I’ll say a word. Then you say each sound in the word. 
Listen: south. Have students segment the word. (/s/ /ou/  
/th/) Then have them write the word and point out the vowel 
sound-spelling. Notice that the two letters ou spell one vowel 
sound, /ou/. Repeat words as needed, enunciating them 
clearly and slowly.

Try It! Use these words in mixed order, and write or have 
students write the words after each turn. 

ou: found, shout, pound
ow: now, howl, crown
oi: coin, point, soil
oy: boy, joy, soy 

Fluency: Prosody (Expression)
Introduce Remind students to pay attention to punctuation 
as they read aloud. The punctuation helps them better 
understand and express the meaning of the text when 
they read.

Show Read the first two paragraphs under “Ready for 
Duty.” Pause at the commas and elevate your voice at the 
end of the officer’s question. Discuss the quotation marks 
that signal dialogue, and model changing your voice for the 
character’s voice.

Try It! Have students continue reading the section. Work 
with the group to identify punctuation cues and have 
students elevate their voices at the end of the question 
(“Any experience firing a musket?”). Provide reminders and 
coaching as needed.
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Ready for Duty
Deborah Sampson had worked as a 

servant, as a teacher, and as a weaver.  
But in 1782, at the age of 22, she stood before 
an army officer. Her heart was pounding. 
She had a weighty secret. 

“Name?” barked the officer.
“Robert Shurtleff,” Deborah said in a  

low voice.
The man wrote down her name. “Any 

experience firing a musket?”
Deborah gazed steadily and nodded.

“Welcome to the Continental Army, 
my boy.” The officer offered his hand, 

completely unaware that the “boy” he’d 
just admitted to the U.S. army was a 
woman.

Alone, Deborah let out a sigh of relief. 
She’d tried to join the army as a man once 
before, but her plan was discovered. A 
man wrote about the event, explaining 
that her actions shocked the whole town.

Although women were not allowed 
to be soldiers, Deborah had made up her 
mind to join the army as a member of the 
Patriot forces. She finally did it. For the 
next 17 months, she fought as a member  
of an all-male troop.  

Women were not allowed 

to fight in the American 

Revolution. But Deborah 

Sampson found a way  

and became a hero.

ADVANCED DECODABLES • TEACHER CARD

Targeted Elements
Diphthongs (ou, ow, oi, oy): about, 
allowed, allowing, boy, choice, crowd, down, 
enjoyed, found, however, join, now, out, 
outfit, pounding, proud, scouted, shouted, 
thousands, town, voice

Content-Area Words 
•  officer: someone who holds a position 

of authority in the armed forces 
•  patriot: a person who loves his or her 

country and is ready to defend it 
• �soldier: a person serving in an army

High-Frequency Highlights
Use these steps to guide instruction:

•  Read the word. Have students echo.
•  Use the word in a sentence. Discuss  

its meaning or usage.
• Identify sounds or parts of the word.
• Ask students to write the word.

although

sentence: Although it snowed last night, 
the roads were clear this morning.

meaning: “in spite of the fact”

parts: Point out the regular spelling al in 
the first syllable. It sounds like all. Notice 
that ough in the second syllable spells 
the long-o sound. Point out that ough can 
spell 9 different sounds! Have students 
read each syllable and then the word. 

experience

sentence: The pilot has 10 years of 
experience flying small planes. 

meaning: “the knowledge and skills 
that you gain by doing a job or activity” 
(context-specific)

parts: This word has four syllables:  
ex-pe-ri-ence. Notice the tricky syllable 
break between the vowels in the last two 
syllables. Point out an irregular spelling  
in the third syllable: the i spells the long-e 
sound. Have students pronounce each 
syllable and then the whole word.

YESTERDAY & TODAY
Revolution!
The Birth of American 
Democracy 

Deborah Sampson: An American War Hero
Genre: Informational Article

How far would you go to fight for a cause you believed in? Would you change 
your identity? Well, that’s just what Deborah Sampson did, and she became a 
war hero.

GRADE 4 • ADVANCED DECODABLES • TEACHER CARD

Essential Question  
What motivated people to 
fight for independence?

Introduce: Diphthongs (ou, ow, oi, oy)
Explain that sometimes two vowels come together to spell one gliding vowel sound. 

Write the word out and read it aloud. Have a volunteer circle the letters ou that spell the /ou/ 
sound. Then write the word now and read it aloud. Have a volunteer circle the letters ow that 
spell the /ou/ sound. Have students read aloud the words with you, listening for the vowel 
sound, and noticing how their mouth moves or glides from one position to another. 

Note that the letters ou and ow can spell the same vowel sound: /ou/. You may wish to point 
out that the letters ou and ow can also spell other vowel sounds, such as in you and snow. 

Next, focus on the spelling of the /oi/ sound. Write the word join, and then have a volunteer 
circle the letters oi that spell the /oi/ sound. Repeat the process with the word toy and the oy 
spelling for /oi/. 

Practice Reading Single-Syllable Words
Write the following words for students: found, crowd, choice, proud, now, joy, point.  
Guide them to use the following steps to read the words, keeping in mind that two letters 
spell the gliding vowel sound:

1.  Read: Blend it sound by sound. Remember that the letters ou and ow can spell the /ou/ 
sound, and the letters oi and oy can spell the /oi/ sound.

2. Fix: Adjust your pronunciation or try another vowel sound as needed to read the word.

MLs  Help students understand the ou, ow, oi, and oy words above. Support them by defining 
each word and then having them read the word out loud and use it in a sentence.

Read the Text
Engage Read aloud the title and have students repeat it. Talk about its meaning. Invite 
students to predict what they will learn about in this informational text. 

First Reading Read aloud the text or have students who need less support read 
independently or with partners. Listen in and provide feedback as needed.

Second Reading Have students whisper-read with partners. Give help as needed. For 
students who may need more support, have them echo-read the text with you or pair them 
with a more fluent reader.

After Reading: Build Comprehension and Knowledge
Use the following questions to monitor comprehension and reinforce knowledge and 
vocabulary. Encourage students to use the text to help them explain their answers.

•  Big Ideas Why was Deborah Sampson’s service in the army so unusual?
• Vocabulary How did Deborah Sampson show that she was a true patriot?
•  Deep Thinking When giving talks about being a soldier, why do you think people probably 

gasped or shouted when Deborah Sampson changed into her full army uniform?

MLs  Some students might benefit from expressing their responses in their home language 
first. Help those students transfer their ideas into English.
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Topic Texts: Revolution!
Choose among these books and Advanced Decodables for differentiated small-group instruction. Teacher Cards are available for 
all texts.

The History of the American Revolution
by Emma Carlson Berne | 64 pp. | Informational 
Text

On April 19, 1775, American Minutemen clashed 
with British troops. The American Revolution had 
begun! Take a journey through events that led to a 
revolution, war, and the birth of a new nation.

Text Structure: Graphics are 
important for understanding 

Language Features: Includes 
subject-specific vocabulary

Meaning: Includes numerous 
purposes to explore

Knowledge Demands: 
Assumes considerable 
content-area knowledge

Format: Format is sometimes 
complex 

Text Complexity: Lexile® Measure: 720L  Qualitative: Moderate 2

Text Structure: Organization 
contains some time shifts and 
subplots 

Language Features: Text 
contains some figurative and 
vernacular language

Meaning: Includes numerous 
themes to explore

Knowledge Demands: 
Assumes some background 
knowledge

Length: Format requires stamina

Text Complexity: Lexile® Measure: 660L  Qualitative: Moderate 2

A Spy Called James: The True Story of James 
Lafayette, Revolutionary War Double Agent
by Anne Rockwell | 40 pp. | Biography

America wouldn’t have gained its independence 
without heroes you might not have heard 
of. This is the true story of one of them—an 
enslaved man named James, whose work as a 

spy helped the American colonists defeat the British.

Text Structure: Organization is 
generally easy to see and follow 

Language Features: Includes 
some compound or complex 
sentences

Purpose: Includes more than 
one purpose

Knowledge Demands: 
Assumes some background/ 
content-area knowledge

Text Complexity: Lexile® Measure: 940L   Qualitative: Moderate 1
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TOPIC OVERVIEW • TEACHER CARD

Anna Strong: A Spy During the American 
Revolution
by Sarah Glenn Marsh | 40 pp. | Biography

During the American Revolution, George 
Washington relied on spies in the fight against the 
British. One of them was Anna Strong. Would she be 

able to complete spy missions for the revolutionaries—and keep 
her identity secret?

Text Structure: Text features 
enhance content understanding

Language Features: Contains 
some compound or complex 
sentences

Meaning: Includes more than 
one purpose 

Knowledge Demands: 
Assumes some background/
content-area knowledge

Text Complexity: Lexile® Measure: AD960L  Qualitative: Moderate 1

Reader and Task When selecting texts, teachers will also consider students’ interests and abilities and how the text is 
accessed (read aloud, independently, in pairs), as well as the differentiated support to be provided. 

Deborah Sampson: An American 
War Hero
How far would you go to fight for a cause you 
believed in? Would you change your identity? 
That’s just what Deborah Sampson did.

Target: Diphthongs (ou, ow, oi, oy)  

The Midnight Ride of ... Sybil 
Ludington
You’ve heard of the midnight ride of Paul 
Revere. But what about the midnight ride of 
teenager Sybil Ludington? 

Target: Multisyllabic Words With 
Morphemes

Topic Wrap-Up
• Knowledge Notes: Ask students to review and update their 

Knowledge Notes and share them with friends and/or families.

• Essential Question: Ask students how their thinking has evolved. 

• Topic Projects: See front of the card.

On the Platform: Assessment
These short assessments are available online:

• Show What You Know: Available for each book.

• Word Study Check-In: Access at the end of the topic.
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I Survived: The American Revolution, 1776
by Lauren Tarshis | 138 pp. | Historical Fiction

It’s the dawn of the American Revolution, and 
eleven-year-old Nate sets off on a journey that leads 
him into the heart of the war. To survive, he must 
work hard, battle enemy fighters, and rely on some 
creative inspiration from a pirate!

440LQuantitative:
Moderate 2
Moderate 1
Basic

Qualitative:Moderate 2
Complex

440LQuantitative:
Moderate 2
Moderate 1
Basic

Qualitative:Moderate 2
Complex

440LQuantitative:
Moderate 2
Moderate 1
Basic

Qualitative:Moderate 2
Complex

Sound the Alarm!
April 26th, 1777, was a dark and stormy 

night. Sixteen-year-old Sybil Ludington’s 
father asked her to help him sound the alarm. 
He was a colonel (KER-nuhl) in the Continental 
Army. He knew that British troops were about 
to invade their town in Connecticut. He asked 
Sybil to gather local fighters in time to help 
defend the town. If she didn’t, all their homes 
and farms would likely be burned to the 
ground.
 In a flash, Sybil jumped on her horse, Star, 
armed with only a stick. Into the darkness 
she went. She rode over bumpy ground in a 
terrible rainstorm, trying to avoid capture. 
But the British Army was not her only 
threat. A group of British loyalists known 
as the brutal Highwaymen were lurking all 
over the land, ready to attack and rob her.
 Sybil faced countless risks. But she rode 
on, stopping to bang her stick on doors for 
40 miles. She had to wake the men her father 
needed so they could join the fight. Finally, 
at dawn, she returned home, completely 
drained of energy and soaked to the skin.
 Or did she?

LUDINGTON LUDINGTON 
In 1777, Sybil Ludington’s dad had news that the British 
were about to attack. Did 16-year-old Sybil really 
ride 40 miles on horseback to warn the troops? Many 
American history experts think she did.

Map of Sybil Ludington’s Famous Ride 
Sybil Ludington rode alone at night for 40 miles to  
warn the 400 men in her father’s army.

The Midnight Ride of . . .  

SYBILSYBIL
LUDINGTON LUDINGTON 

SYBILSYBIL
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Ready for Duty
Deborah Sampson had worked as a 

servant, as a teacher, and as a weaver.  
But in 1782, at the age of 22, she stood before 
an army officer. Her heart was pounding. 
She had a weighty secret. 

“Name?” barked the officer.
“Robert Shurtleff,” Deborah said in a  

low voice.
The man wrote down her name. “Any 

experience firing a musket?”
Deborah gazed steadily and nodded.

“Welcome to the Continental Army, 
my boy.” The officer offered his hand, 

completely unaware that the “boy” he’d 
just admitted to the U.S. Army was a 
woman.

Alone, Deborah let out a sigh of relief. 
She’d tried to join the army as a man once 
before, but her plan was discovered. A 
man wrote about the event, explaining 
that her actions shocked the whole town.

Although women were not allowed 
to be soldiers, Deborah had made up her 
mind to join the army as a member of the 
Patriot forces. She finally did it. For the 
next 17 months, she fought as a member  
of an all-male troop.  

Women were not allo
wed 

to fight in 
the American 

Revolution. B
ut Deborah 

Sampson found 
a way  

and became a hero.
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British soldiers were everywhere. 
There was no escape. 

Nathaniel Fox never imagined he’d find himself in the 
middle of a blood-soaked battlefield, fighting for his life.  
He was only eleven years old! He’d barely paid attention to the 
troubles between America and England. How could he, while 
being worked to the bone by his cruel uncle, Uriah Storch? 

But when his uncle’s rage forces him to flee the only home 
he knows, Nate is suddenly propelled toward a thrilling and 
dangerous journey into the heart of the Revolutionary War. 
He finds himself in New York City on the brink of what 
will be the biggest battle yet. 

Th e  N e w  Y o r k  Ti m e s  b e s T s e l l i N g  s e r i e s

When  
disaster 
strikes,  
heroes  

are made.
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TOPIC OVERVIEW • TEACHER CARD

GRADE 4 • TOPIC OVERVIEW • TEACHER CARD

YESTERDAY & TODAY
Revolution!

The Birth of American 
Democracy

Topic Knowledge
Students will build knowledge about the following:

• What caused the American 
Revolution and why different 
groups fought

• What American colonists gained 
from the war

• How women and enslaved 
people participated in the war 

• What spies do and what their 
activities were during the 
American Revolution

• What everyday life was like for 
civilians and soldiers during 
the war

Revolution!
Essential Question: What motivated people to fight for independence?

Topic Launch
Share the Topic Launch, which you can find online. 
Explain that this political cartoon from 1779 shows 
a horse named America throwing off its rider, King 
George III of Great Britain.  

Set a Purpose Ask students to examine the image 
and jot down something they notice and/or wonder 
about it. 

Discuss Initial Responses Have students share observations and 
wonderings. You may also use these questions to support and 
extend discussion: 

• What does the horse represent? What about the rider? 

• What is the horse trying to do to the rider?

• What is the artist saying about the American colonies’ feelings 
about King George and Great Britain? 

Connect to the Essential Question Introduce the question that your 
class will discuss as you explore the topic: What motivated people to 
fight for independence? Ask students to discuss their thoughts with a 
partner and then share with the group. 

Topic Writing
Students will develop skills related to writing types, such as opinion/argument, 
informative/explanatory, and narrative writing, with tasks at a range of difficulty.

Topic Projects
You may wish to preview topic projects with students and encourage them to 
gather applicable text evidence as they progress through the topic. 

1.  Imagine your friend supports King George. What would you say to convince 
them that it’s important to fight for independence? Write your argument.

2.  Write letters home from a soldier fighting for the colonies or for Great 
Britain during the American Revolution. Describe his or her experiences. 

3. Write an interview with your favorite hero of the American Revolution.

i For Your Reference
What was the AMERICAN 
REVOLUTION? It was a war between 
the 13 American colonies and Great 
Britain over how the colonies were 
treated and governed.

WHY did the war happen? The 
American colonists were forced to 
pay taxes to Britain, but the colonists 
had no influence in decisions made 
by the British king and Parliament. 
Colonists began to protest behind 
the rallying cry, “No taxation without 
representation.” The British responded 
by sending troops to Boston and 
closing the city’s port to trade. The 
conflict soon turned into war.

WHEN was the war fought? The first 
shots were fired at Lexington and 
Concord, Massachusetts, in 1775. 
More than six years later, the British 
surrendered at Yorktown.

What is the DECLARATION OF 
INDEPENDENCE? It’s a document 
announcing that the colonies were 
separating from Great Britain. It was 
written by Thomas Jefferson, listed 
the reasons for the separation, and 
accused the British king of tyranny. It 
begins, “We hold these truths to be 
self-evident, that all men are created 
equal....” At the time, there were 
nearly half a million enslaved people 
in the colonies.

FYI: Independence Day on July 4 
celebrates the signing of the Declaration 
of Independence.

Career Connections
See resources online.  
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Mini Dictation Routine
•  Time: 15–20 minutes

• Grades: K–5 (with scaffolds for K*)

• Target Skills: Listening, Spelling, Writing Conventions
 
What To engage students in writing from dictation  
and practice using language conventions

Why Transcribing authentic text helps develop 
phonological awareness, build spelling skills, and 
reinforce knowledge of sentence structures, all of which 
foster language development and writing proficiency.

When Writing Section (Teacher Cards)

How Start by selecting familiar phrases or sentences 
from the target text. These may be quotes or excerpts 
students used as evidence in their writing.

Tips for Accountable Partner Discussion
Remember to create opportunities for all learners to share ideas and practice speaking and listening conventions 
in a supportive environment. For example, as you engage in classroom activities, be sure to include students  
who are less likely to participate. Or consider writing each student’s name on a card, stick, or piece of paper to 
select students and monitor participation. (Remember to set aside already-used names.) For further practice  
with academic discourse, provide discussion prompts for partners to address in “talker” and “reporter” roles.

References  
Calderón, M. E., Tartaglia, L. M., & Montenegro, H. (2022). Cultivating competence in English learners: Integrating social-emotional 
learning with language and literacy. Bloomington, IN: Solution Tree Press.

Escamilla, K., et al. (2014). Biliteracy from the start: Literacy squared in action. Philadelphia, PA: Caslon Publishing.

Gottlieb, M. (2023). Assessing multilingual learners: Bridges to empowerment. Thousand Oaks, CA: Corwin.

Partner Read and Retell Routine
•  Time: 20 minutes

• Grades: K–5 (with scaffolds for K–2*)

• Target Skills: Fluency, Reading Comprehension
 
What To encourage active engagement and retelling in 
students’ own words

Why Retelling a target text allows students to process 
and organize information, which deepens their 
understanding. It also encourages active engagement 
with the content, supports the use of academic 
language and discussion, and reinforces key concepts.

When After Reading (Teacher Cards)

How Start by selecting a meaningful passage from the 
target text.

Read aloud the phrase or sentence and discuss  
its meaning. 

Together with students, count the number of words 
in the phrase or sentence and read it aloud again. 

Prepare students for writing by reading word by 
word or phrase by phrase again, then ask students 
to follow you in writing. 

Discuss the spelling and grammar of students’ 
sentences together. You may wish to point out 
uppercase letters, descriptive words, unusual 
spellings, punctuation, etc. 

Write the standard version of the sentence for 
display and ask students to copy it underneath their 
writing. Students should compare versions and 
correct their own work using a colored pencil.

* Very young students should work on single words  
and use letter blocks to produce their writing.

Routine adapted from Escamilla et al., 2014

For each new passage, pair students across 
proficiency levels and instruct partners to take turns 
reading aloud the passage. Readers who struggle 
with decoding may whisper-read as readers with 
stronger skills read aloud.

After reading each passage, ask partners to pause 
and verbally retell or summarize what they read. 
Encourage partners to ask clarifying questions to 
better understand the text.

You may lead a brief, 2-minute discussion on each 
section for additional support, asking questions 
such as, What is happening here?, How do we know 
who’s speaking? or What is the main idea of this 
paragraph? 

* Young students should work with key sentences 
instead of paragraphs and have the sentences read 
aloud to them by the teacher.

Routine adapted from Calderón et al., 2022; Gottlieb, 2023
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Knowledge Library Instructional Routines
Classroom routines can support learning: They help teachers organize participation and let students  
know what to expect from instruction. When teachers implement appropriate routines consistently,  
they foster a learning environment where students feel confident, focused, and engaged.

The following routines are designed to reinforce comprehension, fluency, and critical thinking. 

Use the routines consistently to provide essential practice for students who benefit from additional 
supports and to reinforce learning for all students.

Analyzing Media Routine
•  Time: 5 minutes

• Grades: 2–5

• Target Skills: Responding, Note-Taking, 
Building Background

 
What To engage students and establish a structure 
and purpose for observing media critically and for 
academic purposes

Why Using diverse media effectively (including videos, 
photos, infographics, and primary sources) can help 
build student focus, develop background knowledge, 
and prepare students for critical content and language.

When Topic Launch (Topic Cards)

How Start by sharing the Topic Launch and helping 
students prepare for discussions with their partners.

Encourage students to jot down what they notice, 
feel, or wonder about the media: This may be a 
word, a drawing, a question, or a full sentence. 

Ask students to talk with a partner for 30 
seconds about what they noticed or wondered. 

As students share, draw a chart on a notepad 
or piece of paper with the following categories: 
What I See, What I Wonder, What I Feel. 

When the time is up, ask a few students to share 
their thoughts with the group. 

Together, identify the best category for each 
student’s thoughts and place them in the chart. 
Talk about how your chart relates to the essential 
question for the lesson.

For each new term, say the word aloud clearly and 
slowly, and ask students to repeat it three times. 

Contextualize the term within a sentence, preferably 
one taken from or based on the target text. 

Define or explain the term briefly: You may use 
synonyms, shades of meaning, visual supports, or 
students’ home languages as support. 

If the term lends itself to word study, make sure to 
note multiple meanings, unusual spellings, etc.  

Provide a sentence frame or sentence starter using 
the target word for students to use in pairs to orally 
practice and produce a new sentence. 

Routine adapted from Calderón et al., 2022

Pre-Teaching Vocabulary Routine
•   Time: 5 minutes

• Grades: K–5

• Target Skills: Pronunciation, 
Vocabulary, Comprehension

 
What To anchor student understanding of key 
academic and content area vocabulary

Why Vocabulary knowledge is foundational to 
comprehending and learning from texts, and it plays a 
significant role in helping students access and engage 
with complex texts across disciplines.

When Before Reading (Teacher Cards)

How Start by selecting a few vocabulary terms to 
review as you prepare to read a new text.
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4

4

5

5

1

1

Tips for Multilingual Learners
You may wish to provide activity prompts in students’ home languages as needed. If students respond using 
their home languages, acknowledge their responses and help them transfer their ideas to English. This helps 
build confidence, trust, and English language proficiency.
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Title Anna Strong A Spy Called James The History of the American 
Revolution

I Survived: The American 
Revolution, 1776

Author Sarah Glenn Marsh Anne Rockwell Emma Carlson Berne Lauren Tarshis

Genre Biography Biography Informational Text Historical Fiction

Page Count 40 pp. 40 pp. 64 pp. 144 pp.

Quantitative Complexity:  
Lexile® Measure

AD960L 940L 720L 660L

Qualitative Complexity Moderate 1 Moderate 1 Moderate 2 Moderate 2

Content Words anticipate, covertly, eavesdrop, 
infiltrated

destined, surrender convince, intolerable, militia, 
petition, treaty

cowards, declare, drills, 
independence, traitors

Comprehension and Vocabulary

Knowledge-Building Discussion During Reading; After Reading During Reading; After Reading During Reading; After Reading During Reading; After Reading

    Comprehension Support 1 Identify Problem and Solution Compare and Contrast Cause and Effect Compare and Contrast

    Comprehension Support 2 Identify Author’s Purpose  Identify Text Evidence  Understand Text Features 
(Timeline)  

Analyze Setting

    Comprehension Support 3 Identify Main Idea and Detail Identify Sequence Identify Text Evidence Analyze Character  

    Comprehension Support 4 N/A N/A Identify Problem and Solution Analyze Character  

MLs Support

    Section 1 Build Background Understand Figurative Language: 
Oral Language

Understand Language Structures: 
Real-Life Connections

Understand Figurative Language: 
Active Reading

    Section 2 Build Vocabulary: Oral Language Build Vocabulary Build Vocabulary Understand Related Words

    Section 3 Understand Figurative Language: 
Partner Discussion

N/A Build Vocabulary Read Dates

    Section 4 Build Vocabulary: Text Features Build Background: Text Features Understand Language Structure Understand Language Structures

    Section 5 N/A N/A Understand Uncommon Meanings Understand Oral Expressions

    Section 6 N/A N/A Understand Passive Voice:Active 
Reading

Understand Language Structures

Write As You Read

Writing Type Narrative Opinion/Argument Informative Narrative

    MLs Support Use New Words in English Use New Words in English Transfer Ideas Into English Use New Words in English

Writing Skills Focus Use Vivid and Precise Nouns Write to Support Opinion 
Statements

Write Complete Sentences Use Conjunctions

Differentiated Instruction

  Word Study: Unstressed Syllables 
With Schwa

Word Study: Multisyllabic Words 
With Morphemes

Word Study: Spelling Patterns: 
aught, ign, igh, ight, ought

Word Study: Diphthongs (ou, ow, 
oi, oy)

  Fluency: Accuracy and 
Automaticity

Fluency: Prosody and Expression Fluency: Accuracy and 
Automaticity

Fluency: Prosody and Expression

  Syntax: Complex Language Oral Language: Asking Clarifying 
Questions

Text Features: Organization and 
Graphic Aids

Oral Language: Listening and 
Responding Attentively

Microreads Routine  
(comprehension, critical thinking, 
vocabulary)

Microreads Routine  
(comprehension, critical thinking, 
vocabulary)

Microreads Routine  
(comprehension, critical thinking, 
vocabulary)

Microreads Routine  
(comprehension, critical thinking, 
vocabulary)

KNOWLEDGE LIBRARY BOOKS (Texts may be used in any order.)

Revolution!
Essential Question: What motivated people to fight for independence?

SOCIAL STUDIES • 
YESTERDAY & TODAY
Revolution!
The Birth of American Democracy

Grade 4 • Skills Trace

Title Deborah Sampson: An American War Hero The Midnight Ride of . . . Sybil Ludington

Content Words officer, patriot, soldier colonel, famous, invasion

High-Frequency Word Review although, experience believe, there

Phonics/Word Study/Syllables

Targets  Diphthongs (ou, ow, oi, oy) Multisyllabic Words With Morphemes

Practice  Reading Single-Syllable Words Reading Words With Affixes

Decoding and Comprehension

Knowledge-Building Discussion After Reading; Wrap Up the Reading After Reading; Wrap Up the Reading

    MLs Support Transfer Ideas Into English Transfer Ideas Into English

Writing

Spelling: Writing From Dictation Encoding Encoding

    MLs Support Clarify Meaning Clarify Meaning

Write About Reading Informative/Explanatory Opinion/Argument

Differentiated Instruction

Phonics/Word Study Review Distinguishing Sounds; Segmenting Words Building Words; Determining Word Meaning

Text Features Informational Images Maps

Fluency Prosody (Expression) Accuracy/Automaticity

ADVANCED DECODABLES (Texts may be used in any order. They are both nonfiction.)

Career Connections • Page 2 of 2

Student Teacher
Write a brief lesson plan for an event in history that interests you. Write 
the name and a brief description of the event. List three facts about it. 
Then teach the lesson to a partner or group. After the lesson, ask the questions  
in the Report Card and invite your students to give you constructive feedback.

Name: 
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LESSON PLAN

REPORT CARD 

You’rehired!

• Was the lesson interesting?

• Did the lesson make history come to life?

• Did the lesson help you understand something new about the present day?

• What other comments or suggestions do you have?

Event               .

Key Fact              .

Key Fact              .

Key Fact              .

Summary              .

Career Connections • Page 1 of 2

History teachers are special. They bring the past to life for their 
students! They help kids understand how events and people 
from long ago shaped the world we live in today. Like most 
teachers, an important goal for history teachers is to help their 
students become informed and independent thinkers.

Most history teachers work in public or private schools. In the United States, 
American history is usually taught from fourth through twelfth grades. That 
means you can find a history teacher in most schools. You can also find them 
teaching at colleges and universities, where they are called professors.

Teacher of the Year! 

It is an honor to be named the National History Teacher of the Year. 
Winners have been recognized for their dedication, imagination, and 
passion, and for special talents like storytelling. What is one skill all 
great history teachers share? It’s an ability to connect with students 
and help them understand how history is relevant to their lives.

Pay attention in class. 
Notice the covert 
techniques your teacher 
uses to keep you interested 
in the subject.

Teach a classmate, family member, 
or friend about an event in history 
that you learned about. Use your 
best storytelling skills to keep your 
“students” interested.

Get Started! 

Find books in your library 
about a time or event in the 
past that you want to know 
more about. Then read up!

In the USA, there are no national history standards. That means that each 
state’s department of education works with local school districts, educators, and community members to decide what will be taught in its social studies and history classrooms.

Fact File

Ite
m

 #
C2

3P
R0

2-
75

2.
 T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.
 A

rt
 ©

 S
hu

tte
rs

to
ck

.c
om

.

Do you have a blast learning about the past? Do you like to share what 
you know with others? If so, you may want to be a history teacher!

History Teacher

Job Description

Workplace

On the job

Words to Know

covert 

independent

Career Connections

Revolution!
SOCIAL STUDIES • YESTERDAY & TODAY 
Revolution!  
The Birth of American DemocracyEssential Question: What motivated people to fight for independence?

Learn More! Try It! 

HELP
WANTED!
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Career Connections 
1 per topic

On the Knowledge Library Teacher Hub 

Implementation Guide Planning and Pacing Guide Skills Traces 
1 per topic

Topic Launch Media 
1 per topic

Word Study Check-Ins  
and Surveys

Knowledge Notes 
1 activity per text

Show What You Know  
1 assessment and  

answer key per book

Read With Purpose 
1 set per book

Professional Learning Library

Knowledge Library grades K–5 also includes these professional books.

ANSWER KEY  •  1

Answer Key: Show What You Know
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YESTERDAY & TODAY 
Revolution! 
The Birth of 
American Democracy

I Survived: The American Revolution, 1776
by Lauren Tarshis

1. b: rich and mean
 Answer can be found on page 9.

2. d: traitor
 Answer can be found on page 15.

3. b: courage 
 Answer can be found on page 40.

4. a: army camps and a battlefield
 Answer can be found throughout the book.

5. c: announce
 Answer can be found on page 59.

6.  a: says all men are created equal, yet 
Black Americans are enslaved

 Answer can be found on page 64.

7. d: telling battle stories
 Answer can be found on pages 64–65.

8.  c: They could easily attack New York City 
from Brooklyn.

 Answer can be found on page 80.

9. a: It affects the lives of ordinary people.
 Answer can be found on page 89.

10. c: his father
  Answer can be found on page 113 and throughout 

the book.

SHOW WHAT YOU KNOW  •  3

Show What You Know
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I Survived: The American Revolution, 1776

8. Why did the British want to control Brooklyn?

 a. There was buried treasure there.

 b. The president of the United States lived there.

 c. They could easily attack New York City from Brooklyn.

 d. It was the home of a great basketball team.

9. What does Nate learn about the war during his time with the army?

 a. It affects the lives of ordinary people.

 b. The outcome doesn’t matter.

 c. The Americans are going to lose.

 d. Fighting on a battlefield is easy.

10.  Which of the following is NOT something Nate found during his  
time in the army?

 a. experience

 b. friends

 c. his father

 d. courage

Writing At the beginning of the book, Nate says he doesn’t care who wins the  
war. “Whatever happened, he was pretty sure Eliza and Theo would still be  
slaves. Papa would still be gone. And Nate would be stuck here, pulling up  
Storch’s weeds.” Imagine you are Nate, coming home after the Battle of Brooklyn.  
How would you explain to Eliza and Theo how your attitude about the  
war has changed?

SHOW WHAT YOU KNOW  •  2

Show What You Know
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I Survived: The American Revolution, 1776

4. Which answer best describes the setting of most of the book?

 a. army camps and a battlefield

 b. a house in Connecticut

 c. the deck of a boat

 d. Lexington and Concord

7.  Which of the following is NOT an example of a practice drill in an 
army camp?

 a. marching to the sound of a drum

 b. racing to load rifles with ammunition

 c. shooting at targets

 d. telling battle stories

5.  In the book, the colonies declare their independence from England.  
What’s the best synonym for the word declare?

 a. take back

 b. force

 c. announce

 d. whisper

6.  Nate is confused about the Declaration of Independence  
because it ___________ .

 a. says all men are created equal, yet Black Americans are enslaved

 b. uses too many big words

 c. calls for peace, yet helped cause a war 

 d. is written in another language

SHOW WHAT YOU KNOW  •  1

Show What You Know
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YESTERDAY & TODAY 
Revolution! 
The Birth of American  
Democracy

I Survived: The American Revolution, 1776
by Lauren Tarshis

Name:

Choose the best answer(s) for each question.

1. How would Nate describe his uncle, Storch?

 a. fun and adventurous

 b. rich and mean

 c. kind and loving

 d. wealthy and polite

2.  During wartime, anyone caught spying for the enemy is considered a ___________ .

 a. navy officer

 b. nurse

 c. hero

 d. traitor

3. What characteristic does a coward lack?

 a. fear

 b. courage

 c. beauty

 d. patience

Knowledge Library grades 3–5 includes this library of professional books.
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WORD STUDY CHECK-IN 
REVOLUTION! 5

When/Why If . . . Then

Before a student reads 
the card

A student reads all or most 
words in one of the lists 
accurately and with ease . . .

• Coach the student on ways 
to self-correct any errors 
using the Practice Reading 
routine on the teacher card.

• The student likely requires 
minimal support. Set up a 
plan for the student to read 
the Advanced Decodables 
card(s) independently 
or with a partner. Coach 
the student, focusing 
on comprehension and 
vocabulary as needed.

Before or after a student 
reads the card

A student reads 3+ words in one 
of the lists inaccurately . . .

• Teach or reteach 
the Introduce and 
Practice sections of the 
corresponding teacher card. 
Also see the teacher card’s 
Differentiated Instruction 
“Review” options for 
additional strategies.

After a student reads 
the card

A student reads all or most 
words in one of the lists 
accurately and with ease . . .

• Praise the student’s 
performance. 

• Investigate possible 
instructional needs 
for comprehension 
and vocabulary.

Word Study Check-In: Next Step Recommendations 
Revolution!

Determine Next Steps
After students complete one of the Word Study Check-In lists, use this chart to 
help you set up a plan to meet students’ needs.
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WORD STUDY CHECK-IN 
REVOLUTION! 4

Words Names of Students 
Assessed Further Support Needed?

 

 

unwrapped

carelessly

returned 

mistreated

responded

misinformation

remarkable

imperfection

completely

recycled

Word Study Check-In: Performance Tracker Form 
Revolution!

The Midnight Ride of . . . Sybil Ludington

Targeted Element: Multisyllabic Words With Morphemes
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WORD STUDY CHECK-IN 
REVOLUTION! 3

Words Names of Students 
Assessed Further Support Needed?

 Scott Myers
Scott read 4 words incorrectly. Further support 
with this target needed.

 

loud

spoil

playground

destroy

down

coins

enjoyed

shouted

flower

voice

Word Study Check-In: Performance Tracker Form 
Revolution!

Track Progress
Use the student form to make notes as you listen to students read the words. 
Summarize your findings below. Use this form to track student progress. Sample 
information for one student is provided.

Deborah Sampson: An American War Hero

Targeted Element: Diphthongs (ou, ow, oi, oy)
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WORD STUDY CHECK-IN 
REVOLUTION! 2

Practice for “Deborah Sampson:  
An American War Hero” 
Read these words with ou, ow, oi, and oy.

 1. loud

 2. spoil

 3. playground

 4. destroy

 5. down

 
Practice for “The Midnight  
Ride of . . . Sybil Ludington” 
Read these words with prefixes and suffixes.

 1. unwrapped

 2. carelessly

 3. returned 

 4. mistreated

 5. responded

 6. coins

 7. enjoyed

 8. shouted

 9. flower

 10. voice

 6. misinformation

 7. remarkable

 8. imperfection

 9. completely

 10. recycled

Word Study Check-In: Student Form 
Revolution!

Name:
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WORD STUDY CHECK-IN 
REVOLUTION! 1

Introduction
In this informal assessment, students read lists of words that include examples of the 
phonics, syllabication, and/or morphology elements targeted in the two Advanced 
Decodables cards for this topic.

What Is the Purpose of This Assessment?
This assessment may be used as needed for the following purposes:

• To check student readiness: Use this assessment before students begin reading 
an Advanced Decodables card to determine the level of instruction to provide 
and the level of support students may need when reading each Advanced 
Decodables card.

• To check for student success: Use this assessment after a student completes his 
or her use of Advanced Decodables materials to determine whether he or she has 
mastered the targets or whether further instruction and support is needed.

How Do I Administer This Assessment?
The Word Study Check-Ins should be administered 1-1 or in a small-group setting. If this 
assessment is done before reading, you may wish to ask students to read the words that 
go with the specific Advanced Decodables card they will be reading. If this assessment 
is done after reading, you may choose to ask students to read one or both of the lists, 
depending on which cards students are assigned. Students will read aloud the relevant list 
of words on the Student Form as you follow along using the Performance Tracker Form. 

What Do I Need? 
To administer this survey, you will need:

• One copy of the Word Study Check-In: Student Form for each student 
See also the Performance Tracker Form (p. 3) and Next Step Recommendations (p. 5). 

Word Study Check-In
Revolution!

READ WITH PURPOSE  •  6

Read With Purpose
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I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 6: Chapters 16–18 (pp. 100–118)

Big Ideas Nate doesn’t know how to get back to the fort on Brooklyn Heights 
safely. What does he decide to do? Where does the idea come from?

Deep Thinking Nate finally returns home in February 1777. He’s been through 
a lot since he ran away eight months earlier. How has he changed over time?

What words are new to you? What questions do you have?

YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

Name:

As you read this section, take notes to help you in the discussion.

READ WITH PURPOSE  •  5

Read With Purpose
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I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 5: Chapters 13–15 (pp. 79–99)

Big Ideas Why is the battle for Brooklyn important to the colonists?

Deep Thinking In Brooklyn, Nate passes a deserted farm. The owners had to 
leave to escape the battle. The experience makes him think differently about the 
war. What does he realize, and how have his feelings changed since he left home?

What words are new to you? What questions do you have?

YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

Name:

As you read this section, take notes to help you in the discussion.

READ WITH PURPOSE  •  4

Read With Purpose
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I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 4: Chapters 11–12 (pp. 61–78)

Big Ideas Why is Nate confused about the way the Black soldiers in camp 
are treated?

Deep Thinking By August 21, 1776, Nate and his fellow soldiers are ready for 
battle. How have they prepared? What are they still worried about?

What words are new to you? What questions do you have?

YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

Name:

As you read this section, take notes to help you in the discussion.

READ WITH PURPOSE  •  3

Read With Purpose
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I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 3: Chapters 8–10 (pp. 42–60)

Big Ideas Why does Nate start to think he is a fool? What calms him down?

Deep Thinking How has Nate’s attitude toward the war and the 
army changed?

What words are new to you? What questions do you have?

YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

Name:

As you read this section, take notes to help you in the discussion.

READ WITH PURPOSE  •  2

Read With Purpose
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I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 2: Chapters 4–7 (pp. 19–41)

Big Ideas What does Nate do to protect Theo?

Deep Thinking Nate is 11 years old and alone. He’s been struggling to decide if he 
should try to get back home. What are some reasons he keeps changing his mind?

What words are new to you? What questions do you have?

YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

Name:

As you read this section, take notes to help you in the discussion.

READ WITH PURPOSE  •  1

Read With Purpose
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YESTERDAY & TODAY
Revolution!
The Birth of American  
Democracy

I Survived: The American Revolution, 1776
by Lauren Tarshis

Section 1: Chapters 1–3 (pp. 1–18)

Big Ideas How does Nate feel about living with Storch as opposed to living 
with Papa?

Deep Thinking The American colonies are in the middle of a war for 
independence from England. How does Nate think it will affect him and the 
people around him?

What words are new to you? What questions do you have?

Name:

As you read this section, take notes to help you in the discussion.

Top 3 Facts About This Article 

1. 

2. 

3. 

Explain Your Opinion.

Words to Remember

Rate the Article!

YESTERDAY & TODAY
Revolution!
The Birth of 
American Democracy

Knowledge Notes

Article Title: 

Name:
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For use with these Advanced Decodables: 
• Deborah Sampson: An American War Hero 
• The Midnight Ride of … Sybil Ludington

  Great article!

  I liked it.

  I didn’t really like it.
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For use with these books: 
• Anna Strong 
• The History of the American Revolution  
• I Survived: The American Revolution, 1776 
• A Spy Called James

Book title: 

Pick out the important events in this book and retell them in the 
order in which they happened. Include a date if you know when 
the event took place.

YESTERDAY & TODAY
Revolution!
The Birth of 
American Democracy

Name:
Knowledge Notes

 EVENT 1

 EVENT 2

 EVENT 3  EVENT 5

 EVENT 4

Timeline of Key Events
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Scholastic Knowledge Library Knowledge Maps
The Scholastic Knowledge Library text sets build knowledge in four key academic content 
areas: Social Studies, Science, ELA, and Arts & CultureArts & Culture. This organization ensures that 
instruction integrates cross-discipline content and standards, empowering students to 
access complex texts within the reading block and beyond.

Every grade features seven standards-aligned text sets. All text sets are designed to 
help students build knowledge as they learn essential reading-related skills, including 
decoding, fluency, vocabulary, reading comprehension, academic discussion, and writing.

Each topic addresses an Essential Question to focus inquiry and exploration.  

Social Studies
OUR WORLD 

Civics & Community
YESTERDAY & TODAY 

History & More

Local Heroes 
Neighbors Who’ve Made 
a Difference
Essential Question: 
How can people make 
a difference in their 
communities—and 
beyond?

Celebrate and Remember 
Holidays and Symbols  
in the U.S.
Essential Question: 
What do U.S. holidays 
and symbols tell us about 
what’s important to the 
country?

Science
LIVING THINGS 

Life Science
EARTH & SPACE 

Physical Science

Journey Into the Jungle 
Life in a Tropical 
Rainforest
Essential Question: 
What makes rainforest 
ecosystems special, and 
why is it so important to 
preserve them?

Wild Weather 
Blizzards, Hurricanes, 
Droughts, and More
Essential Question: 
What causes extreme 
weather, and how are 
people affected by it?

Arts & Culture

ARTS & CULTURE 
Art, Sports & More

This Is How We Do It 
Daily Life Around the 
World
Essential Question:  
What do the daily lives 
of kids around the world 
have in common? What is 
different?

ELA
GREAT STORIES 

Genre Study
PAGE TURNERS 
Literary Themes  

& Elements

Making Art 
Biographies of 
Remarkable Artists
Essential Question:  
How do experiences, 
cultures, and 
relationships inspire 
people to create art?

Around the Table 
Food, Family, and 
Tradition
Essential Question:  
How does food help 
people connect with 
their cultures and 
communities?

Grade 3 | Knowledge Map
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I

Social Studies
OUR WORLD 

Civics & Community
YESTERDAY & TODAY 

History & More

Strength in Numbers 
Together We Can Do It
Essential Question: 
How can people work 
together to make the 
world a better place?

Revolution! 
The Birth of American 
Democracy
Essential Question: 
What motivated people to 
fight for independence?

Science
LIVING THINGS 

Life Science
EARTH & SPACE 

Physical Science

Super Navigators 
Animal Migrations
Essential Question: 
Why do animals 
migrate? And how do 
they find their way?

It’s Rocket Science 
The Mind-Boggling History 
of Space Exploration
Essential Question: 
What are the human and 
technological challenges 
involved in space exploration?

ELA

GREAT STORIES 
Genre Study

PAGE TURNERS 
Literary Themes  

& Elements

Road Trips 
Stories About Travel
Essential Question:  
How do journeys teach us 
about ourselves and the 
world we live in?

Totally Different? 
People are more alike 
than they may think.
Essential Question:  
How do people learn to 
accept and appreciate 
differences in themselves 
and others?

Arts & Culture

ARTS & CULTURE 
Art, Sports & More

From the Ground Up 
Architecture, Engineering,  
and Construction
Essential Question: 
What does it take to 
design buildings and other 
structures that are both 
beautiful and practical?

Social Studies
OUR WORLD 

Civics & Community
YESTERDAY & TODAY 

History & More

Eyes on the Prize 
Leaders of the Civil 
Rights Movement
Essential Question: 
How did people fight to 
expand rights described 
in the U.S. Constitution?

Cities of the Dead 
Archaeology and Ancient 
Civilizations
Essential Question:  
What can archaeology 
teach us about how 
ancient people lived?

Science
LIVING THINGS 

Life Science
EARTH & SPACE 

Physical Science

Invisible Invaders 
Germs and Infectious 
Disease
Essential Question:  
How are diseases 
caused, transmitted,  
and treated?

Caring for the Planet 
Creating a Cleaner, Greener 
Earth
Essential Question:  
What are the greatest threats 
to the health of our planet, 
and how can people work to 
protect against them?

Arts & Culture

ARTS & CULTURE 
Art, Sports & More

G.O.A.T. 
Sports Stars for the Ages
Essential Question:  
What does it take to 
become the greatest of 
all time?

ELA

GREAT STORIES 
Genre Study

PAGE TURNERS 
Literary Themes  

& Elements

A Matter of Life and 
Death 
Survival Stories
Essential Question:  
In a life-and-death 
struggle, what’s the key 
to survival—supplies, 
character, or luck?

Me, Myself, and I 
Defining Identity
Essential Question:  
How do you know who 
you are when you’re part 
of more than one culture?

Grade 4 | Knowledge Map

Grade 5 | Knowledge Map

Knowledge Library 
Implementation Guide: 3–5   11
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Building Topic Knowledge With Text Sets
Research has shown that to acquire knowledge and vocabulary on a subject, students 
must do more than read a single book; they must become immersed in it for days or 
weeks, encountering the same vocabulary and concepts repeatedly (Wexler, 2019). 

With the Scholastic Knowledge Library, students are immersed in content. Each topic  
includes six titles: four trade books and two decodable texts. Designed to be used 
alongside core ELA curricula, texts may be read in any order. 

Knowledge Library text sets are curated to address an Essential Question for  
each topic. This Essential Question drives inquiry and spurs critical thinking and 
academic discussion. 

Essential Question:  
Why do animals migrate? And how do they find their way? 
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Text-Based Comprehension Instruction
All of the texts in the Knowledge Library are accompanied by a Teacher Card.  
The instruction on these cards helps teachers guide students to read, reread,  
think, and discuss. Highlights include: 

Before Reading With these activities, students begin to 
build a mental model of the subject of the text, preview 
selected vocabulary, and develop interest. 

During Reading This section provides text-centered 
discussion questions to build students’ knowledge as they 
read. During Reading questions fall into four categories:

•	 Big Ideas questions are the who, what, where, why, 
or how questions that help you determine whether 
students comprehend the most important ideas, 
events, or information.

•	 Vocabulary questions ask students to discuss high-
utility Tier 2 and content-area words to reinforce 
their understanding of each word’s meaning or 
structure. Students may also consider how an 
author’s choice of words helps the reader better understand the text.

•	 Deep Thinking questions ask students to engage in more complex critical-thinking 
skills, such as making inferences or synthesizing information throughout the text. 

•	 Reflect questions ask students to make text-to-world or text-to-self connections.

Throughout, students will respond to the text with the Write as You Read activities for 
the books and Write About Reading for the Advanced Decodables. 

4

Integrate Differentiated Instruction 
You may use formative assessment or data from available assessments to match students to appropriate instruction.

Word Study: Open and Closed Syllables
Introduce Review that when a syllable ends with a consonant, 
it is “closed.” Its vowel sound is usually short and spelled with  
one vowel letter. When a syllable ends with a vowel, it is “open.” 
The vowel sound is usually long and spelled with one vowel.

Show Read the word menu in syllables: men-u. Explain that the 
consonant n makes the first syllable closed, with a short-vowel 
sound. The second syllable ends with a vowel, so it is open. The 
vowel sound is long. Model reading each syllable and word.

Repeat with begin (be-gin), pointing out that the first syllable is 
open, and the second syllable is closed.

Try It! Have students divide these words into syllables, using 
open and closed syllables to help them read the words.

Section 1: polar (p. 7), summer (p. 7), shelter (p. 10), nomads (p. 11)
Section 2: landforms (p. 15), female (p. 16), winter (p. 18),  
bison (p. 20), zebras (p. 23)
Section 3: limpet (p. 25), lobsters (p. 25), babies (p. 27)
Section 4: insects (p. 31), migrate (p. 32), over (p. 35),  
experts (p. 36)
Section 5: stressful (p. 39), travel (p. 40), humans (p. 42),  
labeled (p. 42)

Text Features: Organization and Graphic Aids
Introduce Explain that this book, like many informational 
texts, includes text features that help readers navigate the  
text and find extra information.  

Section 1: Photos and Captions After page 9: Photos usually 
provide a visual of something in the main text. Captions usually 
explain photos. What direction do Canada geese fly in winter?

Section 2: Special Sections After pages 22 and 23: The 
information in special sections is separate from the main text. 
What is the main idea of this special section? 

Section 3: Maps Page 27: A map is a visual that shows important 
details of a specific area. A map’s legend, or key, explains symbols 
that stand for something on the map. What does the map on this 
page show? What do the red arrows indicate?

Section 4: Headings/Subheadings After page 33: This book 
has chapters. Their headings tell what the chapter is about. The 
subheadings help you find key topics within the chapter. What is 
this part of the chapter about? 

Section 5: Boldface Words and Glossary After page 40: You 
can define boldface words in the glossary at the back of the 
book. Use the glossary to define the word cycles. 

Fluency: Accuracy and Automaticity
Introduce Explain that readers can break down difficult 
content-specific words to correctly pronounce them and  
better understand the text. It helps to read more slowly at  
first and separate the words into parts. 

Show Read page 8 aloud. Model slowing down and breaking 
a multisyllabic word into parts: mountain + -ous. Identify the 
familiar base word mountain and the suffix -ous. Then reread 
the page, adjusting your rate, as needed.

Try It! Have partners read aloud sections of the text,  
practicing with different chunks. Listen in when possible and  
provide coaching and feedback. Alternatively, you may work 
with a student individually.
Section 1: latitudinal, seasonal (p. 9)
Section 2: hibernating (p. 18)
Section 3: environment, freshwater (p. 26)
Section 4: generation (p. 32)
Section 5: pollution (p. 40)

Supported Reading: Microreads
Use this routine with students for whom this book is a stretch 
to help them improve self-monitoring and comprehension.  
For the First Read, read the selection aloud. For the Second  
and Third Reads, choose from choral-reading, echo-reading,  
or read-and-retell. 

Introduce Explain that you will read the selection together 
three times, each time noticing something different. 

Try It! Section 1: pp. 12–13
First Read: Big Ideas I’m going to read the text aloud. Follow 
along and listen for the big idea. After reading: How do animals 
know when it’s time to migrate?

Second Read: Vocabulary During this read, notice important 
words. Point out and define the word temporary on page 13. 
After reading: What temporary condition helps some animals 
survive migration?  

Third Read: Deep Thinking Let’s read the text one more time.  
Think about what signals animals to migrate. After reading: 
What might happen if animals didn’t migrate as days get shorter, 
temperatures get colder, and there is less food? Explain your ideas. 

You may wish to use this three-part routine with these or other 
selections: 

Section 2: pp. 17–18
Section 3: pp. 28–29
Section 4: pp. 35–37
Section 5: pp. 41–43
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Write as You Read Activity Students will use a table to record information about an animal from 

each section. (Informative/Explanatory)
Prompts Guide students to make a migration table. After reading each section, 

have them record the information about the animal listed below, leaving blanks 

if no information is available. Here’s an example for Section 1.

Section Animal Length 
of migration

When
Where Direction 

of migration
Interesting fact

1
polar bears

October 
to November

Canada north
Polar bears eat almost 

nothing during the summer.

Section 1: polar bearsSection 2: caribouSection 3: humpback whales
Section 4: monarch butterfliesRevise If time allows, ask partners to trade tables to check if the writer included 

information in a clear and concise way. Students may then revise their writing. 

Grammar Tip Review that complete sentences start with a capital letter and 

end with a period, question mark, or exclamation mark. A sentence fragment 

may start with a lowercase letter and end with no punctuation.

MLs Allow students to draft their responses in their home language, and then 

help them transfer their ideas into English. Challenge MLs to use new words.

 

Skills Focus: Present Information in a Table  
Introduce Explain that writers use 

tables to quickly share information in an 
organized way. Use the fewest words you can 

to express information clearly. Information 
can be recorded with numbers, single words, 

sentence fragments, or complete sentences. 
Show Provide and discuss these examples 

to show different ways to write information 
in a table. Some facts need to be explained 

using a complete sentence. Others can be 
communicated in more concise ways. Numerical information 44,000 miles

Single words south Sentence fragment 44,000 miles 
round-trip

 Complete sentence The Arctic tern 
flies 44,000 miles round-trip.

Try It! Remind students to check that the 
information in their tables is concise but still 

clear to the reader. 

Deep Thinking What are some ways that humans interfere with migration habits 

around the globe? Reflect After page 43: Do you think humans have a responsibility to help animals 

migrate safely? Explain your thinking.
MLs Point out the phrasal verb “head to” on page 41. Explain that when we head 

to a place, we go toward it or go in the direction of it. Have students identify 

“heading to” in the next sentence and restate the sentence in their own words.

Instructional Options p. 4: Word Study, Fluency, Text Features, Supported 

Reading

4

Some ways that humans interfere with migration habits include 

that global warming is melting polar ice, making it harder for polar 

bears to travel. Also, the change in temperature may confuse animals 

so they don’t know when it is time to migrate. In addition, roads, 

buildings, and other tall structures can destroy nesting sites and 

block migration routes. Lastly, bright lights can confuse animals that 

use natural light to navigate.

Sample response: I think humans have a responsibility to help 

animals migrate safely because humans have built things that make 

migration harder. Cars, roads, and fences make it harder for animals 

to get where they need to go. Some animals are killed while crossing 

roads and freeways.

Comprehension Support: 
Identify Cause and Effect Introduce Let’s reread to pinpoint ways that 

humans cause problems for migrating animals. 
Show On page 40, the text identifies global 

warming from pollution as one cause. As the 
planet warms, it causes ice to melt. That makes 

it harder for polar bears to migrate for food.
Try It! Have partners reread page 41 for 

other human activities that affect migration. 

Collect findings in a list. 

4

After Reading: Wrap Up• Knowledge Notes Ask students to review and update their Knowledge Notes  

and share them with friends and/or families. 
• Essential Question Invite pairs or small groups to discuss how this book adds 

to or changes students’ perspectives  from prior discussions of the Essential 

Question for this topic.• Topic Projects Students may wish to work on a project throughout the topic.  

See ideas on the Topic Card.
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Section 2: Chapter 2 (pp. 14–23)Big Ideas After page 15: What are some ways animals find their way from place to place as 

they migrate?
Vocabulary After page 18: At what stage of their lives do red-sided garter snakes hibernate, 

or sleep a lot during the winter? At what stage do they migrate?
Deep Thinking After page 21: What problems have humans created that affect migrating 

snakes and toads? What have people done to solve these problems? 
Reflect Humans have disrupted animal habitats around the world by building roads, homes, 

and factories. What animals live near you? How might they have been affected by humans?  

MLs On page 20, provide simple definitions for extinction, population, and recovery. Have 

students discuss how the words reflect the problems of bison in North America.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 

Supported Reading
Section 3: Chapter 3 (pp. 24–29) Big Ideas After page 26: What makes salmon unusual, compared to most fish?

Vocabulary On page 27, the text says humpback whales in the Northern Hemisphere 

migrate south in the winter to warmer waters. Why do humpbacks in the Southern 

Hemisphere migrate north in the winter?Deep Thinking After page 29: How are the migrations of salmon and sea turtles the same? 

How are they different?
MLs Point out the words First and Second on page 29. Explain that these words may 

signal a sequence of actions or be used to separate a series of facts or reasons. What do 

these words help us understand on this page? (reasons why a sea turtle’s migration journey 

is so amazing)
Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 

Supported Reading
Section 4: Chapter 4 (pp. 30–37)Big Ideas After page 31: What hardships do insects and birds face when they migrate south 

in the fall? 
Deep Thinking After page 37: Some birds, such as golden eagles and sandhill cranes, 

migrate for very long distances. What helps them and other birds make such long trips?

MLs Model a way to unpack the complex first sentence on page 31. Let’s take this 

sentence apart to help us understand it. First, let’s find the main clause, which has a subject 

and a verb and expresses a complete thought. (the sky is filled with insects and birds) Now 

reread the first part of the sentence. This is an introductory clause. It tells when this action 

happens. Ask students to identify the main part and introductory clause in each of the 

two complex sentences on page 35.Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features,  

Supported Reading
Section 5: Chapter 5 (pp. 38–43)Big Ideas After page 39: How can a storm’s strong winds both help and harm a bird’s ability 

to migrate?
  Hint Help students phrase their ideas in complete sentences by offering sentence 

starters: A storm’s strong winds can help a bird migrate by  . Strong winds can 

harm a bird’s ability to migrate by  .Vocabulary On page 43, it says conservationists work to protect pronghorn routes. How 

might the scientists you read about on page 42 help the conservationists with their work?

Sample response: Some animals use clues from the land 
around them. Others use their sense of smell. Some sense 
the Earth’s magnetic field. Others use the position of the 
sun and the stars.

Red-sided garter snakes hibernate during the first winter of 
their lives. After that, they migrate with their fellow snakes. 2

People have built roads that block migration routes for 
snakes and toads. To solve this problem for snakes, people 
build tunnels under freeways for snakes to travel through. 
To help toads, people set up safety barriers to direct traffic 
and protect the toads from passing cars. 

Sample response: I see pigeons near my apartment all the 
time. They live on top of buildings humans built and eat 
food that we throw away.

Salmon are unusual because they live in both freshwater 
and salt water. They are born in freshwater, swim to the 
salty ocean, and migrate back to their birthplace to lay eggs. 
Their bodies change to adapt to each environment.

Humpbacks in the Southern Hemisphere migrate north 
because the warmest water is near the equator. The equator 
is the imaginary line dividing the Southern and Northern 
Hemispheres. In the Northern Hemisphere, it’s to the south 
and in Southern Hemisphere, it’s to the north.

3

Migrating salmon and sea turtles are the same because they 
both return to their birthplace to lay eggs. One difference 
is that a salmon’s trip can be hundreds of miles long while 
the sea turtle’s trip can be thousands of miles long. Another 
difference is that a salmon’s body changes so it can swim 
through both freshwater and salt water. The sea turtle only 
swims in salt water.

When they migrate in the fall, insects and birds face 
hardships such as predators, bad weather, and a lack 
of food.

Golden eagles can migrate for long distances because they 
have lightweight skeletons and strong lungs that help them 
use less energy when they fly. Sandhill cranes fly in warm 
air, which helps them fly faster. Some birds take breaks to 
rest and eat during long trips.

A storm’s strong winds can help a bird migrate by giving 
the bird a push forward. But strong winds can also harm 
the bird’s ability to migrate by causing it to stop its journey 
partway through. 

The scientists use tracking devices to follow pronghorns 
as they migrate. The information they gather could help 
conservationists understand exactly what routes they need 
to protect.

Comprehension Support: Identify Problem and Solution  

Introduce Let’s reread to find the problems humans created for snakes and toads and the ways they tried to solve those problems.
Show Page 18 says many migrating snakes were killed when they traveled across roads. So building roads created the problem. To solve it, people built small tunnels under the roads so the snakes could slither through  them safely. 

Try It! Have partners review page 21 to identify and share problems and solutions related to toads. (Problem: Humans built roads. Solution: Volunteers set up barricades and directed traffic away from toads.) 

2

Comprehension Support: Compare and Contrast  
Introduce To find out how the migrations of salmon and sea turtles are alike and how they are different, let’s revisit details in the text.

Show On pages 26 and 29, the text says that both animals migrate in water. But salmon travel through both salt water and fresh water, and sea turtles stick to salt water.
Try It! Have partners find other similarities and differences. (Both animals travel back to their birthplace to lay eggs. But salmon travel hundreds of miles, while sea turtles travel thousands of miles.) 

3
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How far does the arctic tern fly 
during its annual migration?

This tiny bird travels 44,000 miles (71,000 kilometers)  
round-trip during its journey.

InsIde, You’ll FInd: 

H  Why animals migrate;

H  A timeline, photos—and  
how animals navigate from 
one place to another;

H  surprising TRue facts that 
will shock and amaze you!
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Zebras migrate 
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mammal in Africa.
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LIVING THINGS
Super Navigators
Animal Migrations 

Animal Migrations
by Vicky Franchino | 48 pages | Informational Text 

Many animals migrate—to a variety of places and for differing reasons. They 
also migrate in various ways: across land, through water, or in the air—often 
overcoming extreme difficulties and danger on their journeys. 
 
Text Complexity 

Lexile® Measure: 890L  Qualitative: Moderate 2

Essential Question
Why do animals migrate? And 
how do they find their way?

Knowledge Notes Download 
one per topic per student for 
observations about the topic.

Read With Purpose Use one 
per student with each section of 
During Reading. These organizers 
guide students’ note-taking and 
preparation for discussion.

Show What You Know Check 
students’ comprehension of  
this book. 

Suggested Answers for 
questions are included online.

On the Platform

KNOWLEDGE LIBRARY BOOK • TEACHER CARD

GRADE 4 • KNOWLEDGE LIBRARY BOOK • TEACHER CARD

Before Reading
Book Hook Display the cover. Say: These zebras are racing across a river as they migrate to 
a new place. Why do you think animals migrate? How do they know when and where to go?  
What challenges do you think they face along the way?

Preview Content Vocabulary Let students know they’ll be encountering these words as 
they read. 

•  nomads (noun) people or animals that wander from place to place instead of living in the 
same place all the time

•  hibernating (verb) sleeping deeply for long periods during the winter to survive cold 
temperatures and lack of food

•  conservationists (noun) people who study and protect forests, wildlife, and natural 
resources

Options for Accessing the Text This book may be shared with all students. Choose the 
option that works best for the needs of students in each small group.

•  Individual/Partners: Students read independently or with partners and then discuss the 
book in small groups. Use the During Reading questions to guide discussion.

•  Teacher-Supported: Read aloud together with students who benefit from extra support, 
using the During Reading questions for discussion.

During Reading: Build Comprehension and Vocabulary 
The book may be discussed in sections. As you and your students read a section, use the 
accompanying questions to drive discussion.

Section 1: Chapter 1 (pp. 6–13)
Big Ideas After page 7: Why do polar bears travel through the town of Churchill, Manitoba, 
from October to November? Where are they going?

Vocabulary On page 11, nomads are described as animals that wander around, looking for 
food and water. What evidence supports the description of African wild dogs as nomads?
  Hint Help students find text evidence as needed, in this case the photo caption  

on page 11.

Deep Thinking After page 11: How are all animal migrations alike? How can the length, 
reason, or pattern of migrations vary?

Reflect Imagine you could place a webcam to observe any of the migrations in this chapter. 
Which would you most like to watch—and why?

 MLs Point out the phrase “For instance” on page 9. Explain that it means “for example.” 
What example does the author give in this sentence?

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 
Supported Reading

The polar bears are migrating from their summer home to their 
winter home. They are going to a cold, icy place where they can find 
seals to eat.

African wild dogs are nomads because they don’t spend more than a 
couple of nights in the same place.

1

All animal migrations are alike because the animals are moving 
from one area or climate to another. One difference is the length 
of a migration. Some are very long, and others are short. Another 
difference is the reasons why animals migrate. Some animals migrate 
to follow a change in season. Other animals migrate when it’s time 
for their young to be born. Some animals have a pattern. They 
always follow the same route. Others don’t. They go wherever they 
must to find food or water.

Sample response: I’d most like to observe polar bears migrating 
through the town of Churchill in Canada. I think it would be very 
interesting to see wild animals in a mostly human environment.

Comprehension Support: 
Understand Text Features

Introduce Explain that text features 
can help us locate information. In 
this book, words in bold are defined in 
the glossary. Subheadings tell what a 
section is about.

Show The bold word migrate on page 
7 sends me to the glossary, which 
says that all migrations have the same 
purpose: moving from one area or 
climate to another. On page 8, the 
subheading “Short and Long Migrations” 
is a good place to look for ways that 
migrations are different from each other.

Try It! Guide partners to use 
subheadings to find additional 
details about different kinds of 
migrations. What key information 
does each section explain?

1

Quantitative: Qualitative:Moderate 2 Moderate 2
Moderate 1
Basic

Complex

000L
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Extending Knowledge and Comprehension 
Through Differentiated Instruction 
The Knowledge Library Teacher Cards also provide multiple 
options for students who need additional support. 

The Differentiated Instruction activities are grade-
appropriate, standards-based, and carefully aligned to the 
text. These activities help students to build knowledge 
and comprehension through word study, fluency practice, 
oral language instruction, text feature exploration, syntax 
analysis, and supported reading routines. 
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Building Phonics and Word Study 
Skills With Advanced Decodables
To address the needs of readers who are 
challenged by grade-level texts, each topic 
includes two Advanced Decodables Student 
Cards. These cards review an advanced phonics 
scope and sequence typically targeted for 
students at the end of grade 1 through grade 2. 
Additional targets include complex vowels and 
words with a variety of high-utility syllable types 
and morphemes.

Instructional Framework
The Advanced Decodables Teacher Cards follow the 
introduce, practice, and apply framework:

•	 Instruction begins with an introduction to the 
target sound-spelling pattern or word study topic. 

•	 Students will then practice reading target words, 
following a clear routine.  

•	 Finally, students will apply their knowledge by 
reading a decodable text that contains words with 
the target elements, among other decodable sound-
spelling patterns, syllable types, and morphemes. 

Dictation and Differentiated Instruction
After students have completed an Advanced 
Decodables Student Card, you may use the 
Spelling: Writing From Dictation activities on 
the Teacher Card to help students encode words, 
including those with the targeted phonics and 
word study elements.

You may also choose among the Differentiated 
Instruction activities to review key prerequisite 
skills, build comprehension of text features, and 
practice fluent reading.
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Phonics and Word Study Skills Maps
The charts below and on the following pages identify the advanced phonics, 
syllabication, and morphology targets for instruction and practice and the Advanced 
Decodables texts that align with them.  
 
Note: To maximize your students’ opportunities to build knowledge, we recommend 
that every student read every text. If students have progressed beyond the skills of a 
card, we recommend using that card for independent or partner-reading practice. 

Grade 3 Targeted Elements and Aligned Texts

Targeted Elements Advanced Decodables Information

Phonics/Word 
Study Target 

Type

Phonics/Word 
Study Targeted 

Element
Grade Text  

Title

Content- 
Area 

Subject

Topic  
Title

Content-Area  
Words

High-
Frequency  
Highlights

Advanced 
Phonics:  
Long-Vowel 
Teams

Long a (ai, ay); 
Long e (ee, ea, 
ie)

3 Thank You  
for Your 
Service

Social 
Studies

Celebrate 
and 
Remember

military 
service 
soldiers

peace  
throughout

Long i (ie, igh); 
Long o (oa, 
ow); Long u  
(ew, ue)

3 Jackie 
Ormes: The 
Power of 
Comics

ELA Making Art character 
storyboards 
style

school 
women

Advanced 
Phonics: 
Long-Vowel 
Spellings

Final Long e  
(y, ey); Final 
Long i (y)

3 Alvin Ailey: 
The Joy of 
Dance

ELA Making Art ballet 
choreographer 
masterpiece

color 
though

3 Ellis Island: 
A Gateway to 
Freedom

Social 
Studies

Celebrate 
and 
Remember

class 
heritage 
immigrant

island 
million

Endings 
With Base 
or Spelling 
Changes

Endings 
With Spelling 
Changes: -y to 
i; Drop Final e

3 Antarctica Science Wild 
Weather

mountains 
research 
temperature

although 
anywhere

Double Final 
Consonant

3 The Amazing 
Amazon 
Rainforest

Science Journey  
Into the 
Jungle

carbon dioxide 
ecosystem 
oxygen

breathe 
serious
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Targeted Elements Advanced Decodables Information

Phonics/Word 
Study Target 

Type

Phonics/Word 
Study Targeted 

Element
Grade Text  

Title

Content- 
Area 

Subject

Topic  
Title

Content-
Area  

Words

High-
Frequency  
Highlights

Advanced 
Phonics: 
Complex 
Vowels

r-Controlled 
Vowels (ar, er, ir, 
or, ore, ur)

3 The Most 
Popular Sport 
on the Planet

Arts & 
Culture

This Is 
How We 
Do It

ancient 
countries 
early

their 
where

Diphthongs (ou, 
ow, oi, oy)

3 The Wonders of 
Chocolate

ELA Around  
the Table

ancient 
ceremonies 
chocolate

anything 
believe

Syllabication Closed 
Syllables

3 Insects for 
Breakfast

ELA Around  
the Table

iron 
protein 
raise

certain 
people

Open and 
Closed 
Syllables

3 Hiding in Plain 
Sight

Science Journey 
Into the 
Jungle

camouflage 
predator 
prey

another 
special

Consonant + le, 
al, el Syllables

3 Faith Guilbault: 
A Typical Teen

Arts & 
Culture

This Is 
How We 
Do It

adaptive 
cerebral 
palsy 
fashion

clothes/
clothing 
other

Morphology: 
Prefixes/
Suffixes

Suffixes -er, -or  3 Smokejumpers Science Wild 
Weather

climate  
fuel 
gear 

because 
there

Suffixes -ful, 
-less

3 A Voice for the 
Voiceless

Social 
Studies

Local 
Heroes

activist 
protein 
vegan

themselves 
toward

Suffixes -y, -ly 3 A Playground 
for All

Social 
Studies

Local 
Heroes

accessible  
cerebral 
palsy 
inclusive

special 
together

Grade 3 Targeted Elements, continued
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Grade 4 Targeted Elements and Aligned Texts

Targeted Elements Advanced Decodables Information

Phonics/Word 
Study Target 

Type

Phonics/Word 
Study Targeted 

Element
Grade Text  

Title

Content- 
Area 

Subject

Topic  
Title

Content-Area  
Words

High-
Frequency  
Highlights

Advanced 
Phonics: 
Spelling 
Patterns

Spelling 
Patterns: aught, 
ign, igh, ought

4 Taking  
Action

Social 
Studies

Strength in 
Numbers

inequality 
organizer 
walkout

board 
school

Advanced 
Phonics: 
Complex 
Vowels

r-Controlled 
Vowels (ar, er, ir, 
or, ore, ur)

4 A Fight to 
Save Our 
Planet

Social 
Studies

Strength in 
Numbers

autism 
environment 
movement

change 
million

Short oo (oo, u); 
Long oo (ew, oo, 
u, u-e, ue)

4 Cities That 
Float on 
Water

Arts & 
Culture

From the 
Ground Up

architect 
dike 
materials

country 
water

/aw/ (al, au, aw) 4 Mind-Blowing 
Migrations

Science Super 
Navigators

building 
Chicago 
environment

early 
through

Diphthongs  
(ou, ow, oi, oy)

4 Deborah 
Sampson:  
An American 
War Hero

Social 
Studies

Revolution! officer 
patriot 
soldier

although 
experience

Syllabication Open and Closed 
Syllables

4 The Great 
Hummingbird 
Mystery

Science Super 
Navigators

mystery 
research 
scientists

answers 
change

Consonant + le, 
al, el Syllables

4 Vacation in 
Space

Science It’s Rocket 
Science

atmosphere 
companies 
tourists

board 
through

Unstressed 
Syllables With 
Schwa

4 Roadside 
Attractions

ELA Road Trips cross-country 
rural 
sustainable

enough  
through
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Targeted Elements Advanced Decodables Information

Phonics/Word 
Study Target 

Type

Phonics/
Word Study 

Targeted 
Element

Grade Text  
Title

Content- 
Area 

Subject

Topic  
Title

Content-Area  
Words

High-
Frequency  
Highlights

Morphology: 
Prefixes/
Suffixes

Prefixes dis-, 
de-, un-

4 Building for 
Everyone

Arts & 
Culture

From the 
Ground Up

architects 
design 
disabilities

building 
though

Prefixes in-, 
im-

4 Selfish Selfies? ELA Road Trips geotagging 
influencer 
social media

probably 
quiet

Suffixes 
-able, -ible

4 Judith 
Heumann: 
Disability 
Rights Activist

ELA Totally 
Different?

accessible 
disability 
service

because 
language

Suffixes -er, 
-est

4 Jerry Craft: 
Opening Minds

ELA Totally 
Different?

characters 
graphic 
prejudice

friends 
once

Morphology: 
Mixed

Multisyllabic 
Words With 
Morphemes

4 The Midnight 
Ride of . . .  
Sybil Ludington

Social 
Studies

Revolution! colonel 
famous 
invasion

believe 
there

Morphology: 
Latin Roots

Latin Roots 
port, dict

4 Space 
Trailblazer

Science It’s Rocket 
Science

government 
mathematician 
research

people 
special

Grade 4 Targeted Elements, continued
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Grade 5 Targeted Elements and Aligned Texts
Targeted Elements Advanced Decodables Information

Phonics/
Word Study 
Target Type

Phonics/Word 
Study Targeted 

Element
Grade Text  

Title

Content- 
Area 

Subject

Topic  
Title

Content-Area  
Words

High-
Frequency  
Highlights

Advanced 
Phonics: 
Spelling 
Patterns

Spelling 
Patterns: 
aught, ign, igh, 
ought

5 Can Germs Be 
Good for You?

Science Invisible 
Invaders

defense 
disease 
hygiene

against 
idea(s)

Advanced 
Phonics: 
Complex 
Vowels

r-Controlled 
Vowels (ar, er, 
ir, or, ore, ur)

5 Escape From the 
Amazon

ELA A Matter 
of Life and 
Death

ornithologist 
research 
unconscious

heard 
language

/aw/ (al, au, 
aw)

5 Babe Didrikson: 
She Did It All

Arts & 
Culture

G.O.A.T. compete 
professional 
qualified

anything 
because

Diphthongs 
(ou, ow, oi, oy)

5 America’s 
National Pastime: 
Cricket?

ELA Me, Myself, 
and I

league 
pastime 
professional

area 
favorite

5 Ruins Tell the 
Story

Social 
Studies

Cities of 
the Dead

archaeologists 
merchants 
ruins

move 
once

Syllabication Open and 
Closed 
Syllables

5 Yolanda Renee 
King: We Dream  
a World

Social 
Studies

Eyes on the 
Prize

character 
service 
social justice

especially 
where

Consonant 
+ le, al, el 
Syllables

5 33 Chilean 
Miners: Trapped 
Underground

ELA A Matter 
of Life and 
Death

Chile 
democratic 
supply

enough 
themselves

Unstressed 
Syllables With 
Schwa

5 Simone Biles: From 
the “Little Turtle” to 
the G.O.A.T.

Arts & 
Culture

G.O.A.T. gymnast 
Olympics 
trampoline

again 
something

Morphology: 
Prefixes/ 
Suffixes

Prefixes mis-, 
non-

5 Elizabeth Eckford 
and the Little  
Rock Nine

Social 
Studies

Eyes on the 
Prize

Integrate 
National Guard 
segregated

board 
separate

Suffixes -ment, 
-ness

5 The World’s 
Deadliest Creature

Science Invisible 
Invaders

damaged 
malaria 
parasite

another 
water

Suffixes -sion, 
-tion

5 The Great Pacific 
Garbage Patch

Science Caring for 
the Planet

currents 
garbage 
pollution

their 
there

Morphology: 
Mixed

Multisyllabic 
Words With 
Morphemes

5 Dr. Carlos 
Montezuma: A 
Bridge Between 
Two Cultures

ELA Me, Myself, 
and I

chemistry 
graduate 
Native American

school 
success

5 High-Tech Climate 
Solutions?

Science Caring for 
the Planet

barrier reef 
high-tech 
sources

change 
other

Morphology: 
Latin Roots 
Suffixes 
Vowels

Latin Roots vis, 
spect 

5 An Army Made  
of Clay

Social 
Studies

Cities of 
the Dead

ancient 
mausoleum 
terra-cotta

build 
should
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Using Professional Learning Resources  
to Optimize Implementation
Professional Learning Sessions 
To deliver the highest quality instruction, educators deserve a professional learning 
partner who understands their unique goals. Our expert team provides flexible, results-
driven courses, coaching, and resources tailored to your priorities. We’re here to help 
your team confidently and effectively apply the Knowledge Library in your classroom.  
The following courses are available to help you refine your instructional methods 
and maximize your students’ learning.

  Knowledge Library: Virtual Product Overview  
Audience: Teachers, Principals, Instructional Coaches, District Staff 
Duration: 60 minutes  
This live, 60-minute virtual session is available for sites that have purchased the 
K–5, K–2, or 3–5 configurations. During this interactive session, participants will be 
introduced to Knowledge Library materials through case studies and learn how to 
begin implementing the resources in their classrooms. A Participant Guide is included.

  Knowledge Library: Virtual Product Overview Recording

	 A recording of the Virtual Product Overview is available online for sites that have 
access to digital resources. Organized into bite-sized videos, these materials can be 
used at any time—either as an introduction or as a refresher. On the Knowledge 
Library Teacher Hub, select Resources from the top navigation bar and then go to 
Professional Learning. A Participant Guide is included.

KL_ImplementGuide_3-5_20-45.indd   20KL_ImplementGuide_3-5_20-45.indd   20 9/16/25   9:43 AM9/16/25   9:43 AM
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Additional Sessions to Support Implementation

  Knowledge Library: Supporting Instructional Leaders  
Audience: Principals, Instructional Coaches, District Staff   
Duration: 3 Hours   
Designed for administrators, instructional coaches, Teachers on Special Assignments 
(TOSAs), and district staff, this session deepens participants’ understanding of the 
research foundation behind the Knowledge Library. Attendees will gain practical, 
actionable strategies to support their teams and drive academic success. It is 
recommended that you complete the Knowledge Library: Virtual Product Overview 
before taking this course. 

  Knowledge Library: Planning and Deliberate Practice  
Audience: Teachers  
Duration: 3 Hours   
This session equips teachers with strategies and data-driven techniques to set 
measurable goals and adapt instruction using the Knowledge Library. Through 
dynamic group discussions and collaborative planning, participants will leave with an 
actionable plan tailored to their unique needs. It is recommended that you complete 
the Knowledge Library: Virtual Product Overview before taking this course. 

Professional Library
The Grades K–5, K–2, and 3–5 configurations each also include a Professional Book  
Library to support professional learning.

KL_ImplementGuide_3-5_20-45.indd   21KL_ImplementGuide_3-5_20-45.indd   21 9/16/25   9:43 AM9/16/25   9:43 AM
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Small-Group Teaching and Learning
Knowledge Library and Core ELA Curricula
The Knowledge Library is a flexible resource that can be integrated into your core ELA 
curriculum and your small-group instruction, as shown on the facing page. 

Your Core ELA Curriculum
The Knowledge Library topic selection was informed by state standards as well as by 
popular core ELA programs, so it complements core curricula. It can be integrated into  
all areas of your reading block. 

Your Small-Group Instruction
The Teacher Cards for the Knowledge Library Books and Advanced Decodables empower 
educators to orchestrate small-group instruction with resources that:

•	 Help students build knowledge by supporting a volume of reading across disciplines.
•	 Encourage robust vocabulary development to bolster comprehension.
•	 Support all readers through relevant, authentic grade-level texts. 
•	 Provide readers with short, decodable texts for practicing and applying skills.

•	 Offer differentiation for teachers to fine tune comprehension instruction. 
Your Grouping
It is recommended that students read all texts in a topic—independently, with a partner, 
or following along with a read-aloud. Options for grouping include:

•	 Keep students in the same groups as in their core reading program, leveraging  
data and teacher insights from those groups.

•	 Group by performance on state and district assessments, foundational skills 
assessments, or quantitative reading assessments 

•	 Group by students’ interests or choices
•	 Group to coordinate with the focus of a class topic study
•	 Group based on differentiated instruction to meet students’ needs  

(see the Skills Trace overview)

•	 Make heterogenous or homogenous groups based on students’ reading and  
language proficiency levels.

Your Planning
See Planning and Pacing Guides beginning on page 24 for one model.  
Adjust as needed for your students.
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Whole Class | Reading Instruction
20–30 min. 

 �Knowledge Library Topic Launch/
Topic Wrap-Up (Topic Card)  

 ��Core program instruction

Whole Class | Word Study 
Skills Instruction

15–20 min. 
Advanced Decodables Cards can 
be used to help students develop 
essential advanced phonics, 
syllabication, and morphology skills.

Small-Group Instruction | Teacher-Led   
2 x 20 min. 

The Knowledge Library materials are designed to 
support small-group instruction:

 ��Knowledge Library Books and Teacher Cards 
with options for differentiated instruction

 ��Advanced Decodables Student Cards 
and Teacher Cards with options for 
differentiated instruction

 �Teacher Hub Resources, particularly Read With 
Purpose and Knowledge Notes 

 �Word Study Check-Ins

Whole Class | Writing 
20–30 min. 

Writing activities are available 
throughout each topic:

 �Write as You Read on the Book 
Teacher Card

 �Write About Reading on the  
Advanced Decodables Teacher Card

 �Show What You Know with  
writing prompts on the Teacher Hub

 �Topic Projects on the Topic Card
Independent Work  

40 min.  
Depending on students’ readiness, they may 
complete these activities independently or 
with partners:

 �Reading and rereading of Knowledge 
Library Books or Advanced Decodables  

 �Teacher Hub Resources (see below)  

 �Core program independent activities 
and/or learning centers 

Knowledge Library in the Classroom
The Knowledge Library is designed to support small-
group instruction, but resources can also be used in 
other teaching and learning contexts, as shown here. 
Below are some suggestions for use during whole- 
class instruction time and independent work time.

Teacher Hub Resources 

 �Read With Purpose Note-taking for each book

 �Knowledge Notes Activities to record new knowledge 

 �Show What You Know Multiple choice and writing

 ��Career Connections Activities based on real-world 
connections	
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Knowledge Library  
Advanced Decodables 
Advanced Decodables are topically aligned  
short texts for use in helping students develop  
essential decoding and word-study skills. 

•	Use the Advanced Decodables for:
		  •	 practicing the advanced phonics,  
			   syllabication, and morphology students  
			   need to unlock complex text. 
		  •	 building a bridge to authentic grade-level  
			   texts and boosting student confidence. 
		  •	 integrating word study and knowledge  
			   building with fluency, vocabulary, 			 
			   comprehension, and writing.

•	Use the Advanced Decodables  
	 Teacher Card to: 
		  •	 guide responsive instruction. 
		  •	 access suggestions for differentiated		
			   instruction.

•	Use the Knowledge Library Instructional 		
	 Routines to support teaching and learning. 

Planning and Pacing for Grades 3–5 
Teacher-Led Small-Group Instruction 

Topics The order of the topics is flexible and may be determined by student needs, as 
informed by student data and your core curriculum. 

Schedule These recommendations are based on a five-day-a-week schedule. 

Implementation Implementing each topic will take approximately six to eight weeks, 
assuming coverage of all the texts in the text set. 

Timing About 20 minutes per session

Knowledge Library Books  
Knowledge Library Books are topically aligned, 
language-rich text sets for knowledge building. 

Grades 3–5 includes picture books as well as 
chapter books, including novels and other 
longer texts.

•	Use the Topic Overview Teacher Card to  
	 launch the Knowledge Library topic.  

•	Use the Knowledge Library Books for: 
		  •	 building knowledge and expanding  
				    vocabulary to increase reading 		
				    comprehension. 
		  •	 inspiring confident, curious, 			 
				    knowledgeable readers. 
		  •	 encouraging and enhancing writing skills. 
		  •	 engaging students in partner or 		
				    independent reading and rereading.	

•	Use the Knowledge Library Book 	 
	 Teacher Card to: 
		  •	 find suggestions for additional resources  
			   on the Teacher Hub.  
		  •	 guide responsive instruction.  
		  •	 access suggestions for differentiated 	
			   instruction. 

•	Use the Knowledge Library Instructional 	
	 Routines to support teaching and learning. 
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Knowledge Library  
Advanced Decodables 
Advanced Decodables are topically aligned  
short texts for use in helping students develop  
essential decoding and word-study skills. 

•	Use the Advanced Decodables for:
		  •	 practicing the advanced phonics,  
			   syllabication, and morphology students  
			   need to unlock complex text. 
		  •	 building a bridge to authentic grade-level  
			   texts and boosting student confidence. 
		  •	 integrating word study and knowledge  
			   building with fluency, vocabulary, 			 
			   comprehension, and writing.

•	Use the Advanced Decodables  
	 Teacher Card to: 
		  •	 guide responsive instruction. 
		  •	 access suggestions for differentiated		
			   instruction.

•	Use the Knowledge Library Instructional 		
	 Routines to support teaching and learning. 

Day 1
Topic Launch Media 
Day 1 of Each Topic 

Day 2 Day 3 Day 4 Day 5

Read: Knowledge 
Library Picture Book 
•	Before Reading 

•	First Reading: 
Students share 
something of 
interest and 
something they 
wonder about. 

Read: Knowledge 
Library Picture Book 
•	Read Sections  

1 and 2 
 

•	During Reading: 
Sections 1 and 2 

•	Differentiated 
Instruction (Choose 
among options for 
these sections, as 
needed.) 

•	Write as You Read 
(See prompt for 
each section.)

Read: Knowledge 
Library Picture Book 
•	Read Sections  

3 and 4 

•	During Reading: 
Sections 3 and 4 

•	Differentiated 
Instruction (Choose 
among options for 
these sections, as 
needed.) 

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

•	After Reading:  
Wrap Up 

•	Show What You 
Know

Read: Advanced 
Decodables Card
•	Introduce 

Multisyllabic Words 
With Morphemes 

•	Practice Reading 
Words  

•	High-Frequency 
Highlights 

•	Read the Text 
 

•	Spelling: Writing 
From Dictation 

Read: Advanced 
Decodables Card
•	Second Reading 

•	After Reading: Build 
Comprehension and 
Knowledge 

•	Differentiated 
Instruction (Choose 
among options, as 
needed.) 

•	Write About Reading W
ee

k 
O

ne
Sample Topic
The following is one model for planning and pacing of a Knowledge Library topic, 
based on a sample topic consisting of two picture books and two chapter books. 
Adapt this plan according to the texts in the topic you’re working on, the organization 
of your reading block, and the needs of your students.  
 
Please note: 
•	 The number of sections per book varies.  
•	 The amount of time needed to complete sections will also vary.

Week 1: Picture Book and Advanced Decodables Card 
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Week 2: Chapter Book  
(including novels and other longer texts) 

Options for Accessing Chapter Books: For each book, choose the option that works  
best for the needs of students in each small group: 

•	 Individual/Partners: Students read independently or with partners and then discuss 
	 the book in small groups. Use the During Reading questions to guide discussion. 
•	 Teacher-Supported: Read aloud together with students who benefit from extra support,  
	 using the During Reading questions for discussion.

Day 1 Day 2 Day 3 Day 4 Day 5

Read: Knowledge 
Library Chapter Book  
•	Before Reading 

•	During Reading: 
Section 1 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 

•	Write as You Read 
(See section prompt, 
if applicable.)

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 1 (cont.) 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 2 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You Read 
(See section prompt, 
if applicable.) 

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 3  

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 
 

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 3 (cont.) 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You Read 
(See section prompt, 
if applicable.) 

W
ee

k 
Tw

o
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Day 6 Day 7 Day 8 Day 9 Day 10

Read: Knowledge 
Library Chapter Book  
•	Before Reading 

•	During Reading: 
Section 4 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 

•	Write as You Read 
(See section prompt, 
if applicable.)

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 5 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 5 (cont.) 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You Read 
(See section prompt, 
if applicable.) 

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 6  

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 
 

Read: Knowledge 
Library Chapter Book 
•	Catch-Up  

•	After Reading:  
Wrap Up 

•	Show What You 
Know 

W
ee

k 
Th

re
e

Week 3: Chapter Book (continued)
Week 2: Chapter Book  
(including novels and other longer texts) 
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Day 1 Day 2 Day 3 Day 4 Day 5

Read: Knowledge 
Library Picture Book 
•	Before Reading 

•	First Reading: 
Students share 
something of 
interest and 
something they 
wonder about. 

Read: Knowledge 
Library Picture Book   
•	Read Sections  

1 and 2 
 

•	During Reading: 
Sections 1 and 2 

•	Differentiated 
Instruction (Choose 
among options for 
these sections, as 
needed.) 
 

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

Read: Knowledge 
Library Picture Book   
•	Read Sections  

3 and 4 

•	During Reading: 
Sections 3 and 4 

•	Differentiated 
Instruction (Choose 
among options for 
these sections, as 
needed.) 

•	Write as You Read 
(See section prompt, 
if applicable.) 
 

•	After Reading:  
Wrap Up 

•	Show What You 
Know

Read: Advanced 
Decodables Card 
•	Introduce 

Multisyllabic Words 
With Morphemes 

•	Practice Reading 
Words  

•	High-Frequency 
Highlights 

•	Read the Text 
 

•	Spelling: Writing 
From Dictation  
 

Read: Advanced 
Decodables Card 
•	Second Reading 

•	After Reading: Build 
Comprehension and 
Knowledge 

•	Differentiated 
Instruction (Choose 
among options, as 
needed.) 

•	Write About Reading 

•	Wrap Up the Reading: 
Knowledge Notes  

W
ee

k 
Fo

ur

Week 4: Picture Book and Advanced Decodables Card
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Day 1 Day 2 Day 3 Day 4 Day 5

Read: Knowledge 
Library Chapter Book  
•	Before Reading 

•	During Reading: 
Section 1 
 

•	Differentiated 
Instruction (Choose 
among options for 
these sections, as 
needed.) 

•	Write as You Read 
(See section prompt, 
if applicable.)

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 1 (cont.) 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 2 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You Read 
(See section prompt, 
if applicable.) 

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 3  

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You 
Read (See 
section prompt, if 
applicable.) 
 

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 3 (cont.)  

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.)  

•	Write as You Read 
(See section prompt, 
if applicable.)

W
ee

k 
Fi

ve

Week 5: Chapter Book  
(including novels and other longer texts) 

Options for Accessing Chapter Books: For each book, choose the option that works best 
for the needs of students in each small group.

•	 Individual/Partners: Students read independently or with partners and then discuss the 	
	 book in small groups. Use the During Reading questions to guide discussion. 
•	 Teacher-Supported: Read aloud together with students who benefit from extra support, 	
	 using the During Reading questions for discussion.
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Week 6: Chapter Book (continued)

Day 6 Day 7 Day 8 Day 9 Day 10

Read: Knowledge 
Library Chapter Book  
•	Before Reading 

 
•	During Reading: 

Section 4 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 
 

•	Write as You Read 
(See section prompt, 
if applicable.)

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 5 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 
 

•	Write as You 
Read (See 
section prompt, if 
applicable.)

Read: Knowledge 
Library Chapter Book  
•	During Reading: 

Section 5 (cont.) 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 
 

•	Write as You Read 
(See section prompt, 
if applicable.)

Read: Knowledge 
Library Chapter Book 
•	During Reading: 

Section 6 
 

•	Differentiated 
Instruction (Choose 
among options 
for this section, as 
needed.) 
 

•	Write as You 
Read (See 
section prompt, if 
applicable.) 

Read: Knowledge 
Library Chapter Book 
•	Catch-Up 

 
•	After Reading:  

Wrap Up 

•	Show What You 
Know 

W
ee

k 
Si

x
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High-Impact Instructional Routines 
The following instructional routines are research-based and designed to streamline 
instruction by creating consistent classroom practices. You can find these routines on  
the Knowledge Library Instructional Routines Card located in your boxes.

Analyzing Media Routine
•	 Time: 5 minutes
•	 Grades: 2–5
•	 Target Skills: Responding, Note-Taking, Building Background

•	 What Routine used to engage students and establish a structure and purpose for 
observing media critically and for academic purposes

•	 Why Using diverse media (including videos, photos, infographics, and primary 
sources) effectively can help build student focus, develop background knowledge, 
and prepare students for critical content and language.

•	 When With the Topic Launch on the Topic Card

The Routine: Start by sharing the Topic Launch and helping students prepare for 
discussions with their partners.

•	 Encourage students to jot down what they notice, feel, or wonder about the media. 
This may be a word, a drawing, a question, or a full sentence.

•	 Ask students to talk with a partner for 30 seconds about what they noticed or 
wondered. 

•	 As students share, draw a chart on a notepad or piece of paper with the following 
categories: What I See, What I Wonder, What I Feel.

•	 When the time is up, ask a few students to share their thoughts with the group.
•	 Together, identify the best category for each student’s thoughts, and place them in 

the chart. Talk about how your chart relates to the Essential Question for the lesson.
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Pre-Teaching Vocabulary Routine
•	 Time: 5 minutes
•	 Grades: K–5
•	 Target Skills: Vocabulary, Comprehension

•	 What Routine used to anchor student understanding of key academic and 
content-area vocabulary

•	 Why Vocabulary knowledge is foundational to comprehending and learning from 
texts, and it plays a significant role in helping students access and engage with 
complex texts across disciplines.

•	 When Before reading a Knowledge Library Book or an Advanced Decodables Card 

The Routine: Start by selecting a few vocabulary terms to review as you prepare to 
read a new text.

•	 For each new term, say the word aloud clearly and slowly, and ask students to 
repeat it three times. 

•	 Contextualize the term within a sentence, preferably one taken from or based on 
the target text. 

•	 Define or explain the term briefly. You may use synonyms, shades of meaning, 
visual supports, or students’ home languages as support. 

•	 	If the term lends itself to word study, make sure to note multiple meanings, 
unusual spellings, etc.

•	 Provide a sentence frame or sentence starter using the target word for students 
to use in pairs to practice aloud and produce a new sentence. 
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Mini-Dictation Routine
•	 Time: 15–20 minutes
•	 Grades: K–5
•	 Target Skills: Listening, Spelling, Writing Conventions

•	 What Routine used to engage students in writing from dictation and 
practice using language conventions

•	 Why Transcribing authentic text helps to develop phonological awareness, 
build spelling skills, and reinforce knowledge of sentence structures, all of 
which foster language development and writing proficiency.

•	 When With Advanced Decodables (Spelling: Writing From Dictation) or with 
any other text you choose 

The Routine: Start by selecting familiar phrases or sentences from the  
target text. These may be quotes or excerpts students used as evidence in  
their writing.

•	 Read aloud the phrase or sentence and discuss its meaning. 
•	 Together with students, count the number of words in the phrase or 

sentence and read it aloud again. 
•	 Prepare students for writing by reading word by word or phrase by phrase; 

then ask students to write what you’ve read. 
•	 Discuss the spelling and grammar of students’ sentences. You may wish 

to point out uppercase letters, descriptive words, unusual spellings, 
punctuation, etc. 

•	 Write the original version of the sentence for display. Ask students to copy it 
below what they wrote. Students should compare versions and correct their 
own work using a colored pencil.
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Partner Read-and-Retell Routine
•	 Time: 20 minutes
•	 Grades: K–5 
•	 Target Skills: Fluency, Reading Comprehension

•	 What Routine used to engage students in summarizing their reading and retelling 
in logical order

•	 Why Retelling a target text allows students to process and organize information, 
which deepens their understanding. It also encourages active engagement with  
the content, supports the use of academic language and discussion, and reinforces 
key concepts.

•	 When After Reading (Teacher Card)

The Routine: Start by selecting a meaningful passage from the target text.

•	 	For each passage, pair students across proficiency levels and instruct partners to 
take turns reading the passage aloud. Readers who struggle with decoding may 
whisper-read as readers with stronger skills read aloud.

•	 	After reading the passage, ask partners to pause and verbally retell or summarize  
what they read. Encourage partners to ask clarifying questions to better 
understand the text. 

•	 	You may lead a brief, two-minute discussion about each section for additional 
support, asking questions such as: What is happening here?, How do we know who’s 
speaking?, or What is the main idea of this paragraph? 

Tips for Accountable Partner Discussion
Remember to create opportunities for all learners to share ideas and practice  
speaking and listening in a supportive environment. As you engage in classroom 
activities, be sure to include students who are less likely to participate. You could 
consider writing each student’s name on a card, stick, or piece of paper to randomly 
select students and monitor participation. 

For further practice with academic discourse, provide discussion prompts for partners  
to address in “talker” and “reporter” roles.

Tips for Multilingual Learners
When possible, you may wish to provide activity prompts in students’ home languages. 
If students respond using their home languages, acknowledge their responses and help 
them transfer their ideas to English. This helps build confidence, trust, and  
English-language proficiency.
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Integrate Differentiated Instruction 

You may use formative assessment or data from available assessments to match students to appropriate instruction.

Word Study: Spelling Patterns: aught, ign, igh, ight, 

ought
Introduce Some words look difficult to read, but familiar spelling 

patterns can help. Underline the long-i spelling patterns in these 

words and identify the spelling patterns: sign • sigh • sight
Repeat for words with /aw/ spelling patterns: thought • daughter

Show Write and read the words below. Have volunteers circle 

the targeted spelling patterns. Support students as needed.

align • thigh • frightfought • taught
Try It! Have students read the following words. Ask them to 

circle the target spelling pattern in each word. Then have them 

sort the words by their vowel sounds.
Section 1: night (p. 1), high (p. 3)Section 2: bought (p. 9), signed (p. 13)

Section 3: fighting (p. 15), nighttime (p. 18)
Section 4: brought (p. 26), might (p. 27)
Section 5: caught (p. 34), fought (p. 37)
Section 6: right (p. 43), lightning (p. 43)

Text Features: Organization and Graphic Aids
Explain that this book, like many informational texts, includes 

text features that help readers navigate the text and find extra 

information. You may wish to point out these text features. 

Section 1: Chapter titles and subheadings After page 4: Each 

chapter has a title that suggests what it’s about. Subheadings tell 

you what the smaller parts of a chapter are about. Try using the 

subheading on this page to summarize what you just read. 
Section 2: Boldface words and glossary After page 10: You 

can find definitions for boldface words in the glossary at the back 

of the book. Notice the word rebels. Use the glossary to define it. 

Then reread the paragraph. What does rebels mean?
Section 3: Main text After page 20: The main text is the most 

important part. Read it carefully. What’s the main idea on page 20? 

Section 4: Maps After page 23: Maps show information about 

places in a visual way. Some use labels to explain information. 

Read the labels. What places does this map show?
Section 5: Text boxes After page 30: You can learn more in text 

boxes. Each answers a key question. The ones titled “Who?” are 

about important people. Who is the box on this page about? 
Section 6: Timeline After page 48: A timeline shows important 

events in the order they happened. What happened in 1787? What 

happened next?

Fluency: Accuracy and Automaticity
Introduce Point out that readers may need to adjust their 

reading rate, or speed, for different types of text. They may 

need to slow down when reading complex text with unfamiliar 

words or technical terms related to a content area. They may 

want to speed up when reading text that tells exciting or 

dramatic events. 
Show Read page 1 aloud. Model thinking aloud about it: Wait, 

this is a lot of information. I should slow down. But this part is 

exciting, so there I should speed up! Then read the page again at 

a slower rate, speeding up for “The British are coming! Now!”

Try It! Have partners read short sections of the text, practicing 

with several different chunks. You may also work with a 

student individually. Listen to provide coaching and feedback. 

Section 2: p. 12Section 3: p. 18Section 5: p. 29 Section 6: p. 43

Supported Reading: MicroreadsUse this routine with students for whom this book is a stretch 

to help them improve self-monitoring and comprehension. 

For the First Read, read the selection aloud. For the Second 

and Third Reads, choose from choral reading, echo reading, or 

read-and-retell. 
Introduce Explain that you will read the selection together 

three times, each time noticing something different.
Try It! Section 1: Chapter 1 (pp. 1–6)
First Read: Big Ideas I’m going to read the text aloud. Follow 

along and listen for the big idea. After reading: Why did the 

British increase taxes on the colonists after the war with France?

Second Read: Vocabulary During this read, notice important 

words. Point out these words on page 5: obey and ordered. 

Share definitions. After reading: What did the colonists have to 

do if the King gave them an order?Third Read: Deep Thinking Let’s read the text one more time 

and listen for details about the conflict between the colonists and 

King George of Britain. After reading: Why are the colonists mad 

at King George?
You may wish to use this three-part routine with other 

selections. A few suggestions are below:
Section 3: pp. 15–20Section 6: pp. 45–48
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Multilingual learners are 
students who are learning 
English at school in addition to 
one or more home languages. 
They are often known as 
English Learners (ELs) and may 
include newcomers.

Supporting Growth for Multilingual 
Learners
Multilingual learners (MLs) learn content and language at the 
same time, using academic content as a context for language 
learning—and language as a means for learning academic 
content (WIDA, 2020). With the Knowledge Library, students 
work in small groups to build knowledge as they deepen their 
understanding of the English language.

Let’s take The History of the American Revolution, a topic from 
Knowledge Library Grade 4, as an example. When students 
read about the Continental Army’s surprise attack on British 
soldiers in the fort of Trenton on Christmas day in 1778 
(Chapter 5), they learn that:

•	 George Washington, Continental Army, Delaware River, 
Pennsylvania, Trenton, New Jersey, and British soldiers are 
proper nouns naming people, groups, or places.

•	 Strong, figurative language such as “the wind was 
howling” and “sleet pelted the men’s faces” helps 
portray hardship and perseverance and can be found in 
social studies texts.

•	 Years, such as 1776, should be read differently from 
cardinal numbers.

•	 The verb spending in the phrase “spending the winter” 
means to pass time in a place.

•	 Historical narratives often use past-tense verbs (led, 
marched) and can use adverbial phrases (“once across”) 
or verb phrases (“snuck up”) to help readers picture 
events.
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Write as You Read 

Throughout this book, you may pause after any section of During Reading and 

ask students to respond to what they’ve read.

Activity Explain that during the American Revolution, people learned about 

important events from printed newspapers and pamphlets. Students will write 

short, informative “Breaking News” reports. (Informative)

Prompts After each section, guide students to pick one key event and write a 

brief report describing what happened, where and when it occurred, and who 

was involved. For example: December 16, 1773: In Boston, disguised rebels dumped 

tea from British ships into the harbor. They were protesting the tax on tea!

Revise If time allows, ask students to trade completed papers with a friend to 

check for complete sentences. Students may then revise their writing. 

Grammar Tip Have students include prepositions to indicate time, place, or 

direction in their writing.

MLs Allow students to draft their sentence details in their home language, and 

then help them transfer their ideas into English. 

Skills Focus: Write Complete 

Sentences

 
Encourage students to practice writing 

complete sentences. 

Introduce Explain that to make sure 

sentences can be understood, students 

should include a noun and a verb. 

Show Provide examples to show how a 

sentence should include a noun and a verb. 

  No noun Marched toward Lexington, 

Massachusetts.

 No verb The British Army troops 

  Noun + Verb The British Army 

troops marched toward Lexington, 

Massachusetts.

Try It! Instruct students to use complete 

sentences as they write their news reports.

Section 6: Chapter 7 (pp. 42–48)

  Big Ideas After page 43: What was the goal of the three American leaders’ trip to France?

Vocabulary Page 43 says America didn’t declare victory in the Revolutionary War 

right away. Instead, three Continental leaders went to France so British leaders could 

sign a peace treaty, an agreement between the nations that had been at war. Why 

was it important to get the British to sign the treaty? 

Deep Thinking What were the major issues facing the new nation? How were these 

issues resolved—or not?  

MLs  Reread this sentence on page 44: All these questions … were discussed. The 

passive voice may be challenging. Model determining who is doing the action. I 

will ask who was discussing the questions. I see from the text that it was the leaders.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text 

Features, Supported Reading

  Don’t Miss! The “Our World” and “Think Tank” features at the back of the 

book, followed by the glossary.

The three American leaders went to France with the goal of making 

a peace treaty with British leaders. In the treaty, the British would 

acknowledge the United States as an independent country.

It was important for British leaders to sign the treaty because 

it meant they admitted in writing that the United States was an 

independent country.

4

Problem: Who would lead the nation? Solution: there would be three 

branches, or parts, of government—the president, Congress, and the 

Supreme Court.  

Problem: How would people choose their leaders? Solution: George 

Washington was elected the first President.  

Problem: Should slavery be legal in the new country? Solution: None. 

Slavery remained legal. 

Comprehension Support: 

Identify Problem and Solution 

Introduce To find the nation’s problems and 

solutions, let’s go back to the text. 

Show Read aloud this question on page 

44: “Who would lead them?” Guide students 

to the solution: The text says that the 

Constitution “created the three branches, or 

parts, of government: the president, Congress, 

and Supreme Court.” 

Try It! Read another question: “How would 

the people choose their leaders?” Have 

students look for the information about how 

the first president was chosen. Then ask: 

What crucial issue was not addressed? (slavery)

4

After Reading: Wrap Up

• Knowledge Notes Ask students to review and update their Knowledge Notes and 

share them with friends and/or families. 

• Essential Question Invite pairs or small groups to discuss how this book adds 

to or changes students’ perspectives from prior discussions of the Essential 

Question for this topic.   

• Topic Projects Students may wish to work on a project throughout the topic. See 

ideas on the Topic Card.
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Section 2: Chapter 2 (pp. 7–13) Big Ideas After page 9: Why did the Royal Proclamation of 1763 make colonists angry? 

Deep Thinking Go to the timeline on page 13. Explain that a timeline shows key events. 

Which events pushed the colonists closer to war with Britain? Explain your thinking.

Reflect Do you think that the colonists dumping the tea in the harbor was justified? What 

would you have done if you had been invited to this “party”? 

MLs Point out the word rebels on page 10. Explain that it is used as a noun in this 

sentence (someone who fights against a government or people in charge). The word 

rebel can also be used as a verb. The pronunciation changes: noun: REB-uhl; verb: ri-BEL.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features

Section 3: Chapter 3 (pp. 14–20) 
  Big Ideas After page 15: Explain that something that is intolerable is so bad that people 

can’t accept, or “tolerate,” it. What did the Intolerable Acts do to the colonists that was so bad? 

Vocabulary On page 16, it says that leaders wrote a petition—a letter signed by many 

people—asking for major changes. Why did they send this petition to King George III? 

Deep Thinking What strategy did the minutemen use against the British at the Battle of 

Lexington and Concord? Why did the minutemen fight that way?

  Hint Read aloud the paragraph at the bottom of page 18. Then restate the 

question: How would you describe the minutemen’s strategy in your own words?

MLs Point out that minutemen on page 18 is made up of two words: minute and men. 

Minutemen were men in the colonies who were ready to fight at a minute’s notice.

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 

Supported ReadingSection 4: Chapter 4 (pp. 21–27)Big Ideas After page 22: Why did the leaders at the Second Continental Congress select 

George Washington as commander in chief of the militia? 
Deep Thinking Who made up Washington’s army? How did Washington transform all these 

different groups into a unified army?MLs The text (p. 24) says the colonial militias learned to “hold their own” against the 

British Army. What does this mean? (to maintain one’s position) Why was this important?

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Text Features

Section 5: Chapters 5–6 (pp. 28–41)
Big Ideas After page 30: July 4th is a holiday in the United States, referred to as 

Independence Day. What event happened on July 4th that we remember on that holiday? 

Vocabulary After page 31: In the summer of 1776, the British Army forced the Continental 

Army out of New York. How did George Washington convince, or make colonists believe, that 

his army could defeat the British?3   Deep Thinking How did France help the colonists during the war? What effect did that help have?

  Hint Provide a sentence frame to help students’ share ideas in complete 

sentences: France helped the colonists by ____ __ ______ . The effect of this was ____ __ ______ .

Reflect Imagine you had been a soldier in the battle in New York City. Would you have joined 

Washington’s attempt to take the fort of Trenton? Explain your thinking.

  Hint If necessary, reread the story of the battle in New York City on pages 31 to 

34. Would this story keep you from joining Washington in Trenton?

MLs On page 39, the section header is “Waving the White Flag.” Ask pairs to discuss what 

it means literally (waving a white flag) and not literally (surrendering).

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features

2

The Royal Proclamation of 1763 made the colonists angry 

because it said that colonists couldn’t build farms on land 

the British had won. Many colonists had to leave the land 

where they were living.

Sample responses: French and Indian War: led Britain 

to tax the colonists in order to pay off their debts. Royal 

Proclamation: forced colonists to move off land Britain had 

won during the war. The Stamp Act: made the colonists mad 

by imposing taxes on paper and official documents. The 

Townshend Acts: imposed even more taxes. The Boston 

Massacre: made the colonists angry at the presence of 

British troops.

Sample response: I would not have dumped tea in 

the harbor. I would find ways to protest that weren’t 

destructive. 

The Intolerable Acts closed the port of Boston. Colonists 

couldn’t get supplies they needed. They could no longer run 

their own towns. They also had to let British soldiers live in 

their homes.

They sent the petition to King George III because he was the 

head of the British government. The Intolerable Acts were 

his policies, and he had the power to change them.

The minutemen didn’t have much of anything—men, 

weapons or supplies. To defeat the British, they sneaked 

through the woods and fired on the British from their 

hiding spots. Britain had the richest and best trained 

army in the world, but they were used to meeting and 

fighting in the open, so the minutemen’s strategies were 

extremely effective.

Leaders selected George Washington as commander in 

chief of the militia because he was already a colonial leader. 

He had fought in the French and Indian War, so he knew 

how to command an army. He was strong and the soldiers 

trusted him.

Washington’s army included White colonists, free Black men, 

enslaved men, and Indigenous warriors. He brought these 

groups together and taught them all how to be soldiers. 

They had to dig trenches, clear trees, and build forts. They 

practiced shooting and guarded camps. They learned how 

to keep their gunpowder dry so it would work.

On July 4th, we are remembering when colonial leaders 

voted to accept the Declaration of Independence. The 

Declaration said that the colonies were now their own 

country, free from British control.

George Washington convinced colonists that his army could 

defeat the British by having his soldiers row across a river 

to attack the British fort on Christmas Day. British soldiers 

weren’t expecting this to happen. Washington’s army won. .

France helped the colonists during the war by giving the 

Continental Army everything it needed to keep fighting. 

Then, French soldiers fought with the Continental Army. 

This made the Continental Army strong enough to defeat 

the British.

Sample response: I would hesitate to join Washington in 

trying to take the fort of Trenton, but in the end, I think I’d 

go. Washington was a smart and trustworthy leader, and 

I don’t think he would ask us to attack the fort if he wasn’t 

confident that we could win.

Comprehension Support: Understand Text Features (Timeline)  
Introduce The timeline on page 13 shows the key events in order. This helps the reader remember what happened and in what order. Show Explain: Looking at the dates, I can see that between 1763 and 1767 there was a new proclamation, or act, passed every two years that the colonists objected to. 

Try It! Ask students to look at the timeline and discuss the important events that led to the Boston  Tea Party. 

2

Comprehension Support: Identify Text Evidence  
Introduce Explain that to find text evidence about France’s role, students should skim for the words France or French.

Show In the middle of page 38,  see the phrase “the country of  France.” This paragraph gives evidence about France: France sent the Americans money, weapons, battleships, and troops.  Try It! Ask students to identify additional evidence that indicates that this help from France helped America win the Revolutionary War. (For example: The Americans were able to keep fighting; France  became a powerful ally.) 

3
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Yesterday & Today
Revolution!
The Birth of American 
Democracy

The History of the American Revolution
by Emma Carlson Berne | 64 pages | Informational Text
“On April 19, 1775, American Minutemen clashed with British troops in the 
Battles of Lexington and Concord.” The American Revolution had begun! Take 
a journey through the events that led to a revolution, a war, and the birth of a 
new nation.
 
Text Complexity 

Lexile® Measure:  720L  Qualitative: Moderate 2

Essential Question
What motivated people to fight 
for independence?

Knowledge Notes Download 
one per topic per student for 
observations about the topic.

Read With Purpose Use one 
per student with each section of 
During Reading. These organizers 
guide students’ note-taking and 
preparation for discussion.

Show What You Know Check 
students’ comprehension of  
this book. 

Suggested Answers for 
questions are included online.

On the Platform

KNOWLEDGE LIBRARY BOOK • TEACHER CARD

GRADE 4 • KNOWLEDGE LIBRARY BOOK • TEACHER CARD

Before Reading
Book Hook Read the second paragraph on page 5 aloud. (Explain as needed that the 
colonists were the people who lived in what is now the United States.) Why might the 
colonists be upset that a king in a faraway country made decisions about them?
Preview Content Vocabulary Let students know they’ll be encountering these words as 
they read. 

• militia (noun) a group of people who are trained to fight but are not in an army
• treaty (noun) a formal written agreement between two or more countries
Options for Accessing the Text This book may be shared with all students. Choose the 
option that works best for the needs of students in each small group.

•  Individual/Partners: Students read independently or with partners and then discuss the 
book in small groups. Use the During Reading questions to guide discussion.

•  Teacher-Supported: Read aloud together with students who benefit from extra support, 
using the During Reading questions for discussion.

During Reading: Build Comprehension and Vocabulary 
The book may be discussed in sections. As you and your students read a section, use the 
accompanying questions to drive discussion.

Section 1: Chapter 1 (pp. 1–6)
Big Ideas After page 3: Why did the British increase taxes on the colonists after the war  
with France?
  Hint Explain as needed that taxes are money that people pay to the government on 

things they buy or money they earn at work. Why would increasing taxes upset people? 
  Vocabulary Draw students’ attention to the word militias on page 5. The colonists had 

militias to protect themselves. How were their militias different from the British Army?
  Don’t Miss! The glossary on pages 56 and 57 with definitions of boldfaced words. 
Deep Thinking American colonists felt they were being treated unfairly by Britain. What was 
their complaint? How did the colonists treat Indigenous People? How did they treat Africans?
MLs Explain that both military and militia share the same Latin root, milit-, which means 

“soldier.” Invite students to share the word for military in their home languages.
Instructional Options p. 3: Write as You Read; p. 4: Word Study, Text Features, Supported Reading

1

The British increased taxes on the colonists after the war with France 
because they had borrowed a lot of money to fight that war in 
America. They needed money to pay back their debts.

The British army was one big force. Its soldiers were trained, paid, 
and had uniforms. The militias were small groups of men from the 
same community or region. The men were volunteers and didn’t 
get paid. They met to practice with their weapons. They were not 
professional soldiers.

Sample responses: The colonists’ complaint was that the British king 
ruled the colonists, even though he did not live in America. They 
felt his taxes were unfair. At the same time, the colonists forced 
indigenous people off their land and enslaved African people and 
forced them to work without pay. 

Comprehension Support: 
Cause and Effect
 
Introduce Emphasize that when 
there’s an important event—like the 
tax increase—readers should ask 
themselves, “What caused this?” 

Show Guide students to pages 2 
and 3 to find the cause, or reason, 
for the increased taxes.

Try It! Ask students to explain the 
cause and effect. (Debt from the war 
was the cause; increased taxation was 
the effect.)

1
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Building Academic Language for  
Multilingual Learners
To engage multilingual learners in the Knowledge 
Library, consider the following key practices. 

Provide explicit instruction in how English works. 
Talk about the unique features of the English language 
as you teach your lessons. The Knowledge Library 
provides the following materials to promote explicit 
language talk:

•	 ELA supports on each Teacher Card 
•	 Pre-Teaching Vocabulary and Mini-Dictation 

Routines from the Instructional Routines Card
•	 Differentiated Instruction activities on each 

Teacher Card
•	 Additional teacher and student resources online

Offer structured and continuous opportunities for oral discourse. To support 
comprehension, guide students to retell stories using academic vocabulary and their own 
words. You may also encourage peer-to-peer dialogue, which helps multilingual learners 
practice fluency, experience discourse styles, and understand the perspectives of others.

To promote oral discourse from day one, use the Knowledge Library to:

•	 integrate the Analyzing Media Routine and the Partner Read-and-Retell Routine 
from the Instructional Routines Card.

•	 invite students to offer a verbal response to the Topic Launch at the beginning of a 
unit or ask them to summarize key pages in a book.

•	 use sentence frames and sentence starters to scaffold oral production throughout 
your small-group instruction. 

Monitor students’ progress. Avoid tracking students at fixed levels of skills and abilities. 
Use your observations to trace vocabulary skills after each lesson, select new books, and 
identify needs. 

Foundational Skills for Multilingual Learners
When working with multilingual learners, it’s important to remember that students’ 
abilities to decode or read with automaticity does not guarantee that they understand 
what they’ve read. Many multilingual learners learn to decode more quickly than they are 
able to comprehend. To help bring meaning into decoding tasks:

•	 Contextualize dictation and spelling tasks by explaining the content.
•	 Help students make meaning of what they write.

36    Knowledge Library Implementation Guide: 3–5
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A strategic use of home languages 
can help ignite oral production by 
reducing the cognitive load and 
stress associated with a second 
language. Encourage students to 
summarize tasks and texts in their 
own words and then help them 
transfer their ideas to English.
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Reduces students’ anxiety Integrates language and content Responsive to student needs

Provides tailored instruction
Offers context and volume of 
reading

Offers teachers choices

Facilitates peer-to-peer learning Offers multiple formats Destigmatizes attention
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Planning Instruction for Multilingual Learners
Grouping students and selecting texts appropriately can  
enhance small-group instruction. Consider the following 
suggestions when grouping students:

•	 Group across proficiency levels. Mix fluent speakers  
with developing speakers. (Remember that fluency  
may vary by topic.) 

•	 Keep groups consistent across units or topics to  
improve workflow and build confidence.

Keep these tips in mind when selecting texts.

	  �Start with the Advanced Decodables texts if: 

•	 multilingual learners are new to reading in English.
•	 multilingual learners are new to the topic.
•	 you want to build students’ confidence.

	  �Start with the Knowledge Library Books if:

•	 multilingual learners are experienced readers  
of English.

•	 multilingual learners are familiar with the topic. 
•	 you want to build students’ interest in the topic.

	  �Choose books about topics in which students have 
shown interest.

Multilingual Learner-Friendly By Design
Here’s how the Knowledge Library helps multilingual learners 
build knowledge and literacy.

Fluency Routine 

Fluency is defined as reading 
with accuracy, appropriate rate, 
and expressiveness. The ability 
to read fluently is key to building 
comprehension—and confidence.  

You may wish to use this Fluency 
Routine to help students build 
reading comprehension. 

1.	 Read aloud any text or 
portion of text crucial for 
students to understand. 

2.	 Make sure students follow 
along in their own copies. Ask 
them to track the words with 
their index finger.

3.	 Ask students to reread the 
text with partners when 
they’re doing additional work. 
Rereading improves fluency.
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A Deeper Dive Into Teaching With the 
Knowledge Library
 
Each text set is aligned to a grade-level appropriate topic in one of four content areas: 
Social Studies, Science, English Language Arts (ELA), or Arts & Culture. These content 
areas are further divided into seven subdisciplines, shown below (such as Our World: Civics 
& Community). These subdisciplines are shared across all grade levels, and there’s a topic 
for each. Topics are correlated to state standards and core ELA curricula. 

Social Studies Science ELA Arts &  
Culture

OUR WORLD 
Civics & 

Community

YESTERDAY  
& TODAY 
History & 

More

LIVING 
THINGS 

Life Science

EARTH & 
SPACE 

Physical 
Science

GREAT 
STORIES 

Genre Study

PAGE 
TURNERS 

Literary 
Themes & 
Elements

ARTS & 
CULTURE 

Art, Sports & 
More

Grade  

K
Making a 
Difference 
Being a Good 
Citizen

Sharing Family 
Stories 
With Family  
and Friends

Start With  
a Seed 
How Plants 
Grow

Push, Pull, 
Move It! 
Mighty Forces

Storybook 
Friends 
Fascinating 
Folktales

Getting to 
Know You 
Learning From 
Each Other

Game On! 
Super Sports

Grade  

1
Neighborhood 
Adventures 
Exploring 
Where We Live

Across  
America 
Landmarks  
and Symbols

Where 
Animals Live 
Animal 
Habitats

Up in the Sky 
The Sun, the 
Moon, and the 
Stars

Follow the 
Clues! 
Marvelous 
Mysteries

Bright Ideas 
The Power  
of Imagination

Looking  
at Art 
Arts and  
Crafts

Grade

2 

Your Voice 
Matters 
Sharing Your 
Ideas

Taking Flight 
Amazing Air 
and Space 
Travels

Features of 
Creatures 
Animal 
Characteristics

What’s the 
World  
Made Of? 
Three Forms  
of Matter

In Imagined 
Worlds 
Science 
Fiction

Stepping Up 
Meeting 
Challenges

Tell Me a 
Story 
Express  
Yourself 
in Writing

Grade

3 

Local Heroes 
Neighbors 
Who’ve Made a 
Difference

Celebrate and 
Remember 
Holidays and 
Symbols in 
the U.S.

Journey Into 
the Jungle 
Life in a 
Tropical 
Rainforest

Wild Weather 
Blizzards, 
Hurricanes, 
Droughts,  
and More

Making Art 
Biographies  
of Remarkable 
Artists

Around  
the Table 
Food, Family, 
and Tradition

This Is How  
We Do It 
Daily Life  
Around the 
World

Grade

4 

Strength in 
Numbers 
Together We 
Can Do It

Revolution! 
The Birth of 
American 
Democracy

Super 
Navigators 
Animal 
Migrations

It’s Rocket 
Science 
The Mind-
Boggling 
History of  
Space 
Exploration

Road Trips 
Stories About 
Travel

Totally 
Different? 
People are 
more alike than 
they may think.

From the  
Ground Up 
Architecture, 
Engineering,  
and  
Construction

Grade

5 

Eyes on  
the Prize 
Leaders of the 
Civil Rights 
Movement

Cities of  
the Dead 
Archaeology 
and Ancient 
Civilizations

Invisible 
Invaders 
Germs and 
Infectious 
Disease

Caring for  
the Planet 
Creating 
a Cleaner, 
Greener Earth

A Matter  
of Life  
and Death 
Survival Stories

Me, Myself, 
and I 
Defining 
Identity

G.O.A.T. 
Sports Stars  
for the Ages
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Using the Skills Traces to Support Planning
Each Skills Trace is an at-a-glance chart that shows the texts and skills included 
in the Knowledge Library Books and Advanced Decodables for each text set. It is 
available as a download from the Knowledge Library Teacher Hub.

Use the Skills Trace to help plan instruction, group students, or determine the 
order in which you would like to introduce topics and texts.

Each Skills Trace introduces the text set in a simple, visual format, with 
information about the Knowledge Library Books at the top of the chart and 
Advanced Decodables at the bottom.

Knowledge Library Books Section
This section includes general information about the books: title, author, genre, 
page count, quantitative measure, and qualitative complexity. It also lists the 
content words, as well information about features such as MLs Supports, 
Comprehension Supports, and Write About Reading.

Advanced Decodables Section
This section includes information about the Advanced Decodables: titles, content 
words, and high-frequency words, as well as phonics/word study/syllables 
targets. It also provides information about features such as Write About Reading 
and Spelling: Writing From Dictation.

Both sections show the MLs Supports, as well as the options for  
Differentiated Instruction.

SKILLS TRACE
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Title

Animal Migrations
Great Migrations: Elephants

Monarch Mystery

North

Author

Vicky Franchino
Laura Marsh

J. A. Watson

Nick Dowson

Genre

Informational Text
Informational Text

Realistic Fiction
Informational Text

Page Count

48 pp.

48 pp.

192 pp.

56 pp.

Quantitative Complexity:  

Lexile® Measure

890L

NC770L

900L

920L

Qualitative Complexity
Moderate 2

Moderate 2

Moderate 2

Complex

Content Words
conservationists, hemisphere, 

hibernating, nomads

instinct, herbivores, migration, 

poaching, vibrations

citizen science, contaminate, 

haven, imposters, specimens

migration, sheltered, trek, tundra

Comprehension and Vocabulary

Knowledge-Building Discussion During Reading; After Reading During Reading; After Reading During Reading; After Reading During Reading; After Reading

    Comprehension Support 1 Understand Text Features
Cause and Effect

Identify Cause and Effect
Identify Cause and Effect

    Comprehension Support 2 Identify Problem and Solution Compare and Contrast
Analyze Character

Compare and Contrast

    Comprehension Support 3 Compare and Contrast
Identify Problem and Solution Make Inferences

Identify Text Evidence

    Comprehension Support 4 Identify Cause and Effect
N/A

Identify Problem and Solution N/A

MLs Support

    Section 1

Understand Language Structures: 

Active Reading

Understand Language Structures: 

Language Talk

Understand Humor
Understand Figurative Language: 

Oral Language

    Section 2

Understand Specialized Terms: 

Oral Language

Understand Language Structures: 

Apply Learning

Build Background: Real-Life 

Connections

Understand Language Structures: 

Pantomime

    Section 3

Understand Language Structures: 

Active Reading

Understand Related Words: 

Active Reading

Understand Figurative Language: 

Apply Learning

Understand Related Words: 

Active Reading

    Section 4

Understand Language Structures: 

Apply Learning

Understand Figurative Language: 

Apply Learning

Build Vocabulary: Active Reading Understand Figurative Language: 

Oral Language

    Section 5

Understand Language Structures: 

Rephrasing

N/A

Understand Emotions: Active 

Reading

Understand Uncommon 

Meanings: Language Talk

    Section 6

N/A

N/A

Build Vocabulary: Oral Language N/A

Write As You Read

Writing Type

Informative/Explanatory
Informative/Explanatory

Narrative

Informative/Explanatory

    MLs Support
Use New Words in English

Use New Words in English
Use New Words in English

Use New Words in English

Writing Skills Focus
Present Information in a Table Write to Support a Main Idea Add Details

Write Sentence Types

Differentiated Instruction

  

Word Study: Open and Closed 

Syllables

Word Study: Consonant + le, al, 

el Syllables

Word Study: Spelling Patterns: 

aught, ign, igh, ought

Word Study: Unstressed Syllables 

With Schwa

  

Fluency: Accuracy and 

Automaticity

Fluency: Accuracy and 

Automaticity

Fluency: Prosody and Expression Fluency: Prosody and Expression

  

Text Features: Organization and 

Graphic Aids

Text Features: Organization and 

Graphic Aids

Syntax: Complex Language
Text Features: Organization and 

Graphic Aids

Microreads Routine (comprehen-

sion, critical thinking, vocabulary)

Microreads Routine (comprehen-

sion, critical thinking, vocabulary)

Microreads Routine (comprehen-

sion, critical thinking, vocabulary)

Microreads Routine (comprehen-

sion, critical thinking, vocabulary)

KNOWLEDGE LIBRARY BOOKS (Texts may be used in any order.)

Super Navigators

Essential Question: Why do animals migrate? And how do they find their way?

SCIENCE • LIVING THINGS

Super Navigators

Animal Migrations

Grade 4 • Skills Trace

Title 

The Great Hummingbird Mystery

Mind-Blowing Migrations

Content Words
mystery, research, scientists

building, Chicago, environment

High-Frequency Word Review answers, change

early, through

Phonics/Word Study/Syllables

Targets

Open and Closed Syllables

/aw/ (al, au, aw)

Practice

Reading Multisyllabic Words

Reading Single-Syllable Words 

Decoding and Comprehension

Knowledge-Building Discussion After Reading; Wrap Up the Reading

After Reading; Wrap Up the Reading

    MLs Support
Transfer Ideas Into English

Transfer Ideas Into English

Writing

Spelling: Writing From Dictation Encoding

Encoding

    MLs Support
Clarify Meaning

Clarify Meaning

Write About Reading
Opinion/Argument

Opinion/Argument

Differentiated Instruction

Phonics/Word Study Review Open and Closed Syllables; Using Flexible Strategies
Distinguishing Sounds; Segmenting Words

Text Features

Maps

Charts

Fluency

Accuracy/Automaticity

Accuracy/Automaticity

ADVANCED DECODABLES (Texts may be used in any order. They are both nonfiction.)

Social Studies Science ELA Arts &  
Culture

OUR WORLD 
Civics & 

Community

YESTERDAY  
& TODAY 
History & 

More

LIVING 
THINGS 

Life Science

EARTH & 
SPACE 

Physical 
Science

GREAT 
STORIES 

Genre Study

PAGE 
TURNERS 

Literary 
Themes & 
Elements

ARTS & 
CULTURE 

Art, Sports & 
More

Grade  

K
Making a 
Difference 
Being a Good 
Citizen

Sharing Family 
Stories 
With Family  
and Friends

Start With  
a Seed 
How Plants 
Grow

Push, Pull, 
Move It! 
Mighty Forces

Storybook 
Friends 
Fascinating 
Folktales

Getting to 
Know You 
Learning From 
Each Other

Game On! 
Super Sports

Grade  

1
Neighborhood 
Adventures 
Exploring 
Where We Live

Across  
America 
Landmarks  
and Symbols

Where 
Animals Live 
Animal 
Habitats

Up in the Sky 
The Sun, the 
Moon, and the 
Stars

Follow the 
Clues! 
Marvelous 
Mysteries

Bright Ideas 
The Power  
of Imagination

Looking  
at Art 
Arts and  
Crafts

Grade

2 

Your Voice 
Matters 
Sharing Your 
Ideas

Taking Flight 
Amazing Air 
and Space 
Travels

Features of 
Creatures 
Animal 
Characteristics

What’s the 
World  
Made Of? 
Three Forms  
of Matter

In Imagined 
Worlds 
Science 
Fiction

Stepping Up 
Meeting 
Challenges

Tell Me a 
Story 
Express  
Yourself 
in Writing

Grade

3 

Local Heroes 
Neighbors 
Who’ve Made a 
Difference

Celebrate and 
Remember 
Holidays and 
Symbols in 
the U.S.

Journey Into 
the Jungle 
Life in a 
Tropical 
Rainforest

Wild Weather 
Blizzards, 
Hurricanes, 
Droughts,  
and More

Making Art 
Biographies  
of Remarkable 
Artists

Around  
the Table 
Food, Family, 
and Tradition

This Is How  
We Do It 
Daily Life  
Around the 
World

Grade

4 

Strength in 
Numbers 
Together We 
Can Do It

Revolution! 
The Birth of 
American 
Democracy

Super 
Navigators 
Animal 
Migrations

It’s Rocket 
Science 
The Mind-
Boggling 
History of  
Space 
Exploration

Road Trips 
Stories About 
Travel

Totally 
Different? 
People are 
more alike than 
they may think.

From the  
Ground Up 
Architecture, 
Engineering,  
and  
Construction

Grade

5 

Eyes on  
the Prize 
Leaders of the 
Civil Rights 
Movement

Cities of  
the Dead 
Archaeology 
and Ancient 
Civilizations

Invisible 
Invaders 
Germs and 
Infectious 
Disease

Caring for  
the Planet 
Creating 
a Cleaner, 
Greener Earth

A Matter  
of Life  
and Death 
Survival Stories

Me, Myself, 
and I 
Defining 
Identity

G.O.A.T. 
Sports Stars  
for the Ages
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TOPIC OVERVIEW • TEACHER CARD

GRADE 5 • TOPIC OVERVIEW • TEACHER CARD

GREAT STORIES
A Matter of Life 

and Death
Survival Stories

Topic Knowledge
Students will build knowledge about the following:

• Different ways people react to 
physical danger

• The importance of leadership skills 
during survival situations

• Survival stories as a literary genre

• The importance of resilience in 
facing challenges 

• How people stay safe during 
disasters 

A Matter of Life and Death
Essential Question: In a life-and-death struggle, what’s the key to  
survival—supplies, character, or luck?

Topic Launch
Share the Topic Launch, which you can find 
online. Explain that the photo shows an 
airplane’s emergency landing in the Hudson 
River, bordering New York City, in 2009. 
Everyone survived! 

Set a Purpose Ask students to examine the 
photo and jot down something they notice and/or wonder about it.

Discuss Initial Responses Have students share observations and 
wonderings. You may also use these questions to support and 
extend discussion:   

• New York City is next to the Hudson River. How might that have 
affected the pilot’s decision to land on the river? 

• What do you think the boats are doing around the plane? 

• How do you think the passengers were feeling when this picture 
was taken? How about the pilot and crew? 

Connect to the Essential Question Introduce the question that 
your class will discuss as you explore the topic: In a life-and-death 
struggle, what’s the key to survival—supplies, character, or luck? Ask 
students to discuss their thoughts with a partner and then share 
with the group.

Topic Writing
Students will develop skills related to writing types, such as opinion/argument, 
informative/explanatory, and narrative writing, with tasks at a range of difficulty.

Topic Projects
You may wish to preview topic projects with students and encourage them to 
gather applicable text evidence as they progress through the topic. 

1.  Write tips for how to survive a disaster (such as a fire, being lost at sea, etc.).
2.  Design a survival kit. Include directions telling why you included each item 

and how to use it.
3.  Write the dramatic beginning to a survival story, focusing on the moment 

danger arises (such as a plane crashes, a ship is wrecked, a grizzly bear 
appears on a trail, etc.).

i For Your Reference
SURVIVAL STORIES The books in this 
topic are all stories about surviving 
life-threatening natural encounters 
or disasters. Two are nonfiction; 
two are fiction. But whether true or 
fictionalized, survival stories share 
some traits that are worth pointing 
out because they are the basic 
building blocks of story structure, 
no matter the genre. 
• Inciting Incident Near the 

beginning, something happens that 
throws the lives of the characters 
out of balance: a shipwreck, a plane 
crash, a wrong turn on a forest trail. 

• Dramatic Question The inciting 
incident poses a challenge. In survival 
stories it’s the most basic question of 
all: Will the characters survive or die?

• Conflict In the attempt to solve their 
problem, the characters run into 
obstacles, typically posed by the 
natural environment: freezing cold, 
lack of food, grizzly bears, or worse!

• Rising Action Usually, as the 
characters face obstacle after obstacle, 
the stakes rise: hypothermia sets in; 
they begin to starve; the water rises. 

• Climax Finally, the dramatic question 
is answered: the rescue ship arrives; 
the kids are carried from the cave; 
the lost hiker emerges from the 
woods. Or not.

Career Connections
See resources online.  

KL_TC_G5_ELA_SurvivalStories.indd   1KL_TC_G5_ELA_SurvivalStories.indd   1 2/18/25   4:48 PM2/18/25   4:48 PM

 ��Topic Knowledge  
An overview of students’ learning targets  
and objectives for the text set 

 �Topic Launch 
An engaging video, photo, poster, or other 
media to build background knowledge 
and spark students’ interest and curiosity. 
(Available on the Knowledge Library Teacher 
Hub.) Discussion questions are included on 
the Topic Card. See also the Analyzing Media 
Routine on the Instructional Routines Card.

 ��Essential Question 
Drives the exploration of and discussion 
about the text set

 �Topic Writing  
Specific prompts are available on the Teacher 
Cards for each book in the topic. 

 �Topic Projects 
Suggestions for simple projects for students 
to work on as they progress through the 
topic

 �For Your Reference  
Background information about the topic 
for the teacher that can also be shared with 
students 

 ��Career Connections  
A career related to the text set. Allows 
students to make connections between 
their reading and the world. Available for 
download on the Teacher Hub. 

Getting Started With the Topic Card
When starting a new topic, the Topic Overview Card can be used to 
assist with planning the topic and classroom instruction, as well as helping 
students develop background knowledge. You can find this card in the box  
for the topic.

Teacher Card Walkthrough: Topic Overview

Topic Overview Card, front

KL_ImplementGuide_3-5_20-45.indd   40KL_ImplementGuide_3-5_20-45.indd   40 9/16/25   9:43 AM9/16/25   9:43 AM
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Topic Texts: A Matter of Life and Death 
Choose among these books and Advanced Decodables for differentiated small-group instruction. Teacher Cards are available for all texts.

Lost in the Antarctic: The Doomed Voyage of 
the Endurance
by Tod Olson | 224 pp. | Narrative Nonfiction 

In 1915, the crew of a ship called Endurance set off 
to be the first to cross the continent of Antarctica. 
But they got stuck in the ice, and then faced a new 
goal—to survive!

Text Structure: Connections 
between events are complex 

Language Features: Includes 
significant subject-specific 
vocabulary 

Purpose: Includes numerous 
purposes to explore 

Knowledge Demands: 
Assumes considerable 
content-area knowledge 

Length: Text requires stamina

Text Complexity: Lexile® Measure: 930L  Qualitative: Complex

Survival Scout: Lost in the Mountains
by Maxwell Eaton III | 144 pp. | Graphic Novel

When Scout finds herself alone in the mountains 
on a backpacking trip, she doesn’t panic. Why? 
Because she has amazing survival skills! Learn from 
Scout as she figures out how to survive.  

Text Structure: Graphics are 
essential to understanding 

Language Features: Text 
contains some figurative and 
vernacular language 

Meaning: Includes numerous 
themes to explore

Knowledge Demands: 
Assumes some background 
knowledge 

Format: Format is sometimes 
unusual 

Text Complexity: Lexile® Measure: GN580L  Qualitative: Moderate 2

Titan and the Wild Boars: The True 
Cave Rescue of the Thai Soccer Team
by Susan Hood and Pathana Sornhiran |  
48 pp. | Informational Text 

A boys’ soccer team gets lost in a cave—
with water rising around them. Here’s the 
true story of their daring rescue. 

Text Structure: Graphics 
are essential to content 
understanding 

Language Features: Includes 
significant subject-specific 
technical vocabulary 

Purpose: Includes numerous 
purposes to explore 

Knowledge Demands: 
Assumes considerable 
content-area knowledge 

Format: Format is unusual 
and complex 

Text Complexity: Lexile® Measure: 830L  Qualitative: Complex

BO
O

KS

TOPIC OVERVIEW • TEACHER CARD

I Survived: The Attack of the Grizzlies, 1967
by Lauren Tarshis | 144 pp. | Historical Fiction 

Follow a family who visits Glacier National Park 
for their yearly trip. Melody is an 11-year-old who 
experiences something different on this trip—a 
grizzly bear!

Text Structure: Organization 
contains many time shifts and 
storylines 

Language Features: Text 
contains considerable figurative/
vernacular language and unusual 
syntax 

Meaning: Includes numerous 
themes that are hard to 
identify 

Knowledge Demands: 
Assumes some background 
knowledge 

Length: Text requires stamina

Text Complexity: Lexile® Measure: 560L  Qualitative: Complex

Reader and Task When selecting texts, teachers will also consider students’ interests and abilities and how the text is 
accessed (read aloud, independently, or in pairs), as well as the differentiated support to be provided.

Escape From the Amazon 
Julian Koepcke survived a plane crash. But 
would she survive being lost and alone in the  
Amazon rainforest? Here’s her true story.

Target: r-Controlled Vowels (ar, er, ir, or, 
ore, ur)

33 Chilean Miners: Trapped 
Underground
In this true story, 33 miners had been 
trapped in a collapsed mine for days—and 
food and water were running out. 

Target: Consonant + le, al, el Syllables

Topic Wrap-Up
• Knowledge Notes: Ask students to review and update their 

Knowledge Notes and share them with friends and/or families. 

• Essential Question: Ask students how their thinking has evolved. 

• Topic Projects: See front of the card.

On the Platform: Assessment
These short assessments are available online:

• Show What You Know: Available for each book.

• Word Study Check-In: Access at the end of the topic.
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440LQuantitative:
Moderate 2
Moderate 1
Basic

Qualitative:Moderate 2
Complex

“The Forest Saved My Life”
When Juliane Koepcke (Jool-lee-AN KAP-

kuh) was 17 years old, she was on a plane that 
flew into a raging thunderstorm. The plane 
crash-landed into the Amazon rainforest. She 
fell 10,000 feet from the plane, but the leaves 
and bushes of the forest lessened the impact of 
her fall. As she lay unconscious on the ground, 
the forest shaded her from the harsh tropical 
sun. As Juliane would later say, “the forest 
saved my life.”

Things may have happened differently if 
Juliane had not already gotten to know the 
Amazon. When she was 14, she had moved 
there with her parents, who were working at 
a research station. Their job was to study  the 
rainforest’s animals and plants. 

At first, Juliane was not thrilled to move 
to the middle of nowhere. But she soon began 
to enjoy exploring the incredible sights and 
sounds that surrounded her. Juliane fell asleep 
to the sounds of howler monkeys and chirping 
insects. She was excited by all the different 
shapes of the rainforest leaves and collected 

all the kinds she could find. She sought to find 
out more about which were safe to handle. Her 
mom was an ornithologist—someone who 
studies birds. Juliane paid close attention when 
her mom brought injured birds home  
for treatment.

In a short time, Juliane formed a bond with 
the rainforest’s plants and animals. She learned 
to respect them, rather than fear them. This 

would benefit 
her during the 11 
days she was lost 
after the crash. 

But this was 
not the only 
thing that helped 
Juliane survive.

Meet Juliane Koepcke. 
As a teen, her home was in the 
rainforest with her parents. 
She knew the land and the 
local language. She knew 
about treating injuries. She 
also knew which animals were 
deadly and where they hid. But 
the most amazing thing is how 
she used everything she knew 
to survive an airplane crash in 
the world’s largest rainforest. 
This is her story. 

Living in the Amazon rainforest gave Juliane the 
opportunity to form a bond with a local ground 
bird called a tinamou (TIN-uh-moo).
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THE ATTACK OF  
THE GRIZZLIES, 1967

scholastic.com 

No grizzly has ever killed a human in 
Glacier before . . . until tonight.

Eleven-year-old Melody Vega and her family come to Glacier 
National Park every year, and it’s always been a place where 
she can forget her troubles. But this year is different. With 
Mom gone, every moment in the park is a heartbreaking 
reminder of the past.  

Then Mel comes face-to-face with the mighty grizzly. 
Now her only thought is one of survival. Mel will soon be 
a part of one of the most tragic seasons in the history of 
America’s national parks — a summer of terror that will 
forever change ideas about how grizzlies and humans can 
exist together in the wild. 

When  
disaster 
strikes,  
heroes  

are made.

More leveling information for this book:
scholastic.com/readinglevel

GRADE 4
READING LEVEL

3RD-5TH GRADERS
APPEALS TO

$4.99 US
$6.99 CAN

Cover art by Steve Stone • Cover design by Yaffa Jaskoll
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IN The Antarctic
®

IN  the  antarctic
®

A DARING MISSION TO THE  
COLDEST PLACE ON EARTH

October 26,  1915.
The Endurance lies trapped in a frozen sea, millions of tons of ice 
grinding against her hull. The crew races to save tents, sleeping bags, 
and food before the ship is crushed beneath their feet. 

Fourteen months earlier, Ernest Shackleton led twenty-
eight men south to attempt the impossible: the first crossing of the 
Antarctic continent. Now all that remains are three small lifeboats, 
a few dozen sled dogs, and a fast-shrinking supply of food. 

They are stranded on an ever-shifting ocean of ice. The nearest 
outpost of civilization lies 1,000 miles away across the most dangerous 
seas on the planet. And so begins a desperate race to survive.

Cover art by Shane Rebenschied

  
scholastic.com
 

GET LOST IN THESE OTHER EXCITING READS!

The Doomed Voyage  

of the Endurance

$7.99 US / $9.99 CAN

Scout it out!
stay calm and

Follow Scout’s trial through the mountains as she explains how to 
survive if you ever find yourself lost in the wilderness. A perfect 
travel companion for those with a knack for adventure!

Maxwell Eaton III is the author and illustrator of 
The Flying Beaver Brothers graphic novel series, The Truth 
About Your Favorite Animals picture book series, Bear Builds 
a House, and more. Born in the Green Mountains, with stints 
in the Rocky and Tucson Mountains, Maxwell now lives with 
his family in the Adirondack Mountains, where they know 
more than a few clingy skunks. 

• • Take inventory of what 
you have.

• • Find shelter.
• • Make a fire.

• • Signal for help.
• • Secure water and food.

This edition is only available for
distribution through the school market.

scholastic.com
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Written by

Susan Hood and  

Pathana Sornhiran

Illustrated by 

Dow Phumiruk

The True Cave Rescue 

of the Thai Soccer Team 

This edition is only available for
distribution through the school market.

scholastic.com
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Trapped Deep Underground
Out of nowhere came a thundering BOOM! 

Dust so thick it made it impossible to see. 
“Cave-in!” a man screamed. A stone as big as a 
skyscraper had broken off its mountain and 
fallen, trapping 33 miners who were working 
2,000 feet underground.

 Luckily, no one was hurt. Together, the 
miners headed to the small underground 
safe room where there was enough food and 
water for two days. They did not expect to 
be spending 17 long, dark days totally cut off 
from the rest of the world. 

Surviving Together
The mine was pitch black and so hot and 

dusty that it was hard to take a breath. The 
miners started to feel hopeless. After three 
days, they realized that in order to survive 
they needed to work together. Their boss,  
Luis Urzua (loo-eez  ER-zoo-uh), took off his 
leader helmet and declared that they were 
now all equal. 

The miners began to use a democratic 
process, making decisions based on a vote. 

They divided up the daily tasks. They had a 
few trucks, so they used the headlights to 
light up their space during the daytime. Once 
an hour, they would blow a horn in case any 
rescuers were nearby.

The miners shared their limited food 
supply. Every two days, each man got two 
teaspoons of canned tuna, a bit of milk, and a 
cookie. The water they had was tainted with 
oil, but luckily it did not make them sick. On 
day four, the miners found an underground 
water supply and were able to use it to clean 
themselves. 

The men began 
calling themselves, 
Los 33, or The 33. 
They shared stories 
of their lives to 
pass the time. Their 
bonds deepened.

Waiting for news of 
the trapped miners.  

Thirty-three miners in Chile (CHEE-
lay) were trapped underground in 
a blocked mine. News about the 
disaster sped across the globe. 
Crews rushed to find the miners and 
save them. The world watched and 
waited, hoping for a miracle. 

Trapped Underground Trapped Underground   
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 ��Topic Texts: Books  
Provides information about each Knowledge 
Library Book in the text set. Includes Text 
Complexity information.

 �Topic Texts: Advanced Decodables 
Titles of each card, along with targeted 
sound-spellings, syllable-types, or 
morphemes 

 ��On the Platform: Assessments  
Suggestions for activities and formative 
assessments to help monitor students’ 
comprehension. Show What You Know, 
Word Study Skills Check-Ins, and Phonics 
and Word Study Surveys are available on 
the Teacher Hub.

 �Topic Wrap-Up  
Ideas for culminating the topic, including 
Knowledge Notes (available on the Teacher 
Hub), discussion about the Essential 
Question, and Topic Projects. 

Suggested Strategy for Launching a Topic
You may wish to follow these steps to launch a topic. 

•	 Read aloud the Topic Knowledge objectives to students.

•	 Share the Topic Launch media, available on the Knowledge Library Teacher Hub.

•	 Discuss the Topic Launch media using the questions provided on the Topic Card.  
You may also use the Analyzing Media Routine, available on the Instructional 
Routines card, to help students view media critically and for academic purposes.

•	 Introduce the Essential Question and ask students for their initial thoughts. 

Please note that if many students will be reading the same topic, you may wish to launch 
the topic during whole-group instruction.

Topic Overview Card, back
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 ��Content Area and Topic  
Identifies the focus of the text set

 �Before Reading  
Provides guidance for engaging students, 
connects the text to the topic’s Essential 
Question, and introduces key content 
vocabulary

 ��On the Platform  
Resources available on the Knowledge 
Library Teacher Hub

 ��During Reading  
Discussion questions to help build 
comprehension, including the following 
question types:

•	 Big Ideas Ensures that readers are 
understanding the text

•	 Vocabulary Discusses new words in the 
context of the text

•	 Deep Thinking Asks students to 
synthesize information across a text

•	 Reflect Text-to-self connections 

During Reading also includes Hints, quick 
tips for the teacher; and Don’t Miss, notable 
aspects of the text, such as text features, to  
share with students. 

 �MLs Supports  
Strategies to make challenging text accessible  
to multilingual learners (MLs) and to help them  
build knowledge and language skills

 �Comprehension Supports 
Strategies to help you support students with  
specific discussion questions

Small-Group Instruction With  
Knowledge Library Books
Each Knowledge Library topic includes four books, with accompanying 
Teacher Cards to help you guide instruction and discussion—and provide 
differentiated instruction. You can find this card in the box for the topic.

Teacher Card Walkthrough: Knowledge Library Book 

Knowledge Library Book Card, page 1
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 ��Write as You Read  
Writing activity for the book with specific 
prompts for most sections, a revision activity 
based on content presented in the Skills Focus 
box, a grammar tip, and a quick MLs reminder

 �Skills Focus  
Features a skill that can be authentically 
incorporated into the writing task. The 
instruction follows a gradual-release model, 
with an introduction to the skill, followed by 
examples and student practice.

 ��After Reading  
Activities that help students reflect on the text 
and connect it to the topic.

 �Integrate Differentiated Instruction  
Guidance for supporting specific student 
needs in the areas of Word Study; Fluency; 
Syntax, Text Features, or Oral Language; and 
Microreads. Refer to the section labels to find 
targeted practice.

Suggested Tips to Support Instruction
Along with the suggested instruction provided 
on each card, you may wish to incorporate the 
following tips into your small-group instruction.

Prior to getting started:

•	 From the Knowledge Library Teacher Hub, 
print the Read With Purpose, Knowledge 
Notes, and Show What You Know resources, 
and make a copy for each student in the 
group, as well as a copy for yourself. 

•	 Review the Hints, MLs Supports, and 
Comprehension Supports on your Teacher 
Card to find out about additional supports 
available as you teach. 

•	 Review the options for Differentiated 
Instruction to prepare for further 
differentiation as you teach.

•	 Supplement your Before Reading instruction 
with information from For Your Reference on  
the Topic Card. 

2

Vocabulary After page 17: What can cause hypothermia? How can people avoid it?
2   Deep Thinking After page 37: Why does Scout need a fire? How does she build one safely 

and effectively? 

MLs On page 24, Scout uses a timber hitch to tie a line to a tree. Explain that a timber 
hitch is a special kind of knot. Invite students to read aloud and discuss the different uses 
of the knots on page 140. 

Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 
Supported Reading

Section 3: pp. 38–57
Big Ideas After page 39: Why does Scout need a signal?

3   Deep Thinking After page 45: Scout knows how to make several types of signals—an SOS 
message on the ground, three fires in a triangle, and a flash signal using a signal mirror. Which 
would work best at night? Explain your thoughts. 
Reflect On pages 50 to 53, Scout peeks out of her shelter to look at the stars. What do you 
think she’s feeling, and why?
MLs Page 40 says that SOS is “universally recognized as a call for help.” If something is 

universally recognized, it is recognized everywhere. So if you’re ever lost or in trouble, no 
matter where you are in the world, you can send an SOS signal, and people will understand it.
Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 
Supported Reading

Section 4: pp. 58–83
Big Ideas After page 60: Scout is next to a river. Why can’t she drink the water just yet?
Vocabulary After page 71: Scout plans to figure out how to get more food “before it 
becomes crucial,” or necessary. When would getting more food become crucial for Scout? 
Deep Thinking After page 78: Scout decides to have fish for breakfast. What does she have 
to do before she can catch one? What does she have to do after she catches it and before she 
can eat it? 
  Hint As needed, direct students to pages 72 and 73 to find what Scout must do 

before she can catch a fish, and to pages 76 to 78 to find what she must do next.
MLs On page 71: Define the word strenuous (very difficult) and the phrase “taking it easy” 

(relaxing and not expending much effort), and note that these are opposites. Why do you 
think taking it easy would help Scout to make her food last longer? 
Reflect You’re about halfway through Scout’s survival adventure. How do you think she’s 
doing so far? Explain your answer.
Instructional Options p. 3: Write as You Read; p. 4: Word Study, Fluency, Text Features, 
Supported Reading

Section 5: pp. 84–105
Big Ideas On page 84: Scout doesn’t have a compass. How can she find north? 
Vocabulary After page 85: What method, or process, does Scout use to find north? What 
does she need to use this method? 
Deep Thinking After page 93: How does Scout use the topographical map to figure out the 
general area she’s in? Explain. 
Reflect Imagine you are Scout on page 105. Would you stay put or head off on foot? If you 
would choose to head off, would you use option 1, 2, or 3? Explain your thinking.
MLs Point out the use of weighing on page 102. Explain that we can weigh objects to 

find out how heavy they are, but we can also weigh options to decide which one is 
the best. After weighing her options on page 102, which one does Scout pick? 

Hypothermia can be caused by wind, rain, cold, injury, 
illness, exhaustion, hunger, wet clothing, and stress. To 
avoid hypothermia, people can stay covered, clothed, dry, 
fed, hydrated, and sheltered.

Scout needs a fire for heat, which will keep her body warm and dry 
her clothes if they’re wet. She can also use it to prepare food and 
water. Scout builds a fire safely and effectively by first clearing an 
area near her tent of things that could catch fire. Next, she makes a 
small ring of stones within this area to keep her fire from spreading 
and to protect it from wind, building up the stones on one side to 
reflect the fire’s heat into her shelter. Then she gathers fire-making 
ingredients and puts them inside the ring of stones. Finally, she 
uses her fire steel to light the fire.

Scout needs a signal to make her location and condition 
clear to anyone who may be above her in a plane 
or helicopter.

Three fires in a triangle would work best at night because 
the fires would burn brightly and be visible in the dark. The 
SOS message on the ground would not be visible at night, 
and there would be no sun at night to reflect off a signal 
mirror. 

Sample Response: Because Scout mostly stays tucked in her 
shelter, I think she’s feeling a little nervous. But when she 
peeks out to see and appreciate the stars, I think she must 
be feeling at least a little safe.

Scout can’t drink the water from the river because it may 
have bacteria or viruses living in it. These could make 
her sick.

Getting more food would become crucial for Scout when 
she finishes the food she already has.

Before Scout can catch a fish, she has to make a fishing pole 
with the supplies she has available and find bait. After she 
catches a fish and before she can eat it, she must clean and 
cook it. 

Sample Response: I think Scout is doing well. She’s staying 
calm and using her skills to take care of herself. Also, when 
she makes a mistake, she doesn’t get upset. Instead, she 
asks herself, “What am I going to do differently?”

Scout can use the Sun or the stars to find north.

Scout decides to use a “fun method” for finding north called 
the shadow stick. To use this method she needs the Sun, a 
stick, and some rocks.

Scout uses the topographical map to figure out roughly 
where she is by comparing the features she sees all around 
her with the features shown on the map. First, she figures 
out the general area she’s in by looking in front of her, to the 
north, and seeing four peaks and a hill. She looks behind 
her, to the south, and sees the river. Then she looks at the 
topographical map and finds the peaks, hill, and river so she 
can figure out where on the map she must be to have the 
peaks and the hill in front of her and the river behind her. 
Sample Response: If I were Scout, I would stay put because 
I think there’s a chance a pilot might have seen my flash 
signal and will come back. Plus, option 1 sounds too 
dangerous, option 2 would take too long, and option 3 is too 
uncertain. 

Comprehension Support: 
Identify Sequence
Introduce Scout needs a fire for heat. 
What steps does she follow to build a 
safe and effective fire?

Show Let’s look at page 26. The first 
step Scout follows is to clear an area 
so the fire doesn’t accidentally spread. 
Next, on page 27, she makes a small 
ring of stones and builds up one side to 
reflect the fire’s heat into her shelter.

Try It! Guide students to pages 28 
to 31 and 36 and 37 to find the next 
three steps. Have them share and 
sequence their findings. (collects 
ingredients, puts them inside ring of 
stones, uses fire steel to light them) 

2

Comprehension Support: 
Make Inferences  
Introduce To identify the signal 
that would work best at night, we 
can make inferences, or combine 
information from the text and 
illustrations with knowledge we 
already have. 

Show Reread pages 40 and 41. I see 
a giant SOS made from rocks and a 
triangle made with three fires. I know 
that a plane flying overhead would be 
able to see the rocks only during the 
day. The text says that the fires are 
visible day and night. I can infer that 
the fires are the best option so far. 

Try It! Have students review the 
third option on pages 42 to 45. 
Would the signal mirror work at night? 
(The text says that the signal mirror 
needs sunlight to work, and I know 
it’s dark at night—so I can infer that 
it would not be a good option at 
night. Of the three options, the fires 
would work best.) Invite students 
to further discuss advantages and 
disadvantages for each type of signal.

3
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During reading: 

•	 As you distribute the books, keep a copy 
for yourself for read alouds or to lead 
discussion.

•	 When previewing the Content Vocabulary, 
you may wish to use the Pre-Teaching 
Vocabulary Routine on the Instructional 
Routines Card.

•	 Preview the Write as You Read prompts with 
students to ensure that they understand it 
and then think about it as they read. 

After reading:

•	 Write or project the Essential Question for 
students, and guide them to discuss how the 
text relates to the question. Has their reading 
changed their perspective on the question? 

•	 Preview the Knowledge Notes to make sure 
students understand how it is organized and 
what their task is. Provide guidance to help 
them complete it as needed.

•	 Administer the Show What You Know 
assessment.

Knowledge Library Book Card, pages 2–4
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Trapped Deep Underground
Out of nowhere came a thundering BOOM! 

Dust so thick it made it impossible to see. 
“Cave-in!” a man screamed. A stone as big as a 
skyscraper had broken off its mountain and 
fallen, trapping 33 miners who were working 
2,000 feet underground.

 Luckily, no one was hurt. Together, the 
miners headed to the small underground 
safe room where there was enough food and 
water for two days. They did not expect to 
be spending 17 long, dark days totally cut off 
from the rest of the world. 

Surviving Together
The mine was pitch black and so hot and 

dusty that it was hard to take a breath. The 
miners started to feel hopeless. After three 
days, they realized that in order to survive 
they needed to work together. Their boss,  
Luis Urzua (loo-eez  ER-zoo-uh), took off his 
leader helmet and declared that they were 
now all equal. 

The miners began to use a democratic 
process, making decisions based on a vote. 

They divided up the daily tasks. They had a 
few trucks, so they used the headlights to 
light up their space during the daytime. Once 
an hour, they would blow a horn in case any 
rescuers were nearby.

The miners shared their limited food 
supply. Every two days, each man got two 
teaspoons of canned tuna, a bit of milk, and a 
cookie. The water they had was tainted with 
oil, but luckily it did not make them sick. On 
day four, the miners found an underground 
water supply and were able to use it to clean 
themselves. 

The men began 
calling themselves, 
Los 33, or The 33. 
They shared stories 
of their lives to 
pass the time. Their 
bonds deepened.

Waiting for news of 
the trapped miners.  

Thirty-three miners in Chile (CHEE-
lay) were trapped underground in 
a blocked mine. News about the 
disaster sped across the globe. 
Crews rushed to find the miners and 
save them. The world watched and 
waited, hoping for a miracle. 

Trapped Underground Trapped Underground   
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ADVANCED DECODABLES • TEACHER CARD

Targeted Elements
Consonant + le, al, el Syllables: able, 
equal, finally, impossible, miracle, modeled, 
single, totally, tunnel

Content-Area Words 
• Chile: a country in South America
•  democratic: having to do with or in 

favor of democracy
•  supply: an amount of something that is 

available for use

High-Frequency Highlights
Use these steps to guide instruction:

•  Read the word. Have students echo.
•  Use the word in a sentence. Discuss  

its meaning or usage.
• Identify sounds or parts of the word.
• Ask students to write the word.

enough

sentence: The class has enough desks 
for all the students.

meaning: “as much as you need or is 
necessary” (context-specific)

parts: Notice the tricky spelling of the 
short-u vowel sound in the second 
syllable, -ough, and that the letters gh 
spell the /f/ sound. The ough pattern can 
spell nine different sounds!

themselves

sentence: The students painted the 
mural themselves.

meaning: “them and no one else; their 
own selves”

parts: Point out that the first syllable is 
a familiar word: them. Notice the tricky 
spelling in the second syllable, -selves. 
Explain that the silent e may look like it 
signals a long vowel, but the vowel sound 
is short. Instead, the silent e is added 
since no English word ends with letter v.

GREAT STORIES
A Matter of Life  
and Death
Survival Stories

33 Chilean Miners: Trapped Underground
Genre: Informational Article

When their mine collapsed, a group of miners were trapped underground for 
17 days. They had a limited supply of food and water and no contact with the 
outside world. How did they survive and not give up hope? 

GRADE 5 • ADVANCED DECODABLES • TEACHER CARD

Essential Question
In a life-and-death 
struggle, what’s the key 
to survival—supplies, 
character, luck?

Introduce: Consonant + le, al, el Syllables
Discuss with students that when le, al, and el follow a consonant and appear at the end of 
a word or syllable, they usually spell the /әl/ or /uhl/ sound. Point out that words that end 
with the consonant + /әl/ sound have more than one syllable. Display the word little. Read 
the word with students and have them listen for the ending sound. Have a volunteer circle 
the le ending. Then write the words normal and level and have a volunteer circle the al and 
el endings.

Remind students that breaking multisyllabic words into syllables can help them read the 
words. Point out that for words with consonant + le, al, or el syllables, they should first try 
breaking the word into syllables before the consonant. For example: gen-tle, den-tal, ba-gel.

Practice Reading Multisyllabic Words
Write the following words for students: able, tunnel, miracle, survival, totally. 
Guide them to use the following steps to read the words:

1.  Look: Find the vowel spellings, so you can try splitting this word into syllables. 
(Remember every syllable has a vowel sound.)

2. Read: Read each syllable. Then read the whole word.
3.  Fix: Adjust your pronunciation as needed or try splitting the consonant + le, al, or el 

pattern after the consonant that comes before it.

MLs  Help students understand the consonant + le, al, and el words above. Support them by 
defining each word and then having them read the word out loud and use it in a sentence.

Read the Text
Engage Read aloud the title and have students repeat it. Talk about its meaning. Invite 
students to predict what they will learn about in this informational text.

First Reading Read aloud the text or have students who need less support read 
independently or with partners. Listen in and provide feedback as needed.

Second Reading Have students whisper-read with partners. Give help as needed. For 
students who may need more support, have them echo-read the text with you or pair them 
with a more fluent reader.

After Reading: Build Comprehension and Knowledge
Use the following questions to monitor comprehension and reinforce knowledge and 
vocabulary. Encourage students to use the text to help them explain their answers.

•  Big Ideas How did the miners survive for 17 days with their limited food supply?
• Vocabulary Why might the miners have chosen to use a democratic process while trapped in 

the mine?
•  Deep Thinking How did Mario Sepulveda contribute to the miners’ survival?
• �Reflect�How might the miners’ experiences have been different if they weren’t together? Why do 

you think that?

MLs  Some students might benefit from expressing their responses in their home language 
first. Help those students transfer their ideas into English.
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Small-Group Instruction With Advanced Decodables
Each Knowledge Library topic includes two Advanced Decodables, short articles 
that highlight targeted elements, so that students build knowledge as they review 
sound-spellings, syllable types, and word study skills. Each Advanced Decodable is 
accompanied by a Teacher Card, which you can find in the box for the topic. 

The Advanced Decodables can be used for small-group instruction or as independent 
reading resources, depending on your students’ current mastery of the skills target 
on each card. 

Use the Knowledge Library Word Study Survey to assess students’ skills and needs. 
After determining targeted elements that students need help with, teach cards with 
those skills in a small group. You may then choose to have students read other  
cards independently. 

Skills targets for each Advanced Decodable can be found on the corresponding Topic 
Card, as well as on the Phonics and Word Study Skill Maps starting on page 15. 

Refer to your Advanced Decodables Teacher Card for instruction on how to introduce 
skills, manage the reading, lead discussion, and administer the follow-up writing, 
Wrap-Up, and Differentiated Instruction activities.

 ��Content Area and Topic  
Identifies the content-area focus of the text

 �Introduce the Targeted Element  
Step-by-step instructions for teaching the target 
element

 ��Targeted Elements  
Quick reference to phonics and word study 
targets, exemplar words, and content-area 
words in the text

 �High-Frequency Highlights  
Guidance for introducing or reviewing featured 
high-frequency words in the text, which are 
essential for older students

 �Practice Reading  
Routine with instruction and modeling that 
students can follow to read words with one or 
more of the text’s targeted elements

 �Read the Text  
Recommended steps for engaging students 
before reading and a process for a first and 
second reading

 �After Reading  
Open-ended questions to guide discussion of 
the text and build students’ comprehension

Teacher Card Walkthrough: Advanced Decodables 

Advanced Decodables Teacher Card, front
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 ��Writing From Dictation  
Sentences made up of decodable and 
high-frequency words to reinforce learning 
through encoding

 �Write About Reading  
Prompts to engage students in writing in 
response to the text as they think more 
deeply about the content and knowledge 
gained

 �Focus on Differentiated Instruction   
Options for meeting students’ specific 
needs, including targeted review in phonics 
and word study as well as support for 
building fluency and navigating text features
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Spelling: Writing From Dictation
Have students write these sentences with words with 
consonant + le, al, and el syllables and familiar high-
frequency words. You may want to model the writing.

The miners used the headlights of their trucks to light up  
the tunnel. After 17 days, the rescuers were finally able to  
find the miners.

MLs  Meaning informs spelling. To help students understand 
each sentence before they write it: read it out loud, have 
students read it with you, and discuss the meanings of 
concrete words or phrases.

Write About Reading
Invite students to respond to this prompt. Guide them to use 
writing skills and strategies they’ve been working on.

•  Imagine you are a family member of one of the miners 
trapped in the mine. Write about how you feel during the 17 
days the minors are trapped underground. (Narrative)

Wrap Up the Reading
•  Essential Question: Discuss how this text helps shape 

students’ perspectives on the Essential Question for this topic. 
Invite pairs or small groups to discuss how the text adds to 
or changes their perspectives from prior discussions of this 
question. Ask students to record individual responses.

•  Knowledge Notes: Ask students to review and update their 
Knowledge Notes.

Focus on Differentiated Instruction
You may use your observations, formative assessment, or data from available assessments to match students to 

appropriate instruction. If you’re working with multilingual learners, you may want to prioritize the top boxes.

ADVANCED DECODABLES • TEACHER CARD

Review: Syllable Division
Introduce Point out that words with the consonant + le, al, 
and el patterns have more than one syllable. When you see a 
word with consonant + le, al, or el, try breaking it into syllables 
before the consonant. Then read the word syllable by syllable. 
Use the /uhl/ sound for any syllables with le, al, or el.

Show Write title. Model breaking it into syllables before the 
consonant + le pattern: ti-tle. Read the word, asking students 
to listen for the ending sounds. Have a student circle the le 
ending. Repeat with oval (o-val) and funnel (fun-nel).

Model a fix-up strategy. Write the word towel and model 
breaking it into syllables. When I break this word before the 
consonant, I get to-wel. That doesn’t make a word. I will try 
breaking it after the consonant: tow-el. That’s a word!

Try It! Have students separate these words into syllables, 
asking them to write and read each word aloud: final, 
tremble, channel, sandal, model, stable. (fi-nal, trem-ble, 
chan-nel, san-dal, mod-el, sta-ble)

Text Features: Subheadings
Introduce Explain that subheadings are words written as a 
title above a section of a text. Subheadings separate the text 
into sections and tell what each section is about.

Show Point to the subheading “Trapped Deep Underground” 
and read it aloud. Identify the characteristics of a 
subheading. Subheadings are usually bigger than the text 
around them and are sometimes in another color. They 
summarize the main idea of the section so readers can quickly 
get a sense of what the section is about. This subheading tells me 
that the section is about people trapped underground.

Try It! Ask students to identify other subheadings in the 
text. Have them read aloud each subheading and discuss 
how it summarizes the section. Provide support as needed.

Review: Spelling
Introduce Review that syllables that end with consonant 
+ le, al, and el all have the same ending sound, uhl. So there 
are three ways to spell the same sound. That makes spelling 
tricky. Explain that students need to read and write the 
words repeatedly to remember their spellings.

Show Say the word stumble. Model spelling the word one 
syllable at a time: stum-ble. Repeat with the words normal 
and label. Point out that if students are not sure if they have 
spelled a word correctly, they can use a dictionary to check.

Try It! Dictate the following words for students to write: 
local, travel, scramble, channel, simple, mural. Have students 
repeat each word and then spell it one syllable at a time. 
Then write the words so students can self-correct.

Fluency: Prosody (Expression)
Introduce Remind students to pay attention to punctuation 
as they read aloud. The punctuation helps them better 
understand and express the meaning of the text when 
they read.

Show Read the first paragraph of “Trapped Deep 
Underground.” Raise your voice at the word in all capitals, 
read the exclamation with strong emphasis, and stop at each 
period. Have students echo-read the paragraph with you.

Try It! Have students read the section “A Miner Miracle!” 
Work with the group to pause at the commas, stop at the 
periods, and emphasize the exclamations. Provide reminders 
and coaching as needed.
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Suggested Tips to Support Instruction
Along with the suggested instruction provided 
on each card, you may wish to incorporate the 
following tips into your small-group instruction.

Prior to getting started:

•	 From the Knowledge Library Teacher Hub, 
print the Knowledge Notes, and make a 
copy for each student in the group, as well as 
a copy for yourself. 

•	 Review the options for Differentiated 
Instruction on the back of your card to find 
out about additional supports available to 
you as you teach. 

During reading: 

•	 As you distribute the cards, make sure you 
have a copy for yourself.

•	 When previewing the Content Vocabulary, 
you may wish to use the Pre-Teaching 
Vocabulary Routine available on the 
Instructional Routines Card.

During Writing From Dictation:

•	 For ease of instruction, use the Mini-
Dictation Routine available on your 
Instructional Routines Card.

•	 If students struggle, model spelling a 
challenging word by breaking it into its 
sounds or syllables and writing them on 
the board. Students should copy what 
you’ve written. Then erase the board and 
have students try writing the words from 
dictation. Help students with the spelling of 
any unfamiliar high-frequency or irregularly 
spelled words. 

After reading:

•	 Write or project the Essential Question for 
students, and guide them to discuss how the 
text relates to the question. Has their reading 
changed their perspective on the question? 

•	 Preview the Knowledge Notes to make sure 
students understand how it is organized and 
what their task is. Provide guidance to help 
them complete it as needed.

Advanced Decodables Teacher Card, back

KL_ImplementGuide_3-5_20-45.indd   45KL_ImplementGuide_3-5_20-45.indd   45 9/16/25   9:43 AM9/16/25   9:43 AM



Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

Ite
m

 #
C

23
PR

02
-6

44
. T

M
 ®

 &
 ©

 S
ch

ol
as

tic
 In

c.
 A

ll 
Ri

gh
ts

 R
es

er
ve

d.

Making Real-Life Applications With Career Connections 
Each Knowledge Library topic includes a Career Connections Card. Available on the 
Knowledge Library Teacher Hub, this card features information about a career that aligns 
with the selected topic. This optional resource is designed to introduce and build awareness 
about specific careers, pique students’ curiosity about the work people do, and help them 
understand real-life applications of the topics they are exploring in the Knowledge Library.

 �Help Wanted!  
An engaging introduction to the career

 �Job Description  
A student-friendly explanation of the 
main responsibilities of the career or job

 �Workplace 
A description of where people who do this 
job might work

 �On the Job  
A spotlight on one unique and memorable 
aspect of the career

 �Fact File 
An interesting or surprising fact about  
the field

 �Words to Know  
Key content-area vocabulary words that 
students are likely familiar with, in new 
contexts

 �Get Started! Learn More! Try It!  
Three ways students can begin to explore a 
career and build knowledge and skills related 
to it

 �Activity  
Career Connections activities provide fun, engaging 
opportunities for students to practice career-related 
skills. After you introduce the activity and read through 
it with students, they may complete it independently, 
with partners, or in teams, while you are engaged in 
small-group instruction.

Student Card Walkthrough: Career Connections

46    Knowledge Library Implementation Guide: 3–5



Career Connections • Page 1 of 2

Most aerospace engineers have backgrounds in STEM: science, 

technology, engineering, and math. They use their knowledge 

to design, build, and test various types of aircraft and spacecraft, 

from helicopters and airplanes to satellites and rockets. They also 

develop technologies that support air and space flight. 

Most aerospace engineers work for companies that make aerospace 

products and parts. Some work in research and development. Others 

work for the federal government. Engineers typically work in offices and 

use computers for many of their design and development tasks. 

From Science Fiction to Solar Power! 

Are you fascinated by flight? Do you wonder how rockets get 

launched into space? If you said yes, then you may want to be 

an aerospace engineer! 
 Aerospace Engineer

Read science fiction 

about space travel. You 

might find it inspiring!

Explore books in the library 

about the history of flight, from 

the first flying machines to 

modern-day rockets and drones. 

Words to Know

Aerospace engineering is a 

growing field. Future needs include 

aircraft that make less noise and 

use less fuel, drones that help 

detect forest fires, and small 

satellites for commercial use.

engineering 

ignited 

launched  

satellites

Fact File

Job Description

Workplace

What do you imagine a 

passenger jet might look like in 

the year 2100? How high and 

fast might it fly? Draw a design 

for this new aircraft and name it!

Get Started! 

Try It! 

Learn More! 

Reading science fiction ignited one aerospace engineer’s interest 

in space! At first, she wanted to be an astronaut. Then, she studied 

engineering and got a job at NASA. She worked on the space station 

and on various space vehicles. But her most rewarding project was 

more down to earth. She used her knowledge of solar power to start 

a business providing affordable solar energy to people in need.

On the job

Career Connections

It’s Rocket Science

SCIENCE • EARTH & SPACE 

It’s Rocket Science 

The Mind-Boggling History 

of Space Exploration
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Essential Question: What are the human and technological challenges involved in space exploration?

HELP

WANTED!
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Getting Started With Career Connections
•	 Getting Started Career Connections Cards can be used flexibly in your classroom.  

You might wish to create a learning center focused on career connections for each topic 
that includes career-related photos and information.

•	 Build Background At the beginning of the school year, explain that jobs, careers, and 
occupations are all words that describe the work that people do to earn money. Point out 
that by reading the Career Connections Cards and completing the activities, students 
will learn about some of the careers people do that are related to the topics you will 
explore together.   
As you introduce the cards, remind students that some of the careers will be familiar, 
while others are new to them. Ask students to think about what jobs they may want to 
consider in the future.

•	 Model a Career Connections Card Distribute and/or project a Career Connections Card 
for students. Read through the card aloud and model how to do the related activity.

	 Knowledge Library Implementation Guide: 3–5   47
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Assessing Learning in the Knowledge Library
As you and your students progress through the Knowledge Library topics, you 
will continue your usual formal and informal formative assessments. In addition, 
you may also want to incorporate these Knowledge Library resources. 

Show What You Know Assessments
Show What You Know activities are short, multiple-choice assessments that 
accompany each book and are designed to check for students’ understanding. 
Each assessment includes 10 multiple-choice questions and a writing prompt.

How to Administer Show What You Know

1.	 On the Knowledge Library Teacher Hub, 
navigate to the book you’ve selected. 
You’ll find a link to the corresponding 
Show What You Know and Answer Key. 
Alternately, find Assessments on the top 
navigation bar, select your grade and 
Show What You Know. Then navigate to 
the Show What You Know and Answer Key 
for your book.

2.	 Download and print a copy of the Show 
What You Know for each student—and 
the Answer Key for yourself. (Depending 
on students’ skills, you may wish to read 
questions aloud.)

3.	 Use the Answer Key to review students’ 
work. You may wish to revisit missed 
questions with students, using the page 
references provided.

4.	 Use the Writing Rubrics to assess 
students’ writing.

48    Knowledge Library Implementation Guide: 3–5
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Word Study Check-Ins 
The Knowledge Library Teacher Hub includes a Word Study 
Check-In to be used with the Advanced Decodables in each topic. 
In these informal assessments, students read lists of words that 
include examples of the phonics, syllabication, and/or morphology 
elements targeted in the Advanced Decodables Cards. This 
assessment may be used for these purposes:

•	 To check student readiness: Use this assessment before 
students begin reading an Advanced Decodables Card to 
determine the level of instruction and support they need.  

•	 To check for student success: Use this assessment after 
a student completes an Advanced Decodables Card to 
determine whether he or she has mastered the targets— 
or whether further instruction and support are needed.

How to Administer the Word Study Check-Ins 

1.	 On the Knowledge Library Teacher Hub, find Assessments on the top navigation 
bar, select your grade and Word Study Check-Ins, and then navigate to the topic.

2.	 Download and print a copy of the Word Study Check-In for the selected Advanced 
Decodables Card for each of your students. 

3.	 Administer the Word Study Check-Ins one-on-one or in a small group setting. 
Instructions are provided on each Word Study Check-In. Students will read aloud 
the list of words on the Student Form as you follow along, making notes in the 
Performance Tracker. Each Check-In also includes recommendations for next steps.  

Phonics and Word Study Surveys 

The Teacher Hub includes three Phonics and Word Study Surveys—for the beginning, 
middle, and end of the year. In these assessments, students listen as you read aloud 
lists of words—and identify the target words among distractors. These target words 
correspond to a range of advanced phonics, syllabication, and morphology elements 
in the Advanced Decodables Cards. (If you have existing placement data, you may 
choose not to adminster this assessment.) This assessment may be used to: 

•	 	Inform Choice of Instructional Options: Use assessment to guide selection of the 
options for Differentiated Instruction on the Advanced Decodables Teacher Card.

•	 	Identify Instructional Priorities: Identify whether a targeted focus on word 
study is needed, or if the student should focus on other areas of literacy, such as 
comprehension, vocabulary, and writing.

How to Administer the Phonics and Word Study Surveys

1.	 On the Knowledge Library Teacher Hub, find Assessments on the top navigation 
bar, select your grade and Phonics and Word Study Surveys, and then navigate to 
the desired time of year.

2.	 Download and print a copy of the Phonics and Word Study Survey for each student. 
3.	 The Phonics and Word Study Survey may be administered in a group setting. 

Instructions are provided on each survey. You will read aloud each word on the 
survey, and students will circle the correct word on the Student Form. 
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 Knowledge Library  

Writing Rubric: 3–5   
2

Opinion/Argument Writing Rubric

Use the rubric below to help you record your observations about students’ progress 

with opinion/argument writing.

Behaviors 

to Notice 

and Support

Beginning: 1
Developing: 2

Strong: 3
Score

Opinion/

Argument 

Writing 

Requires prompting 

and scaffolding to: 

• Take a clear 

position  

• Offer any 

reasoning and/or 

details to support 

the position

• Consider other 

positions on 

the topic

• Demonstrate  

credibility and 

passion about 

their position

• Stay on track with 

the topic

• Takes a position 

but may veer off 

topic 

• Offers some 

reasoning and 

relevant details 

to support the 

position 

• Mentions other 

positions on 

the topic

• Demonstrates 

some credibility 

and passion about 

their position

• Takes a clear position 

and stays on topic 

• Offers sound 

reasoning and 

relevant details to 

support the position  

• Explores other 

positions on the 

topic and provides 

solid facts and 

details to reveal 

their weaknesses

• Demonstrates 

strong credibility 

and passion about 

their position
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Knowledge Library  
Writing Rubric: 3–5   

3

Narrative Writing Rubric

Use the rubric below to help you record your observations about students’ progress 

with narrative writing.
Behaviors to Notice and Support Beginning: 1

Developing: 2

Strong: 3
Score

Narrative Writing Requires prompting 
and support to: • Offer a story line  

• Include any  characters• Convey a setting 
or settings• Present any conflict(s) in the story• Leverage language 

and ideas that keep the reader engaged

• Offers a simple story line• Includes believable 
characters • Conveys somewhat 

developed setting(s) 
• Presents a conflict 
in the story • Leverages some 

language and ideas that keep the 
reader engaged 

• Offers a clear,  well-developed story line • Includes believable 
characters that grow and change 

over time• Presents a conflict 
and resolution• Surprises, challenges, and/or entertains the reader
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Knowledge Library  
Writing Rubric: 3–5   1

Writing Rubrics 
You may wish to use these rubrics to evaluate students’ writing in response 
to the prompts in Write As You Read and Show What You Know, as well 
as Knowledge Notes and Topic Projects.

Informative/Explanatory Writing Rubric
Use the rubric below to help you record your observations about students’ 
progress with informative/explanatory writing.

Behaviors 
to Notice 

and Support
Beginning: 1 Developing: 2 Strong: 3 Score

Informative/
Explanatory 
Writing 

Requires prompting 
and support to: 
• Introduce the 

topic    
• Offer any facts, 

definitions, or 
details about 
the topic

• Stay on track with 
the topic

• Anticipate any 
questions the 
reader may have

• Include any 
detailed 
information 

• Introduces 
the topic

• Partially informs 
the reader about 
a topic

• Explains some 
facts, definitions, 
and details about 
the topic

• Makes the topic 
somewhat clear 
for the reader

• Anticipates some 
questions from 
the reader

• Includes details 
that may or may 
not be correct

• Introduces the topic
• Thoroughly informs 

the reader about 
a topic

• Explains facts, 
definitions, and details 
about the topic

• Writes to engage the 
reader and spark their 
interest in the topic

• Makes the topic clear 
for the reader

• Anticipates and 
answers the 
reader’s questions

• Includes details that 
add information, 
support key ideas, and 
help the reader make 
personal connections
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Writing Rubrics 
You may wish to use these rubrics to evaluate students’ writing in response 
to the prompts in Write as You Read and/or Show What You Know. 

How to Use the Writing Rubrics 

1.	 On the Knowledge Library Teacher Hub, find Assessments on the 
top navigation bar. Select your grade, Additional Assessment Tools, 
and then Writing Rubrics, Grades 3–5.

2.	 Select the type of writing you’re evaluating—Informative/
Explanatory, Opinion/Argument, or Narrative—and use the rubric to 
record your observations about students’ writing. 
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Oral Reading Rubric

Student’s Name:  

1 Applying

2 Practicing

3 Learning

Word Recognition Student consistently 
demonstrates knowledge of letter-

sound relationships 
and high-utility syllable 

patterns to correctly 
read and pronounce 

written words.

Student demonstrates 

knowledge of letter-
sound relationships 

and high-utility syllable 

patterns to correctly 
read and pronounce 

written words but does 

so inconsistently.

Student does not yet 
demonstrate knowledge 

of letter-sound 
relationships and high-

utility syllable patterns 

to correctly read and 
pronounce written 

words.

High-Frequency 
Word Recognition

Student recognizes 
almost all common and 

recently taught high-
frequency words.

Student recognizes some 

common and recently 

taught high-frequency 

words.
Student does not 

reliably recognize 
common and recently 

taught high-frequency 

words.

Phrasing/Expression Student reads at an 
appropriate rate with 

sentence phrasing 
and expression. 

Student sometimes 
reads at an appropriate 

rate and is beginning to 

use sentence phrasing 

and expression while 
still often reading word 

by word.

Student reads slowly 
and word by word, 

struggling with accuracy 

and not using sentence 

phrasing.

Comprehension
Student derives meaning 

from text and discusses 

or retells key ideas or 

events accurately from 

the text.

Student is beginning to 

derive meaning from 
text and may sometimes 

discuss or retell key 
ideas or events but often 

requires support.

Student is unable to 
derive meaning from 

text and is not able 
to accurately discuss 

or retell key ideas or 
events from the text.

   

  
 

 
      Student’s Score:                    

Notes:  
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ORAL READING RUBRIC  •  1
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Using an Oral Reading Rubric for  

Formative Assessment

Formative assessment involves monitoring students’ progress during the course of learning 

so that you can identify their level of skills mastery. Regular formative assessment of oral 

reading fluency skills can be highly useful as a means of evaluating students’ facility with 

the specific skills they’ve been learning and practicing so that you can assess mastery and 

determine needs for additional support.

Procedures for Formative Assessment

Identify Texts You may wish to choose a section from a book or an Advanced Decodables 

card that align with your instruction and students’ progress. Choose sections of text that 

are accessible to students, avoiding uses of content-area words or challenging language 

students have not been introduced to.

Set Expectations Let each student know that he or she will be reading aloud to you. 

Explain that he or she can ask for help as needed and that you will give clues to help 

as needed. 

Follow a Consistent Routine

Use this Oral Reading Rubric to guide you as you record observations.

• Provide the student with time to preview the section of the book or card and pre-read it on 

his or her own as time allows.

• If you want to time the student’s reading, begin the timing after he or she reads the title. To 

calculate words correct per minute (WCPM), subtract the number of errors from the total 

number of words read, then divide by the total time in minutes.

• Ask the student to read aloud to you at his or her own pace. If the student asks for help, 

provide strategic guidance, such as asking him or her to try sounding out a word or to 

notice familiar word parts.

• Give reminders as needed for content-area words, challenging words, and high-frequency 

words.

• Once the student is accurately reading the text, you may further coach him or her to try 

using expression and natural phrasing to read with fluency.

• If the student struggles, consider reading the section of text together, noting the student’s 

specific needs for additional instruction and practice (e.g., types of words that are not 

mastered, lack of fluency in reading connected text, or other specifics).

Oral Reading Rubric
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Oral Reading Rubric 
You may wish to use this rubric to monitor students’ progress and informally 
assess their accuracy in word recognition, fluency and expression, and 
general understanding of the text. Regular formative assessment of oral 
reading fluency skills can be helpful as a means of evaluating a student’s 
facility with specific skills so that you can assess mastery and determine the 
need for additional support. 

How to Use the Oral Reading Rubric

1.	 On the Knowledge Library Teacher Hub, find Assessments on the top 
navigation bar. Select your grade, Additional Assessment Tools, and 
then Oral Reading Rubric, Grades 3–5.

2.	 Choose sections of a text that are accessible to students, avoiding 
challenging language that has not been introduced.

3.	 Use the rubric to record your observations about a student’s oral 
reading progress. 
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Using an Oral Reading Rubric for  

Formative Assessment

Formative assessment involves monitoring students’ progress during the course of learning 

so that you can identify their level of skills mastery. Regular formative assessment of oral 

reading fluency skills can be highly useful as a means of evaluating students’ facility with 

the specific skills they’ve been learning and practicing so that you can assess mastery and 

determine needs for additional support.

Procedures for Formative Assessment

Identify Texts You may wish to choose a section from a book or an Advanced Decodables 

card that align with your instruction and students’ progress. Choose sections of text that 

are accessible to students, avoiding uses of content-area words or challenging language 

students have not been introduced to.

Set Expectations Let each student know that he or she will be reading aloud to you. 

Explain that he or she can ask for help as needed and that you will give clues to help 

as needed. Follow a Consistent Routine

Use this Oral Reading Rubric to guide you as you record observations.

• Provide the student with time to preview the section of the book or card and pre-read it on 

his or her own as time allows.

• If you want to time the student’s reading, begin the timing after he or she reads the title. To 

calculate words correct per minute (WCPM), subtract the number of errors from the total 

number of words read, then divide by the total time in minutes.

• Ask the student to read aloud to you at his or her own pace. If the student asks for help, 

provide strategic guidance, such as asking him or her to try sounding out a word or to 

notice familiar word parts.

• Give reminders as needed for content-area words, challenging words, and high-frequency 

words.• Once the student is accurately reading the text, you may further coach him or her to try 

using expression and natural phrasing to read with fluency.

• If the student struggles, consider reading the section of text together, noting the student’s 

specific needs for additional instruction and practice (e.g., types of words that are not 

mastered, lack of fluency in reading connected text, or other specifics).

Oral Reading Rubric

Knowledge Library Instructional Routines

Classroom routines can support learning: They help teachers organize participation and let students  

know what to expect from instruction. When teachers implement appropriate routines consistently,  

they foster a learning environment where students feel confident, focused, and engaged.

The following routines are designed to reinforce comprehension, fluency, and critical thinking. 

Use the routines consistently to provide essential practice for students who benefit from additional 

supports and to reinforce learning for all students.

Analyzing Media Routine

•  Time: 5 minutes

• Grades: 2–5

• Target Skills: Responding, Note-Taking, 

Building Background

 
What To engage students and establish a structure 

and purpose for observing media critically and for 

academic purposes

Why Using diverse media effectively (including videos, 

photos, infographics, and primary sources) can help 

build student focus, develop background knowledge, 

and prepare students for critical content and language.

When Topic Launch (Topic Cards)

How Start by sharing the Topic Launch and helping 

students prepare for discussions with their partners.

Encourage students to jot down what they notice, 

feel, or wonder about the media: This may be a 

word, a drawing, a question, or a full sentence. 

Ask students to talk with a partner for 30 

seconds about what they noticed or wondered. 

As students share, draw a chart on a notepad 

or piece of paper with the following categories: 

What I See, What I Wonder, What I Feel. 

When the time is up, ask a few students to share 

their thoughts with the group. 

Together, identify the best category for each 

student’s thoughts and place them in the chart. 

Talk about how your chart relates to the essential 

question for the lesson.

For each new term, say the word aloud clearly and 

slowly, and ask students to repeat it three times. 

Contextualize the term within a sentence, preferably 

one taken from or based on the target text. 

Define or explain the term briefly: You may use 

synonyms, shades of meaning, visual supports, or 

students’ home languages as support. 

If the term lends itself to word study, make sure to 

note multiple meanings, unusual spellings, etc.  

Provide a sentence frame or sentence starter using 

the target word for students to use in pairs to orally 

practice and produce a new sentence. 

Routine adapted from Calderón et al., 2022

Pre-Teaching Vocabulary Routine

•   Time: 5 minutes

• Grades: K–5

• Target Skills: Pronunciation, 

Vocabulary, Comprehension

 
What To anchor student understanding of key 

academic and content area vocabulary

Why Vocabulary knowledge is foundational to 

comprehending and learning from texts, and it plays a 

significant role in helping students access and engage 

with complex texts across disciplines.

When Before Reading (Teacher Cards)

How Start by selecting a few vocabulary terms to 

review as you prepare to read a new text.

2

2

3

3

4

4

5

5

1

1

Tips for Multilingual Learners

You may wish to provide activity prompts in students’ home languages as needed. If students respond using 

their home languages, acknowledge their responses and help them transfer their ideas to English. This helps 

build confidence, trust, and English language proficiency.
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WORD STUDY CHECK-IN 

REVOLUTION! 

1

Introduction
In this informal assessment, students read lists of words that include examples of the 

phonics, syllabication, and/or morphology elements targeted in the two Advanced 

Decodables cards for this topic.

What Is the Purpose of This Assessment?

This assessment may be used as needed for the following purposes:

• To check student readiness: Use this assessment before students begin reading 

an Advanced Decodables card to determine the level of instruction to provide 

and the level of support students may need when reading each Advanced 

Decodables card.
• To check for student success: Use this assessment after a student completes his 

or her use of Advanced Decodables materials to determine whether he or she has 

mastered the targets or whether further instruction and support is needed.

How Do I Administer This Assessment?

The Word Study Check-Ins should be administered 1-1 or in a small-group setting. If this 

assessment is done before reading, you may wish to ask students to read the words that 

go with the specific Advanced Decodables card they will be reading. If this assessment 

is done after reading, you may choose to ask students to read one or both of the lists, 

depending on which cards students are assigned. Students will read aloud the relevant list 

of words on the Student Form as you follow along using the Performance Tracker Form. 

What Do I Need? 
To administer this survey, you will need:

• One copy of the Word Study Check-In: Student Form for each student 

See also the Performance Tracker Form (p. 3) and Next Step Recommendations (p. 5). 

Word Study Check-In
Revolution!
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WORD STUDY CHECK-IN 

REVOLUTION! 
2

Practice for “Deborah Sampson:  

An American War Hero” 

Read these words with ou, ow, oi, and oy.

 1. loud

 2. spoil

 3. playground

 4. destroy

 5. down

 
Practice for “The Midnight  

Ride of . . . Sybil Ludington” 

Read these words with prefixes and suffixes.

 1. unwrapped

 2. carelessly

 3. returned 

 4. mistreated

 5. responded

 6. coins

 7. enjoyed

 8. shouted

 9. flower

 10. voice

 6. misinformation

 7. remarkable

 8. imperfection

 9. completely

 10. recycled

Word Study Check-In: Student Form 

Revolution!

Name:
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Knowledge Library Teacher Hub
On the Knowledge Library Teacher Hub, accessed through the Scholastic Education 
Platform, educators can find all the digital components of the Knowledge Library. 
Resources are available for the overall Knowledge Library, for each topic, for each 
book, and for each Advanced Decodables Card.

Knowledge Library Grades 3–5 
Resources

•	 Knowledge Library 
Implementation Guide

•	 Knowledge Library 
Instructional Routines Card

•	 Professional Learning Videos 
and Participant Guide 

•	 Word Study Check-Ins
•	 Phonics and Word Study 

Surveys 
•	 Writing Rubrics
•	 Oral Reading Fluency Rubric

Topic Resources

•	 Topic Launch Media 
•	 Skills Traces 
•	 Career Connections 
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ANSWER KEY  •  1

Answer Key: Show What You Know
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YESTERDAY & TODAY Revolution! 
The Birth of 
American Democracy

I Survived: The American Revolution, 1776by Lauren Tarshis

1. b: rich and mean Answer can be found on page 9.

2. d: traitor
 Answer can be found on page 15.

3. b: courage  Answer can be found on page 40.

4. a: army camps and a battlefield Answer can be found throughout the book.

5. c: announce
 Answer can be found on page 59.

6.  a: says all men are created equal, yet Black Americans are enslaved Answer can be found on page 64.

7. d: telling battle stories Answer can be found on pages 64–65.

8.  c: They could easily attack New York City from Brooklyn.
 Answer can be found on page 80.

9. a: It affects the lives of ordinary people. Answer can be found on page 89.

10. c: his father
  Answer can be found on page 113 and throughout 

the book.

SHOW WHAT YOU KNOW  •  1

Show What You Know
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YESTERDAY & TODAY 

Revolution! 
The Birth of American  

Democracy
I Survived: The American Revolution, 1776

by Lauren Tarshis

Name:

Choose the best answer(s) for each question.

1. How would Nate describe his uncle, Storch?

 a. fun and adventurous

 b. rich and mean

 c. kind and loving

 d. wealthy and polite

2.  During wartime, anyone caught spying for the enemy is considered a ___________ .

 a. navy officer

 b. nurse

 c. hero

 d. traitor

3. What characteristic does a coward lack?

 a. fear

 b. courage

 c. beauty

 d. patience
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For the Books and Advanced Decodables 

•	 Book Teacher Cards plus Answers

•	 Advanced Decodables Teacher Cards 
plus sample answers to discussion 
questions

•	 Read With Purpose (for students)
•	 Show What You Know Assessment  

(for students) and Answer Key 
•	 Knowledge Notes (for students)
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Scholastic Knowledge Library and Families
The Knowledge Library provides materials that students can take home to share 
with their families. These resources reinforce students’ learning and enable them  
to share their newly acquired knowledge and skills with their families.

Getting Families Involved
•	 After students complete a text and the corresponding Knowledge Notes, 

encourage them to share their notes at home. Point out to students that 
sharing knowledge and teaching others is a great way to reinforce their own 
understanding of a topic.

•	 Share the following list of Tips for Reinforcing Knowledge Building and 
Literacy at Home with families.

•	 Add your own ideas of ways to get families involved with their students’ 
growing knowledge and reading skills.
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Tips for Reinforcing Knowledge Building and Literacy at Home 
  
Help your child find additional materials related to topics they are learning  
about in class and are interested in, such as: 

•	 Books, borrowed or bought			 
•	 Magazines, borrowed or bought
•	 Documentaries and educational films, videos, and TV shows

 
For students learning to decode: support your child’s decoding skills.

•	 Point out suffixes and prefixes in the words you encounter.
•	 Help your child sound out words—sound by sound—when he or  

she encounters them while reading.
 
Keep a wide variety of reading materials in your home, such as: 

•	Books, borrowed or bought		  •	 Recipes
•	Game directions		  •	 Calendars and lists

 
Create together.

•	Cook and bake together.		  •	 Make up stories.
•	Draw and make books.		  •	 Invent new games.

 
Let your child know you believe that he or she can be a good reader and student. 

•	Write encouraging notes.		  •	 Praise your growing reader.
•	Gift books and other literacy materials.	 •	 Ask your child to read to you.

 
Show that you believe reading is important. 

•	Read aloud to your child.		  •	 Share lists and reminders.
•	Talk about things you are reading about.	 •	 Take books along when you travel. 

 
Be actively bilingual, if you are bilingual.

•	Use both languages.		  •	 Read books in both languages.
•	Celebrate your culture.		  •	 Use closed-captioning.

 Talk to your child’s teachers.

•	 Share details about your student.		 •	 Ask for help if needed.

•	Listen and support goals.		  •	 Keep in touch.
 
Visit libraries in your community and online.

•	Apply for a library card.		  •	 Use your library’s free e-reader app (if available).

•	Sign up your child for library activities.	 •	 Borrow ebooks and audiobooks. 
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Grade  

3

Local Heroes: 
Neighbors 
Who’ve Made 
a Difference

Knowledge Library Books
•	 Black Beach: A Community, an Oil Spill, and the Origin of Earth Day 
•	 Book Uncle and Me
•	 The Red Bicycle: The Extraordinary Story of One Ordinary Bicycle 
•	 The Water Lady: How Darlene Arviso Helps a Thirsty Navajo Nation  

 
Advanced Decodables
•	 “A Playground for All” 
•	 “A Voice for the Voiceless” 

Grade  

4

Strength in 
Numbers: 
Together We 
Can Do It

Knowledge Library Books
•	 Fighting for Yes! The Story of Disability Rights Activist  

Judith Heumann
•	 Project Animal Rescue
•	 Side by Side/Lado a Lado: The Story of Dolores Huerta and 

Cesar Chavez 
•	 Women and the Right to Vote  

 
Advanced Decodables
•	 “A Fight to Save Our Planet” 
•	 “Taking Action”

Grade

5

Eyes on the 
Prize: Leaders  
of the Civil 
Rights 
Movement 

Knowledge Library Books
•	 A Song for the Unsung: Bayard Rustin, the Man Behind the 1963  

March on Washington
•	 Memphis, Martin, and the Mountaintop: The Sanitation Strike of 1968 
•	 Sit-In: How Four Friends Stood Up by Sitting Down
•	 Sylvia & Aki  

 
Advanced Decodables
•	 “Elizabeth Eckford and the Little Rock Nine”
•	 “Yolanda Renee King: We Dream a World”

Overview of Topics and Titles 
These charts provide an overview of the topics and titles included in Knowledge Library 
Grades 3–5. You can find information about the text complexity of each book on the 
Topic Card for the text set. Targeted elements in the Advanced Decodables titles are also 
included on the Topic Card.

Social Studies

Our World: Civics & Community

Topic Texts
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Grade  

3

Celebrate and 
Remember: Holidays 
and Symbols in 
the U.S.

Knowledge Library Books
•	 Ellie May on Presidents’ Day 
•	 If You Were a Kid at Ellis Island
•	 Juneteenth 
•	 Our Flag Was Still There: The True Story of Mary Pickersgill  

and the Star-Spangled Banner 
 

Advanced Decodables
•	 “Ellis Island: A Gateway to Freedom” 
•	 “Thank You for Your Service” 

Grade  

4

Revolution!: The 
Birth of American  
Democracy

Knowledge Library Books
•	 Anna Strong: A Spy During the American Revolution 
•	 The History of the American Revolution 
•	 I Survived: The American Revolution, 1776
•	 A Spy Called James: The True Story of James Lafayette, 

Revolutionary War Double Agent 
 

Advanced Decodables
•	 “Deborah Sampson: An American War Hero” 
•	 “The Midnight Ride of . . . Sybil Ludington” 

Grade

5

Cities of the Dead:  
Archaeology  and 
Ancient Civilizations

Knowledge Library Books
•	 Ancient Maya Inside Out 
•	 Dig It! Archaeology for Kids
•	 Machu Picchu
•	 What Happened to Pompeii? 

 
Advanced Decodables
•	 “An Army Made of Clay” 
•	 “Ruins Tell the Story: A Trade Center in Africa”

Social Studies

Yesterday & Today: History & More

Topic Texts
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Grade  

3

Journey Into the 
Jungle: Life in a 
Tropical Rainforest

Knowledge Library Books
•	 Amazon Rainforest Research Journal
•	 Anteaters, Bats & Boas: The Amazon Rainforest from the  

Forest Floor to the Treetops
•	 Let’s Save the Amazon: Why We Must Protect Our Planet 
•	 Wind Riders: Search for the Scarlet Macaws 

 
Advanced Decodables
•	 “The Amazing Amazon Rainforest” 
•	 “Hiding in Plain Sight” 

Grade  

4

Super Navigators: 
Animal Migrations
 

Knowledge Library Books
•	 Animal Migrations 
•	 Great Migrations: Elephants
•	 Monarch Mystery: A Butterfly Researcher’s Journal
•	 North: The Amazing Story of Arctic Migration 

 
Advanced Decodables
•	 “The Great Hummingbird Mystery” 
•	 “Mind-Blowing Migrations”

Grade

5

Invisible Invaders: 
Germs and Infectious  
Disease

Knowledge Library Books
•	 Antibiotics
•	 The Horror of the Bubonic Plague
•	 Superbugs and Pandemics: Max Axiom and the Society  

of Super Scientists
•	 What’s a Germ, Joseph Lister? 

 
Advanced Decodables
•	 “Can Germs Be Good for You?” 
•	 “The World’s Deadliest Creature”

Science

Living Things: Life Science

Topic Texts
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Grade  

3

Wild Weather: Blizzards, 
Hurricanes, Droughts, 
and More

Knowledge Library Books
•	 All About Heat Waves and Droughts
•	 Biggest, Baddest Book of Storms 
•	 Escape From . . . Hurricane Katrina
•	 I Survived: The Children’s Blizzard, 1888  

 
Advanced Decodables
•	 “Antarctica” 
•	 “Smokejumpers”

Grade  

4

It’s Rocket Science: The 
Mind-Boggling History  
of Space Exploration

 

Knowledge Library Books
•	 Ellen Takes Flight: The Life of Astronaut Ellen Ochoa 
•	 Human Missions to Outer Space
•	 Mars Rovers
•	 Moonshot: The Flight of Apollo 11  

 
Advanced Decodables
•	 “Space Trailblazer” 
•	 “Vacation in Space”

Grade

5

Caring for the Planet: 
Creating a Cleaner, 
Greener Earth

Knowledge Library Books
•	 Green Energy
•	 Make a Splash! A Kid’s Guide to Protecting Earth’s  

Ocean, Lakes, Rivers & Wetlands
•	 STEAM Jobs in Wildlife Conservation 
•	 Team Trash: A Time Traveler’s Guide to Sustainability  

 
Advanced Decodables
•	 “The Great Pacific Garbage Patch” 
•	 “High-Tech Climate Solutions?” 

Science

Earth & Space: Physical Science

Topic Texts
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Grade  

3

Making Art: Biographies 
of Remarkable Artists

Knowledge Library Books
•	 Ablaze with Color: A Story of Painter Alma Thomas
•	 Christo and Jeanne-Claude Wrap the World: The Story  

of Two Groundbreaking Environmental Artists 
•	 Esquivel! Space-Age Sound Artist 
•	 Shaped By Her Hands: Potter Maria Martinez 

 
Advanced Decodables
•	 “Alvin Ailey: The Joy of Dance” 
•	 “Jackie Ormes: The Power of Comics”

Grade  

4

Road Trips: Stories 
About Travel
 

Knowledge Library Books
•	 Alice Across America: The Story of the First Women’s  

Cross-Country Road Trip 
•	 Going Places: Victor Hugo Green and His Glorious Book 
•	 Leafy Landmarks: Travels with Trees 
•	 On the Road with Mallory  

 
Advanced Decodables
•	 “Roadside Attractions” 
•	 “Selfish Selfies?”

Grade

5

A Matter of Life and 
Death: Survival Stories

Knowledge Library Books
•	 I Survived: The Attack of the Grizzlies, 1967
•	 Lost in the Antarctic: The Doomed Voyage of the Endurance
•	 Survival Scout: Lost in the Mountains 
•	 Titan and the Wild Boars: The True Cave Rescue of the  

Thai Soccer Team 
 

Advanced Decodables
•	 “33 Chilean Miners: Trapped Underground”
•	 “Escape From the Amazon” 

English & Language Arts

Great Stories: Genre Study

Topic Texts
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Grade  

3

Around the Table: Food, 
Family, and Tradition

Knowledge Library Books
•	 Niki Nakayama: A Chef’s Tale in 13 Bites 
•	 Sankofa: A Culinary Story of Resilience and Belonging
•	 Stef Soto, Taco Queen 
•	 Tomatoes for Neela  

 
Advanced Decodables
•	 “Insects for Breakfast” 
•	 “The Wonders of Chocolate”

Grade  

4

Totally Different?: 
People are more alike 
than they may think. 
 

Knowledge Library Books
•	 A Boy Called Bat 
•	 New Kid
•	 Roll with It 
•	 Stuck   

 
Advanced Decodables
•	 “Jerry Craft: Opening Minds” 
•	 “Judith Heumann: Disability Rights Activist”

Grade

5

Me, Myself, and I: 
Defining Identity

Knowledge Library Books
•	 The Blossoming Universe of Violet Diamond 
•	 Dancing Home
•	 Measuring Up 
•	 Save Me a Seat  

 
Advanced Decodables
•	 “America’s National Pastime: Cricket?”
•	 “Dr. Carlos Montezuma: A Bridge Between Cultures” 

English & Language Arts

Page Turners: Literary Themes & Elements

Topic Texts
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Grade  

3

This is How We Do It:  
Daily Life Around 
the World

Knowledge Library Books
•	 Adventures to School: Real-Life Journeys of Students  

From Around the World 
•	 Homes Around the World 
•	 This Is How We Do It: One Day in the Lives of  

Seven Kids From Around the World 
•	 A Ticket Around the World 

 
Advanced Decodables
•	 “Faith Guilbault: A Typical Teen”
•	 “The Most Popular Sport on the Planet”

Grade  

4

From the Ground 
Up: Architecture, 
Engineering, 
and Construction

 

Knowledge Library Books
•	 Building Zaha: The Story of Architect Zaha Hadid 
•	 Experts in Engineering
•	 Extraordinary Buildings: The Science of How and  

Why They Were Built 
•	 Maya Lin: Artist-Architect of Light and Lines  

 
Advanced Decodables
•	 “Building for Everyone” 
•	 “Cities That Float on Water” 

Grade

5

G.O.A.T.: Sports Stars  
for the Ages

Knowledge Library Books
•	 G.O.A.T. Serena Williams: Making the Case for the  

Greatest of All Time 
•	 LeBron James vs. Michael Jordan: Who Would Win?
•	 Meet Chloe Kim: Snowboarding Superstar
•	 Soccer GOATs: The Greatest Athletes of All Time  

 
Advanced Decodables
•	 “Babe Didrikson: She Did It All” 
•	 “Simone Biles: From the ‘Little Turtle’ to the G.O.A.T.” 

Arts & Culture

Art, Sports & More

Topic Texts
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closed syllable: a syllable that ends with a consonant and typically has a short-
vowel sound spelled with one letter (ex: nap•kin) 

complex vowel: a vowel sound that is neither long nor short (ex: r-controlled 
vowels)

conceptual framework: a set of ideas and relationships that helps someone think 
about and understand a topic

cross-disciplinary: relating to or representing more than one branch of knowledge

decodables: a text primarily using specific letter-sound spellings that students have 
already been taught to decode; texts based on a scope and sequence that go from 
simple to complex

decoding: using sound-spelling patterns to “sound out” a word from its written 
form to speech 

digraphs: two letters that spell one sound (ex: ch), unlike a consonant blend, which 
has two distinct sounds 

diphthong: a vowel combination that starts as one sound and ends as another  
(ex: the oy in boy)

encoding: using knowledge of sound-spelling patterns to write a word

genre: a particular type or category of book, music, or artwork

high-frequency words (sight words): words that students encounter frequently 
and learn to recognize 

home language: the language spoken by students and their families at home

long vowel: a vowel that is pronounced like its “name”; often the vowel just before 
a silent-e ending (ex: the o in note) and in open syllables (ex: the e in begin)

morphology: the study of morphemes, or the parts of words that have their own 
meanings, such as prefixes, suffixes, and roots 

open syllable: a syllable that ends with a vowel and typically has a long-vowel sound

phonics: a method of teaching reading that focuses on understanding the 
connection between written letters and the sounds they make

Glossary
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prefix: a letter or group of letters added to the beginning of a word to change  
its meaning 

r-controlled vowels: a vowel followed by an r; the r affects the pronunciation of 
the vowel and the two are pronounced as one (ex: the ar in part)

reading fluency: the ability to read accurately, quickly, and with appropriate 
expression, making reading sound natural and understandable

schwa: a short, unstressed “weak” or “neutral” vowel; can be represented by 
different letters (ex: the a in ago, the second o in bottom) 

sound-spelling patterns: the relationship between a letter or letters and the 
specific sound or sounds they represent

suffix: a letter or group of letters added to the end of a word to change  
its meaning 

syllables: units of sound that make up words and into which words can be 
separated (pic•nic); every syllable has a vowel sound

syntax: the way in which words are ordered to form phrases, clauses, or sentences

text feature: an element within a book or text, other than the main text, that helps 
readers navigate or understand the content, such as titles, headings, and captions; 
as well as “extra” features that provide additional context or information, such as 
illustrations, graphs, charts, appendices, etc. 

transferable knowledge: knowledge learned in one context or situation that can 
be applied to new contexts or situations

vowel team: two vowels that together represent a single-vowel sound that is  
often long

word study: learning about word parts or patterns in order to better read, spell, 
and comprehend the meanings of words
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